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{' The articles in this ¢allection pbeseat tte vieus\of
eacher educators in Czecloslcvakia, Poland, and the Scviet Union'an

inservice, or "lifelong™ teacher education. The first s¢ctich
contains five essays: (1) -2 n¥v teachers? training preject in
Czechoslovakia; (2 further education of teachers and e¢ducaticnel
personnel in the Czechcslovak systes of education; (3 2) teachers and
the new conception of basic schools; (4) ways of ikprecving the system
for teachers?! further educaticn: and {5} scme problesz in the initial
training and further education of teachers. In the second section of
the voluke, Teports on activities and symposia of the 'Eurcpean
: Inforrationr Centre for Fuyrther Zducation of Teachers (EIC-FEI),
[ located in Prague. Czecﬁqslavah&a. are presented. “he Centre was
- begun in 1973 at the Charles .Upiversity (Prague, Czechcelévakia) as
an informatien clearinghouse and analytical cehter. 2lttough
essentially nationsl in scope, EIC-FET cooperates with intaznationa;
organizations such as the Onited Nations Educational, SCientific. and
Cultural Organization. The articles in thig section discuses: (1) O ”
EIC-PET's information subsystesr "Further Education cf %Teachers": (2)
' an international sysmposium on preschoocl education (Frague, 1976j: (3) °
’ .an internaticnal conference of advisors on. the researck and
inforsation priorities for the further education of teachers (Prague,
19773 : (4y an international sympcsium on the further educaticn of
speogial school teachers (Prague, 1$77); (5) an international’
syxgosiﬁm on the further education cf teachers in the use of
‘edutational techncdegy (Prague, 1977} ; and (63 an iaterraticnal
survey on the effective use of educational media and further - - ’
education of teachers (Prague. 19773. (FG) S .
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FORRWORD

The present collection published by the Xuropean In-
formation Centre for the Further Xducation of Teachere,
Charles University, Prague, opens up’' a new series of eyn-
thetic studies and analyees of the views, infoimation and
reports on the further sducation of teachers in the in-
dividual Buropean countries. Its aim is %0, give a full
account or a concise generalization of: the bast experi-
ence concerning the conception, eyeten, content, methods
and ways how to organize o life-long education of teachers
and other educational workers. -

She aain idea of thie volums - as ils title and eub-
title suggest - ie to make available tne views on a life-~
long education of teachers held by outstanding education-
alists and experts in the field of teachers ’ training and
interpreting the theoretical bases of the reforms in the
further education of teachers which have been going on
practically in all socialist countries during the past
five to ten years. For the purposes.of this volume three
countries heve been chosen, the Soviet Union, Poland amd .
c:echoilbvukia. where in our opinion a particulerly marked
effort has besn made to modernize the systsm, content and
methode, of the teachers’ further education.

i
1
1

' Bven if there are some minor differences in the
respective national systems, there is one rommon point.
They have devised a long-term scheme for the further in-
profement of the central control and institutionalization
of teachers - further training, laying, at the same time,
emphesie on the various methods and forme of teachers ‘self-
education. In each of the thrfee, countriee teachere 1ife~
iong education ie' conceived as a dystem, in which-the
training carried out in educational establishments and »
self-sducation alternate amccording to the given schedule
and the output of which there is an integratoq personality
of a well~sducated teacher bringing up a new generation.

..
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“O¢ W5 TRACHERS® TRAINING PROJECT IN CZBCHOSLOVAKIA - -
. Jiks{ Fiser d .
i Paculty of Education, Charles Univeraity, Prague ’
Lo N » ’ :
» A 0 \..
-0\ / ., ) L
) °  The rapidly developing life of a sccialist Society -
- .{iJ constantly places increasing-demands on the, ideclogical, -
political and professional qualities-of people in all walks
) of lifs. v ot . ‘
o Socialise ation ranks prominently in the system

~
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, Of "sciefce = technology - production - management ~ edu- .

~" aBd, through the human factor, facilitating the implemen- 4

c - . - Y9 ]

cetion®, as it is a sphere providing scope for innovation

tation of recent scientific knowledge in technolosy, in- -
dustrtal productzon, socisl organization, in culture, in
fect in all fields of gocial actzvity. 3

_Under socialism the importance of education and of
the achool system lies in its universal mispion &a & tool
for educating the socialist citizen as well as contribut~
ing to-harmonizing the interests of society as .& whole
with those of the individuals and social groups. Educa~
tion is @ ‘eccial factor affecting people in a comprehen-
Hive way, both as producers and consumera, a factor act~
ing on their consciousness and their entire paraonality.
It represents’ en oagential value for every member of the
socialist society by offering him a socialist lifelong aim.

Typical of socialist education is its opan';yoten' \d
onbracing both cortent and.organization. New. scientific
fimiings should continuously and systematically be includ-~
ed in the content and method& of work enabling man, to re-
ceive a conniet’nt education in and out of school in keep- \
ing with the chenges in the sccial process of work and
according to everybody a individual nesds and interesta in
their all-round development. - s



ERIC

Aruitoxt provided by Eic:
.
.

T, =10 -

Only a well educated man can'fully meet the demands of
socialist and communist production, i, e. a man well-versed
in tHe rudiments of bocial, natural and technological
aciences, & man well~-informed about the nrajor achievements,
capable of creative thinking ahd working and of applying up-
to~date mowledge to the sociel process of work.

A versatile education combined with'a high standard
of expert proficiency'ia an essential feajure of socialist
man a8 well as an objective of the socisliat school eyaten.

These new, jong-term projects for the developmeﬁt ol
socialist education in Czechoslovakia were outlined in a
resolution on the further.developaent of the Czechbslovak
system of education adopted by the-Presidium of the Central
Committee of the Czechoslovak Communist Party of bgne 4th
1976. . ) C o !

The document gives prominence to the réle of general

and theoretical education based on Marx-lenimist theories
and methodology. The open system 4f the content and or-

.ganization in the education system referrsd ip in the re-

solution ensures hhrﬁbny between.izmediate and subsequent
gradual changes entailing profonndér dlterations envisaged
in the future. The resolution ldys down the principle of
consistent dimlectical unity of pan’s education and pro=--
fessional training in terss of both content and form en- . .
suring the necessary interlinking of all sections of the
school system. In concept the former rigid dietinq}ion
betwaen elementary and secondary education has been era-*
dicated by making the latter available to all pupils, 80
that gradually all of them will be able to complete their
compulsory schcol atttndance with a school-leaving examis
nation certificate. Adult education and training ie now
firmly integrated in the szhocl systen.

The aim of the education in Czechoslovakia is that

_it should yield people universally and har:,niously deve-

loped, whose aptitudes, interests -and abil.ties are ati-

ot
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mulated by the most modern @gucational methods. This is

based on the scientific assumption that man ae a biosocial

being represents a.sum total of social relationships. In

this sense the highly effective educational influence of .

school and of other educationsl factors have a decisive

formative effect on the all-round development of xan ‘s .

personality.

The education of a verautile, harzoniously developed
personality is only poesibls in the dialectic unity of
upbringiis education pit into effect in the systen
of life-long communist guidance. The care and attention .
devoted to the onlightennent of all members of the socia-
liot aociety and, at the same time, the efforts of quali- Wt S

) tied ataff to promote the abilities and talent of each

individual to the £u31 constitute one of the guiding prin-
cipleu of the Cgzechoslovak educational syetem.

Rducation in Cgechoslovakia is a matter of general
concern to society. It is ensured in, close collaborqtion
with the family, the state, especially the local govern-
ment bodies i. e. the Natiohal Committens}y the organizations

_of the National Pront, “conomic organizations and other

institutions.

Bducetion is based on a unified system of schools and
educational institutions with & marked working end poly-
teohnicel character. Their attendence ia compulsory for all
ehildren and ycntﬁ from the age of 'six to sixteen. Schools -
with identical stendards and streems have been established
throughout the c:@choplovak Socialist Republzc, where
tuitiontis based on unifarm syllablises and curricula, while
the text-books take into account 1ocaX national differen-
cen. ‘

All achools and inatitutions included in the educa-
tional aystem are state run; 8ll citzzena of the Czecho-
blovak Socialist Republic are adnitted under the same.con-

v . L \ X
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nationality, sex, wealth or
schools of all levels and stresms

is free of charge.
in the Czechoslovak Socielist Repubiic
ism-Leninism and is contgnuoualy being
perfected on the pasis of the latest scientif t~and tegh-
noligical findings. . ‘

Tie structure of the umfied Caechoslovak educational
syotes is as followa:.
1. Créches and nursery achools for children up to the age

of 8ir, .

2. Elementary scliools,
3. Secondaty achools, .

. 4. Universities, -

5. Institutions for adult training and education,

,Children requiring special care are provid#d with an
upbrzngxng and education at pre-gchool, elementary and oe-
condary school level at special schools establxnbed for this

purpose.
) The Czechoalovak educatxonal system also 1nc1udea
People ‘s Art Schools, People ‘s Language S:%ools and Lan-

guage Schoolé others educational and socisl school amenities

Y weLl aa a network vf educatianal edvisory centres.

Ths greateat wealth of the socialist society ~ ths
young generatxon - is entrueted to the teachers and in=-
structora. ‘

In Czechoslovskia. there are the following teachers’
categories: .

e

¥ursery achool teachers are trained at secondery pa=
dagogical schools and at three selected pedagogical colle-
ges, whre they gaih full qualifications as professionals
at nursery schools.

12
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Future elementary and secondary gchool teachers s tudy

at m&nrﬁi‘ticg, whre they can _take courses for:

~ teachers for the loyer grades of the basic achools,

- teachers for Subjects of geieral sducation,

= teachers of specialized subjects,

= teachers of handicufw, : t

s teaohcu for the People s Art Sc!\oola, )
* ~iteachers for Langusge Schools,

- teachers for sohools for children requiring speaial care,
- mducationul personnel, e. g. out-~of-class supervisors.

The course for teachers and educationsl Personnsl of
all cato,zoriu ite Tun accordina to syllabuses oficially
approved for the whole country, which incl\ﬁe, in ruitablo
proportions the ideological-political and the pedagogical~
peychological components and the actual subject. Practical
tesshing at the schools and educational institytions aveil-
able for .the facpltiee is part of the compuleory tralning.

The project for the “urther developaent of the Csecho-
slovak educational system and the report, giving the reasons
oy the ‘e¢ssantial qualitiea required of a eocialist teachbr
characterize him as one who should meet the demands for en-
suring the undividedness of his ideologic&l and political
influence, guide the young towards communist moral stand-
ards and be fully prapared for the tuition of his own aub-
Ject. ’ .

The idesologiecal and poilxtxcal
Baturity ,of.a teacher or educationalist is suSject
to an acquisiuoh"nf\wx an-l.enir a, a full identifica-—
tion with this ideology and-an.ability to apply Marxist-
Leninist methodology in creauvel\:/\ao whatever uituo‘
wations he nay come up againet in teaching or ide scheol
in public life. The teachér s ideclogical maturity @
fron his socialist conviction and ia evident in his invoive-~
ment in the implementation ?1‘ the Cxechoslovak Communist )

v 13
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arty ‘s policy. It is asserted in winning cver his pupils
to iake an sctive part in social affaids conducive to the
strengthening of the socialist syetem, to have a socialist
attitude to work and to common property. It also makes it~
eelf felt in promoting the deepening of international rela-
tions among the socialist ncmmunity of nations and in sup-
port of the progressive revolutionary forces struggle
against imperialism and war.

) The moral qualities ofa teacher or
educator are & source of strength in influencing the up-
bringing of his charges in the spinit of communism accord-
ing to .his peracnal example. The moral qualities ere in-
tensified by the teacher’s active role in the building of -
a sociagist society and effected by further personal life
experiences.

The teacher’s (and educationalist’s) geeral pe da -
gogical qualification ie reflected in
his close acquaintance of the pupils as individuale and of
the environment of their up-bringing, as well as knowing
the ainms, gethode, organization forms and ways and means
of communist education in the broadest eense of the word.
This i8 based on Marxist pedagogy and psychology and inter-
related diaciplines and on their imaginative application
in the educational practice, and their rational control at
various levels of the school system, among pupils of dif-
feren: age groups and under different tuition and training
conditions. A1) this knowledge, skill and competence serves
to accomplish the educational aims in a single continuous™
process, during which the teacher makes use of his subject
+0 encourage the pupils’ creatigjty.

Training teachers in their "s pecializsed
qualificatvion means seeing they have & com-
mand of the scisnces constit “ting their respective subjects,
the theoretical rudiments ~hing as a subject in itaself,
ineluding the theory.of te o This should be up to th:

14 \

AN




-15 - 4

standard of the most up-to-date knowledge of sci
research and the lesrning mast be gombined with:
and ability ‘permanently to renew and supplesent/the know-
ledgs agquired in Kesping with the progress .
Tisdings and social practice. A feature a teacher, s an /

. expert in hii’s;&lgct ‘and in_the theory of teaching it,
ehould' be enlowed with is the ability 16 lay the founds-
tions for an oducated pupil as well /gé teaching him to

© - - generalise and Slassify the knowledge acquired and how to :
ude it in a systesatic and creative manner. This also
A3suses the ability to teach the pupil to Find his bear~ -
ings independently among .the multiplex attained learning —
“44 10 use it in practice, and thus ehape in hin & scienti-
fic mode of thinking corresponding to his age and mental
~capacity. ° e . -
A socialist teacher ‘s work, howsver; is not nerely
confined to school or other educational inatitutions. A
teacher #alsca pudlice ¥orker, Iy
en aotive proioter of the party, e person who takes part
' in pelitical work apd cultdral enlightenment or some other

public activity. He should dieseminate the latest educa~
tion methode and procedures in out-of-school -up~bringing,
particularly in the family. He should take an active part

. in the educational work in children’s and youth organiza-

* tiops. ’

A socialist school ten%her 8hould also be’ capable of
implesenting the principles of socialist health care ‘and '
s healthy envirorment and contributing to the establishe .
neat of conditions Yor lesding a socialist way of life as
a general socisl standpoint,

~ The schools responsible for training teschers are
ohiefly responsible for the cultivation of the above-mane
tioned  qualities. Considerable importance, howaves, is
attached to the early professionsl guidance of young peo- .
Ple towards the tesching pfofeaeion, and toc a suitable
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selection of candidates to taks up ‘this caresr. ‘To this

end s set of measurts has been taken, abich alresdy in the
elementary achools 8serve to fors the pre-zequisites for the
the pupile’ commmnal socisl sativity end to propote al
their hobbies, .which in one way or anotbsr shape ané deepen
the children’s positive attitude towards the teaching

profession.

Kot only grassur school rduates but also those from
other types of secondary schoc 4 are systematically recruit-
ed for teachsrs’ courses. Secondsry achool educated people
froe industry apnd other walke of 1ife may also take up
teachars’ courave.

. training a unified system of consistant teachers * further
education has beer introduced. Its sim is to renew, deepsn,
supplemext and brosdexn the kuowledgs and okills gained in
the basic university training according to the needs o?
the developing socialist society in <he con3itions of the
scientific~technical revolution. '
The content of this ¢ducw..on ip uniform and insludes
&) tue jdeologicel-political, educational-psychological and
the profeasional cosponsnt. .
This education has three stages: -
Stage 1. ensures th¥ initiatic. of the tescher-Naginners
into the tesching pragfties.’ .

Stage 1I. represents the teachers  post-graduste

gctudies,

- Stage II1. represents spreinlized studies.

» * the Cszecuoslovak ays tom-of _the further educstios of
teachers and other cducationel pereonnel is composed ot}

1. The further 2ducation of teschers;’ '
2¢ The further education of the lesding esdudational
officers;

w

Within the framework of the unified system of teachers
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"’3. Current further training of téachers and other
edwoaticnal pereomnel; '

3> The furfher education of the leading educationists
ol payehwlogists in.the servicee of the Ministry of Rduca-
tion; S .

3. idw;ogicﬁ-pouﬁcal education of teachers.

Al the others emplayed in educaticn undergo compul~
ey stwlies gorresponding to their respective positions.

43 to the.forme of the implementation of this system
it is carried cut as full-time, part-time or corrsapondenae
stndies, or special heinru,_ seminars, courses, fellow-

ships ete. are organixed ‘for them, The focal point lies
in fudependent individual studies.

»  Beeh new teacher, in the sécond yaar of his tesching
prectice, is enrolled in the first stage of training, which

ssaseras the h\itiat{ryn of the"teacher-beginners -in . the
testhing practice.

Pellowing this first.stage of the further education
and after several yoars of teaching practice sach teacher
is mirolled in post~graduste university studies. .

Its gosl is further ideological-political, edusational

3

.ond professional’ development of teachers, .as well as the

imprevement of their work and fostering their alleround
®ducational creativity. The course of studies usually "o
and at the latest aftar eight years of the teaching prac-
tise, The courss of post-graduate studies ends with the
3simission of a written paper and with o final exanination
before a boerd of examiners appointed by thy dean. '

Receiving an ecademio degree or a higher degree in
eduostion or paychology May bs recognised as o form of
post-graduate studies. Part-time studies, whreby theé teach-
or acquires higher qualifications or supplements-them ace

N
[

.
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cording to the needs of the school, aay also be recog- . -
nized. A

After having gone through the first two stages all
teachers are obliged tv take up specialized studies.

. A1) teachers ,and vther educational workers are cur=
rently bhing educated in other forms, which ensure the
, renewal of -fance and metinods of education end the
educational activity of thesc workers in view of the needs .
of the society as well as of the talent and individual in-
. terest of each geacher. .

]

- After the successful completion of-th;~reapective
atages of teachers~ further education, a certificate is
. issued, which is a.requirement for fur}her.prohotion a3,
well as a salary rise of each jndividunal.

.

In reising the standard of teachers’ and educational
personel training the theory and practici-of teaching are
_ closely interlinked. To this end there is a network of
schools attached to the faculties, where prectical teach-
ing ie carried out, and of educational establishments,
* where the teacher-students apply their theoretical Xmow-
ledge in all subjects in which they are qualified in
practice, . , ) : .
University training of'teacbera is also closely link~ ® .
g ed up with the reseagch work, Faculties of Bducation and”
Universiiy Paculties training teachers participate in
“scientific research, -partigularly in the field of educa-
tional psychological sciences. >

University 1ectﬁrers triining teachers are obliged
to acquire higher political and professional, and mainly
\Qethodological quelifications by obtaining PhD or.higher
degreea, and by further ‘studies in the establishments con-

i{,' cerned with further professionsl training of univé?aity
A ;Sﬁﬁ teachers. | ) N
¢ 7 ' ‘en ,?
beRIC 18
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In lcrne:ont with the longnrango schese for the deve-
loplont of the Csechoslovak cducational systen te.chers
and educational personnsl of all categories should: gradual-
1y reciive a conyloto univeraity -sducation. The mrasurss
proposed, coppared with the present state, represent a
~ further gtep forward, nimely in the following sense: -

1. they unify on a national acele the catogohios of
the fields of astudies and the ayatem of teschers’ training
+ paying consistént rogara to the content and, foras of thc
‘ new coneeption of oduc?jzzon;

2. they incrésse the nusper of teachers’ and *duce- -,
tional professions with university qualificotions;

3. they improve the quality in the content of’ taachcrn
education in tvo-nubjcet-courul and unify the ptofcuiom
edusation of teachers of general ®lucation subjects for the
second phase of Basic Schools and.for Secondary Scheols;

4. they unify, {iden and dcei:en the political-educa~
tionsl, adueational-paycbological and the didactic‘compo-
nsnts in taacheu studiss.

-

.

The fganenl ide’. underlying the new concaptzon of T
tuchcro education ia:

.- . 1. to train the telcher in the courase of i univer-
sity atudiu to hecome a specialist of a vzdo scope, who
will then be in a polition to teach at several levels of -
the educational system, as well as at several types of the
educational establishmenta, thus facilitating his appoint-
ment after graduation from university and his tranafer

1 during his tsaching czareer;

¥

2. to design the project for teachers’ training as
an open dynamic syatem, which witbout njor difti-cultiu
and eccording to the increas!+g demands of practice,
enables the teacher to ikprove his qualificationa in the
coursé of a life-long education, to supplement ox: brosisn

~ ¢
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them in keeping with the conteaporary genersl lems and
trands of the development of all other profuoim wnlspr N
the influsnce of scientific-technical progress.

To ensury the ubovo-mtioud tasks a'national con~
QP sion of experts has been.set up to fnvestigats the
studies of teachers of scnaul sducation subjects in »*
5 - 12 of the second phase of the Basic School and of the
u'.ondnry schools. P

. ) -~ In accerdlnca with the long-tera plan for the dﬂozor
sent of the cscchoalovak system of education new btasis fea-
tures weye umtlined for the graduates, study plans, sylla-
buses as well-ae materials have been worked out ia order

to adhleve national -standerdisation for esch partionier .
tesching subject, and to co-ordinate the content snd forme .
with regard ‘to the new concept of educstion _outlimed

the document on the further oducltion»of the Cs J.onk
educational system. ‘lyucﬁr is at the same a4
educetor. Attention~is given to the perfection of the aon-
tent of the training of- teachers with two mubjoou. and

the training of .teachers of general education ubjocu tor

the secopd phsse of the Basic School and for secondary

schools hes bessn unigied accordin; to uniform curricula
throyghout the C3SR. The Ilmht:-uninil ideological and
political training, a3 well as the ed ul-mcholo‘i-
cal, medicel and didsctic components of toeclnro courees,

a3 well 83 the ‘actusd professional dubject have besn
broadensd, unified and substantially snriched. The eystem

of teaching practice has beex newly gonceived with respect o
to the content, length and structure of its o:nu!uuon.

A systes of schools affiliated to the faculties of educe~

tion has desn utabliobed to sbeurs a close conneotion

betwaen teachers university trnniu and the school nnﬁ

social practice. "' . . P

The .new ay2lem of thrse stages providés the poeooury
prcrcquiaitoa for supplementing and improving teschers




\“l\ uto-lou quliﬂutim. Thay ars: the’ mptatjcn stage
ﬁ in the Lirst yoars n@tuchiu. the Snnovetion stege (or
\.. u-quuticutioa stage) in the aystem of post-graduate
;\—-ﬁ ltudiu. ad fivally the specialisation stage for those
. \ cmnthc lmhlim }Qdiu fumotions 'in tbo f£iedd of
N ‘\duction A standard har besn.set for, the gontent and’
Yy strweture az sppplementary and perallel stodies of teach-
\ LLJ' of cmhnm audjects and of apprentice sgcondary
i sthool teachers, -

Y A11 independent faculties of dmnion, ail mivoul- '
ty Tacnlties training tecchers enjoy sn equal itatié and
han .M,nt niseion, Ihe new concept of odncatim ‘and
% teach m&mc is beirg introduced after thorough re-
seaveh\ work nuec.niuu as Irom grads one. The first
teschexn trained according to the nev project will gradu~
ste tn the C8SX in in 1981 = 2. he-mww-comuptor thi teach-
ere nn-\*enaﬁ tuiniu and the new system of a lifelong
odnuticn at tsacheres and other educationel personnel .o
deseridad nbo'u will soon be becked by new legsl measures,
& ney act on. univeraities and by naw legel statutes iegued
¥y the dinistry of Bducapion of the CSR and the Nivietry
of Bducaticn of the SSR.

-

, FURTHER EDUCATION OF TRACHBES AND RDUCATIONAL PERSONNEL n
TEX PROJECT YOR THE VURMHER DEVELODMENT OF THE CZRCOHOSLOVZK
SYSTRE OF EDUCATION ,

. © Karel Twad
Central Institute for the Further Bducation of Teachers,
. Frague

The revolutionary prpcoio of the' developmcnt of science
and technologr in a developed sodialidt society revalutioni-~
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T . ges slso the systea of education. Its reorganigation is

« based on the resolution of the Farty documant on "The Tur-
ther dsvelopment- of the Czechoslovak system of ‘aducation”
waich outlines the programms of the school educetion policy'
laid dows at the IVth Congress of the Communist Farty “of
Csenhoslovakia. Iu ‘bearsr in the fisld of education is
the teacher in whou educational activity ahould, accoming
* the ruoluuon, prevail the processes of x formative
character instead of the hitherio practised informative
pracouu which often led to formalism and verbaliam in

iuw ‘1021. “

Accordingly, the ﬁcnnda for a better training of all
educational workera are naturally rising, too ,.for in view
of the dbjectives of building up a comenmist society the
teacher 9hould be in a position to shape an integhtated
personality of the yupil with firm moral political atti~
todes and international tenets as well as with an initi~

' ative and devoted relation towardg work for the benefit

of a socialist society. Tho point is to place particular
{ stress on & crutive approach to the improveaent of the
sducation of the youth irn schobls and in all out-of-school
educational establishmente. Therefore great ‘importance is
attributed to the personslity of a socialiet teacher whose
Jersative. personality cannot be substituted for au the du-
N utienul work in all types ,of sechools, -

The existing oxparicnce and desearch ohow that the
. univonxtq traiping and preparation of t.ho teachers for
. t.heir teaching practice in school as well as _the achool
jtself have not often establiahsd favoursble. “corditions
for the teaciiers to be able to cope with the exaoting edu-~
cational activities in s creative way, t.hu.n iuorouing
their effectivenesa. Between the teachers proparat.oryn
training and their initi‘l teaching practice thesre has
bsen an undesirable break which should gradually be remov-
#d by a Systematic orgenization of the further education

.
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of teachers and other educational workars as’a continuation
of their basic university studies.

Great attention is therefors ngive'n in Czechoslovakia

"to the problems of teacher training and its further impro-

vement. This is an entirely objective phenomepon arising”
also from the quickening pace of the scientifio-technical
révolutien. Thes¢ prodlems can de ouecouruny and compre-
hensively solved 'in the present sonditions of a ooci\tu\_
oociofy in vhieh the optimum possidilities axfi prmqniuitu
for a versatile and independent development of the indi-
v_i.dua:l san have been established:in keeping with the ad-

- wancement of the society and soientifio techniocal know-

1edge.

" tne exploitation of the sdvantages of the socialist
community must needs lead to the ¢o-operation with other
sooialist states in intogruting the concept of education

‘also in the.field of nlocti.on, training end furthsr edu-

cation of teachers and educational workers, evea in natu-
rally in different forms. The £indings snd experience ob~-
tained from the reorganisation of the content .and struc-
ture of the school systeme in socialist states help ws in
tackling similar problems in the £ield of school education
which need to be wolvsd in harmony with the scientifio
toc_hnieh progress in a developed socialist society.

, One of the adopted docusments which was approved sfter
the XVtL Congress of the Communist Party of Czechoslovakis

" 48 the projoct of the advancement of.Czechoslovak edusation

system outlining a long-tdrm programms of the education

in the CSSR. The implementation of this prograsmme would dbe
unthinkable without taking into account the dedisive role

of socialist tescher’s personality. And it is the teacher

as well as the conception of his education that ars given
due attantion in-this documenty not only from the point of
view of a hew conseption of ths content of sducation but
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also in view of a nw' ayo'ton of sducational establish-~
nents. ’

The demands for devising & new content of initial
teacher training and further education are eseential.
Teacher training, as any other social phenomenon, is a
variable produst of social historical conditions which
directly or imiirectly determine its quality.. Teacher
training in the CSSR has a long-established tradition
vhich was, of course, considerably marked by the class djs--
tinetions of the bourgeoio society and ite acbool oyoul,
in which, however, progressive and revolutionary ideas *
concerning teacher training were foraulated. With these
trends then the progressive traditions of those teachers
organisations por'liotontly fighting for a progrsssive con-
ception of teacher training and its enhancement also iden~:
tified themselves. The programme of the Comaunist Party
of Csechoslovakia oriented the prewar left wing in the
teachers movemcnt and the progressive public towards the
fulfilment of the demand for a uniform socialist echool
and for the university education of teachers, that is to
sy, towards the gosls which many generations of progres-
sivs teachers only dreamed of and which the progressive
teachers.” organisations were fighting for.’

A qualitative reorganisation of teacher training be~
gan after the liberation of ‘our republic by the Soviet
arsy. The pest~war development, in which also the topical
and prospective prodblems of our social development wers

_reflected, led to this reorganisation. It is the aim of

the present stage of s developed society to concentrate

. a1l the progressive idess form the Past und to apply them

in a creative manner above all to teachers’ basic trainina
and further education.

The quality of all educationsl work has bsen.sudb -
stantially changing with respsct to this experience, which

24. .
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of Course assumes that the funciton of the teacher should

- sssentially alter as well, Thers-is an inevitable ehift

‘ from imparting mere knowledge and okills towards ehaping
@ intomt.od _porlounty of the pupil with a definite ain .
in mind. Thie implias that ‘there io aleo a shift froa iso-
~ lated oducati%ml activity towarde plumsd integrated ac- |-
tivities affeating the pupils as a whole and unifying the
‘Influence of teachers in clese ard achool with that of
other educational v?rkorc quuido achool.

~

The main idea undor:uina the chauoa/propoud in the ° i}

content of, t.uch-ra univu-ciw traiving is, therefore, to .
te teachers and other educationsl personnsl of a broad
protuoioul scope o that they were in & position to teach
. at nnrol levels or the achool sducation eystem and in
. various types of the sducational nubnohuuu. Another
. essentisl principle i1s’ to.devies the t.uchon tuiniu
scheme a® an open dynuic system enabling teachers ‘snd
-eduostional personnsl to acquire higher qualifications emd,
it nocunry', to supplemsnt or widen theam in the cowrse
of their Wifelong education in keeping with the demande of
sooialist }ociow and the tendencies of ths up-to-date -
atandard of scientifid teohnical prograes.

, , The ney copdept of $sacher treining olphuil(n‘ the
.fact that all the components of temchsr training, i. e
idooloxicnbpoliﬁcnt, moral, tdmtiom-mcholuicnl,
a0 wall as the knowledge of the teasher ‘s omhnot eub~
oot ohonld be in'equal proportion. At the eams tiss,
temchers ideclogical~political odudat.ion 13 conceived as
a factor which pervades teachsrs ’ education as a vholc.

= The ideological-political education cannot etand apart

fiom the other speci.lised dieciplines as it integrates
81l of them, thus helping to estsblieh permanent bonde
and logical connections within the rog\nuitiu in the
social and natural ocioncu. .

—
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calls for a new approach to the training of teachers and
sducational personnel. The point is to ifatil teachers with
the abilities 20 solve educational oitmtiohm the help
N, ' of their Enowledge of sducational wnd. paychological ,dio-
D fk . ciplines, to think over the subject matter and 30 seek /
B *creative ways how to impart it methodically to the pnpr']_.s Y]
that it will become their permenent poseeseion. In ihis '
prdcees conditions are uubmed for teacher’s oreative
. educetional work with the pupils which lergely involves
. the processes of shaping their moral qualities. Bvery quali-
wy - fied teacher should, therefore, master not only tae theory
b and practice of teaching but also the guidense of education . .
apart from the school instruction. . ‘e

- Teaching practice ie an important factor in the initial
training of teachere and educetional persomnel. It is mainly
in this way that the proapective teacher gets acquainted
with the practical probl,;u of teaching snd educating. Com-
pared with the hitherto existing conception of tsaching
practice the new project of the advancement of education
in the CSSR moreover includes the rield of social-political
practice. As to the edricational setalblishuments, only the
training of nursery school teachers will remain ‘at secon-
dary school level, i. e, at the collegas of #ducation, Teash—
ers and educatiom‘l personnel in echools and edusationdl
setablishments for the children eand youth betwsen the agee
of 6 - 18 will grudhh Teteive a unifora training at the

« faculties of education, arts, ecience, physical training
and sports with regard to their respective eubjects. The
teachers of epeoialised subjects in eecondary achools will
bg educated at universities, universities of tachnology,

\ schodls of economicas, unikersities of sgriculture and ,
' academies of the arts, and partially at special faculties
T of the >sspective mivoraitigo with the appropriste pro-

} fesaionel orientation towards-education and psychology. -

. @ The dssired harmony in the training of teachers also
Lo
&
Af

.
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< It is thorotoro quite uturnl that also the further educe-
tion of teachers sholld be conceived as ':zcontinuntion of
the bisic univouity training and should be fully linked
with it to comply with the sucting tagks involved in the
* . resorganigzation of the content of the 6ocu113t aschool
systen.

~a

A -voll-tqundod and persistent promotion of tne conti~’

nuity of the basic university training of teachers and edu-
cationsl personnel with their furthcr education directed
towards raising their qu.nliticatione “calls for a systemctic N
method in dcteruining the content of the particular types-
and stages of the further education of teachers and the ° A
5 - other educational personnel. The uniform: system of the

turthor education of teachers aud the other educational

pcuonnel is carried out in three basic atms, that is to

say, the initiation of the teacher—boginmra into teaching
5 pmctigc, post-gradaate studies of teach:2s or studies
" after the school-leaving examination at secondary school,
BT and the so-called interest-oriented studies. °

The first stege, the initiation of teachers and oute’

7%+ of-class supervisors into practice, follows up immediately
2 Auv respectiye basic stulies. The -teacher-beginners need
mainly methbdologicul asaistance and advice in tackling S

difficult edutational situations and it is necessary for
- them to, get to know the life not only in the place of fhe
achool but also in the whole district or region. The work
“with the teacher-beginners'r¢-wires a great systematic
, effort, particularly on the par. of the headmasters and
educational authorities. Yet the role of tho toacher bcin; .
initiated into teaching practize should above all be evident.

Hn should have not only a natural authority among his pu-~

pils but,aYso among the teaching staff of the school. This

first stage of the fv-ther education of teacher-beginners

is carried out according i6 the teachers’ individual plans.
‘It is compuleury and lasts a year. It ends with an over-

[
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ail evaluation of the teacher including the results of his
educational activities and giving also suggestions for his
further professional development.

The second stage of further education has mainly the"
function of innovation. All teachers and educational
workers with university education go through it in the form
of post-graduate studies, as well as all teachers and edu-
cational workers with secondery~school education, where it
taked the form of part-iime studies after the school-leav-
ing examination. It is usually a two-ye. ) course of part-
time studies after the school-leaving examination. It is
uu;n; a two~yesr course.of part-time studies carried out

) apprcxini-q after 6 ~ 8 years of teaching practice. It is

tocused on guided imdividual studies supplemented by courses
of theoretical training. The innovation function of this
stage of further education lies mainly 3u Tne preparation
of teachers £or the application of. pwriressive changes to
the temching practice. This orientation of the postgraduate
or the other type of studies will enrich énd supplement’ the
components of teacher training. The respective universities
or necondary technical schools are responsible for the con-
tent, organigation and rumning of these studies.

Thy research projects of ths state and departmental
nans which were mainly based on comparative studies of
tuese problems in the socialist countries g4nd which involved
also the practical side of organizing experimentel cources
of teachers post-graduate studies since the beginning of
the sixties have made an important contribution to the con-
ception of thass etudies. They set the themes of the beasic
theoretical and practical problemn of teachers’ post-graduate
studies and arrived st important conclusions concerning 'the
function ¢f the content, organisation and methods of post-
gradunte studies. )

A great affort vas devoted to aecki.‘g the criteria for
the ulection of the content of teachers’ post-graduate

28
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stuuies: hu‘nthuy a compronise has successfully been

-u'uo& between the two extreme views, i. e. the'narrow
pnct:lcnl view. ccnnentrating only on *he montent which might
hndiatcly be applicable to the teacher’s educationul work
.and a onesided bias towards new dhgovoriea in science and
technology without paying due regard ‘tc educational aspects.
- In this connection a number of theoretical as well as prac-
tical problems have successfully been solved, e. g. the~

; optimum measure of the tims=load of post-graduste teachers

has been uporhcntq.uy verifiod, 'Y lini; to the number of .
consvltationperiods and individual studies. has besn set L°
and some probleds of the orgsnisation and metholls of post~
graduate studies have been solved.

This experience’ has allo ‘led.'to-the view that taking
sn scademic degree or PhD dogroe in education, or ‘a spe-
eializod course of foreign language studies abroad may be
rocoanind as' a form of the second atage of teachers’ fur-
ther education, eVentually other foras which will be ape- -
ciried in the recpsctivc instructions under preparation
by the Miniatry of Rducation of the CSR @nd SSR.

One of these forms nay as well be a.coui'ae of compre-
hepsive of  gupplesentary studies or other forms of part-
. time studies approved to ezerve this purpose.

Alsc the second stage of the further education of
teachers and educational personnel is compulsory and it
is a necessary condition for receiving a sslary rise.

This forn (of the sacondhetage of further training is
becoming an integral part of a uniforn systea of a conti~-
niious lifelong education of teachers and educational per-.
aonnel. Its aim is to raise the ideological-political stan-
dard of the teachers, to innovate, supplement ard improve
their education in the field of education theory and peycho;g-q
logy 8 well as in their own subjects. T&xe prograsse of
post-graduate studiea inciudes selected questions of Marxist~

&

-
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« ) Lu:niaf.nt philosophy, sducation, psycholegy and of the

*  teacher ‘s particular uubject along with the theoretical

. probim of their instruction. As to the training in the
teacher s particular subject, first-grade teachers in basie

- schools who take up a gourse of pootgndun.o studies get

acquainted vith rw fmdingo from tho theory of nother
tongue instruction, erithmetic, naturs .tudy, civics and
from an optional subject, i. &. music, art or ocrafts;

_ teachers of general education c.>jects in the second grede
of Basic School and in secondary teshnicel and graamar
schools are presented with new findings in their own sub-

r  Jjects slong with ths respoctive theorotical nthodolozicd
training. The profrszme of poat-grnduate atuﬂiu of t.uchm
and asbistant teachars in schools ard establistments for
the children roquiring special care includes froZessional
training specialized according to the typs of achool or
eatablishment at which they teach. ’

The third stage of further education ie optional and
is oriented itowarde the teacher ‘s own interssts and specis-
lization. Teachers cen thoose one of tl.xo\ forns of profes=.
sional otudies offersd by the central inatitutes for the~
education of teachers and educational workers, regional
institutes of sducation and universities, or other esta-
blishments following the approval and coneent of the Mi-
nistry of Placation. The content of these studies is, fo~
cuded on the training of educationtl specialists, methodo-
logists of z,.cialised aubjocta. sexperts in out-of~school
edvzation, heads of the subject. departments and methodolo=
gical commissions at schools, educational psychologiste
< (sdvisors), teachers initisting nswcomers eto. These studies
are csrried out in the form of part-time individual studies.
Studying for a higher dsgree or a goxd placement in the
. national competition Teachers Pedagogical Headings where
the best teaghera read, their reports on the results achicy-
ed in the theory and practice of *.s‘achipgl may also de’

" 30 -
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moainc .- ntm of further education at this stage. T
m. -up mo ineludes a systematie work with ouut.cnd-
 ing and merived teachers whdee experience and ﬁuuw
seinod t:on the applisation of theory to practice and vice .
Versa san aipitiunm influence not only the wide peda-
“gogicel pudlic dut also the Marxiet theory of cducntion.

= Nosduasters and their- dopntics as well as uhool TR
- 'i.um‘m take part ia prctusiom cyolic truining whioh

S is also, pm of the further edwcation eystem, thus p.am- o
11 uumuhiu the conditions for the continuity” K
. -mp«uvo stages and types of furthor oduuuon corﬁq{ved
g © o6 & comtinaews system of tuachers’ trainmimg.’ !_ A\

* + +  During the intervals betwsen the realisatisn otgtho T
reapestive-stages of fhuther education teackers’ traiming . ..
Locused on the topical problems of teaching prastice will i

- ewrrently organised by central institutes for the edm= . - -
satien of teashers and educational personnel, district: ' LN
inatitutes .of edusation, district centres of edncation, N
subjest departments and methodological commiesions at : Y
schools ¢r by dther professional and research establish- -

-mente. This continwing sducation will enable sthe teachers

and edusational persoanel to exeshange their szperienss .
sined frem their educational work and thus will, in'a
ereative wey, help to raisa the standaxd of the preparation
of teochers for the new conseption of the content snd strus-
ture of our school education system. A systematic idecle-
Sleal-pplitical sducation closely linked up with the parti-
oular stage of the training aohiond will continue to form
an hnuul part of the teachers’ further ‘education system. {

Yt . @ ' The system of the further education of teachers and

L educational perwomnel, arranged in this way, will becoms .

' a neans of, political control and educationsl guidense of
the school education eystem, & means of the regmalification
of teachers and tneir specislizationsa ‘an well ap"a tool
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for the innovation of educaztion. The.programme for toayh;r.'
further iraining takes into account the role of the téacher

with a view to his social and professional duties o8 -well

ae his personal life and fully corresponds to the basic
funotions of tho teachers’ further education system. We
shall make use of the results of sons researches of the
state and departmental plans to achieve a more effective
concentration ¢n the content of teachens ~ further sdusation.
The choice of the content should follow up tie results of
the basic studies and should continue to pay dus regerd to
the teacher’s professional and personal development, to the .

_ achievements in the fields of science, and mainly antieipate
. ths changes in the school education system. Last but not

least, there is an important problés to-te solved, how to
establish the basic relations betwsen sducational estadlish-

. ments, social institutions, and communication media for

teachers’ self-sducation without unnecessarily overloading
fhexm.

The given basic functions of the teachers ~ further
egpcation asystem suggset that working out the conception
of an ‘integratad system of “this education implies that
a number of theorstical and practicel problems should be

solved for this system of further education to become 2n

effective form of teachers’ continuous education throughout
their lives thus providing the conditions for their success~
tul self-education. :

The unusuel and ever increasing advances in science,
technology end- culture thus call for such & syster of educa-
tionwhich would safeguard’man’s security in the socialist
aoczzzﬁw.and‘ensure his powers and abilities to React active-
ly and commitedly to the continous changes in social life.
Thig proceas mekos it imperative that a tontinuous education
and sglf-education should becone »an’s vermanent asssts under

socialism and qemmuniem.
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The cdmitio}l\pngp: can therefors no longer be con-
“w 0 fgeived and established u‘i\coupl\ma closed system, mainly
: from the point of view of future Prospects, which naturally
applies to the cystem of teachers  education es well, The
1edd hecomes apparent to build up teachers ’ educution as
well. The necd becomes apperent to build up teachers’ ¢du-
cation as a comprebensive vpen sysism of initial higher
training and further education inclusive of post-graduate
studiec - and some. prerequisites have sIrealy baen estabe
1lished in the present conditions, zainly in the present forus
of further education organiset by the regional institutes
of edueatism, and district centres of. education in co-opera-
tion with the Socialist Academy, and in-the form of post~
“graduate studies carried cut at the respective universities
tradning teachers.~ - Y
The adopted tabke assigned in the field of teachers.
training by the party and government suprems hodies have
digniticantly stimulated also theoreticel educationists to .
deal with the theoretical probleas of teachers | continous
lifelong education and thus provide well-founded bases for
the solution of the conceptual problems involved in a succes-
sive re ganization of the wontent and structure of ‘the whole
®ducationsl systen. Therefors, also the investigation of the
system of teachers * education as & whole is coming to the
foro, as it forms an integral part of the whole systen of
sducation irn the CSSR. One main project of the departaent ’s
general scheme of the researches in the field of school
edudation is therefore entirely devoted to the problens of
& continuous lifelong education of teachers and other edu-
cational workers. Koeentially, the main point is to work
out the theory gof a lifelong education system and its ad-
vanasment. on which the Gonception of the system and its
structure is based snd then te determine the internal con~
nection with the demands of a developed socialist society,
In, this way we ’wquld 1ike to discover new functions of the
teacher in the perspective historic aituat:}un, to show the
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stimuli end conditions of his peésonnlity dcvéloplent as

_ well as social demands on the teadher in confrontation with

his potentialities for. pexforming his socib-professional
roles. This conception.of the rgcgarch work implies that
a systematic uae 3ill be made of the results of the previous

 departmental and state research projacts amd of the rasults

of the investigations carried out at the former Teacher
Training College in Prague and in Bratislava as well as

of the exparience and co-operation with the socislist
coutries, namely with the USSR, GDR and PRP, The main project
for our regearch work will also be concerred with the follow-

_ing probTess focused op the respective stages of teachers’

training: the choice of proapcétlve teachers; a complex of
probless concerning tho teachers’ training cerried out ai
the faculties of education and providing the basis for
further education, thus constituting a tomponsnt in the
lifelong education concept; post-graduite studies and spe-
cialized studies oriented towards the teacher’s own inte-
rests cyclic training of headmsaters, their deputies amd
school inapecters. . )

§mpiric researches will be carried out to verify the
tonception of. tt - ipndividual stages and forms wf the fur-
ther education Of teachers and educational personnel. Spa-
cific features of educational activity and personal as well
as professional sitiations of teachers and the other educa~
tional personnel with a different length of practice will
te investigated with a view to the aspects of the content
and methods epplied in the individual stages and forms of
their further education..

" The aubjé%t of the researches will coniern the. follow=
ing: the teacher-beginner and the adaptaticn phase of his
further esducation, teachers and educational personnel with
many years of practice, such as headnazgera,_echool inapec~
tors, or educationsl psychologists (advisers), initiating
teachers and their role in th2 adaptation phase of the

1.
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teagher-caginnere further education, and tho -apecislisation
. + ™he prob eme of teachers’
pest~graduate atwiies Zollow cp the resuita of previous
investigations amd will mainly concentrate on harmonising
th MY progromme of f;huo atudite with the coneeption of
£he, progranne of uul\nn lifslong edwsation, and on tiw
Ir-h-uu methods, It will also be fwcessary to analyse
‘aad Luvestigate the echtent, forms and methods of the teache
e’ ewrpent traliing provided by regional institutes of
odutation and district esntres of education in the periods
botweon the respestive stages of the further sducation.
Poroosal initiative and stisuli to further sducation foster-
‘ol W sdueational establiahments reprasent a probvlem which
pervedes ali-the stages and forme of the further sdueation

- amd whigh, therefere, vill also be subject to analytice

aynthetio inveatigations.

' The ressarch work oriented in’ this way will continuc
to atteapt to uub}uh thoorotich prerequisites for
e shaping perecnality of tuohou throughout their’lives,
ontlininy {5 terms of strusture the goals, content and
mathods of education which would mset the demande of oy
* seetalist society. The objective will b- to show the yat
-umu to the development of teacher’s personality, to
~onggest the strategies and tactics in implementing the
teackers * 1ifelong education, to work out the reepective
projects and obtain experimental sxperience with the parti-
cular atages of the furthér education, and o submit pro-
posals for their.-syotematic implementsztion.

¥ Succean in devising the theoretiesl concept of teach-
ore’ lifeiong education is Largely dependent on a good

eoms. . . of the methodology of the structural systems appros h
in whish the problem of the educationsl process anl of intere
1inking the form and msthods of putting it intg_ practice

will constitiate the actual disalsctical unity of education,
theory and practice.

!
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I; the conditions of a developed socialist society the,
theoretical problems of teachers education in various so-
cialist countries are similar. It is therefore natural that
there is a common effort to tackle them as efficiently as
pouiblc.J . ‘

It is indisputable that the succeas in carryihg out
the pringiples of the sdopted resolution on ta€¢ further de-
velopmgnt of cducation in the CSSR is mainly dependent on
the qua it& of the educational work of teachers, t\xpo'ru
in practical teaching and educstional personnel in schools
end educational establishments, as well as educational
authorities -and government bodies. All of them mey profound-
1y influence and improve the quality of the contunt and
structure of the reorganisation of sducation in the CSSR.

A goal-directed umiform system of teachers ~ lifelong edu-
cation carried out step~by~-step will be an efficacious tool

if {t becomes cosmon property of each of its participants

helping him to aquit himself well of the ever increasing
ard more exactin tasks involved both in the theowy and
practice of tesching. :

.

TRACHRES AND THE WEW CONCEPTION OF THY PIRST FHASE OF BASIC
SCHOOLS

Hirosiav Ko¥inek
FPaculty of Bducation, Charles University, Praguoe

As froa the beginning of ‘the school year 1.976-~77 the
new acheme for the furt“.r development of the Csechoslovak
educational system is gradually beginning to be iuplenentedl”

”Tho further development of the edusational system. The proe-
ject and report giving the reasgns. The individual prggocu.
Ministry of Education of the CSR and the Miniatry, of Bdu-
cation of the SSR, 1976, pp. 64 -~ 112,°
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The firet conszets steps are bsing taken to put ihto prace
tice the resolutions sdopted at the Csechoslovak Communist

- Party ‘e XVth Congrese with regard to upbringing and edu-
cation, especially the task of introdpsting step-ty-step
and after due deliberation a complete secondary school edu-
‘cation for all. The demand that thic should be done step-by~
step is evident in the approack to the realisation of the
new schenms, namgly from the initial stage; the demgnd that
this should be-carried out with due deliberation lies in
{the fact that tho project ie being put into effect following
thorough ﬁéopu:ation and long-term verification. .

Garanted thut thers are serious changes in the spherwy
of pre-school edusation and in the preparation of children
for echool, but the greatest aanunt of attention is being
focused on the introduction of the new conception in the -
first phase of Baeic School, which as from the school year
- 1971 -« 2 js gradually being estadblished as a fo grade ore
{(hitherto five grades were traditional in Csechosldvakia)
and where the»s is the most marke wnge in contont,*’

Hitherto the first phase of Busic \nghoolo aized at
forming habite in reading, writing, arithmetic and at im=
parting elementary tnowladge about nature and gsocietys now
the enphasis is on the estsblishment of a grouding in edu-
cation in general, which is then dsveloped in tke later
8qhodl g;-adu. This follows from the finding that the all-
round aaturing of a cnild is to a great extent liable to
the education he receives at the very beginning of his
school attendance and that the potentials fos hie devalop~
nent ave far higher than was asaumed.

s

+) Kof{inek, mvl Bntvick].\mgncgorspaktiven der Unterstufe
n

der al%geno nbildende ule in der CSSR. Vergleich~-<
ende Padagogik, 12, 1976, No. 4, pp. 375 - 378

374 = 375. (The-Davelopment Prospects of the ,Pirst Phess
of Basic School in the Czechoslovak Socialist Republim.)

)
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+  This new approach ‘to the sducation at this stage of
course puts far higher demands on the ‘quality of the
teacher s work. Thus the project for the further develop~
ment of the Czechoslovak educational syster aloo envieages
an advance in the preparation and further education of ¢
teachers due to realise this scheme. In this respect ex~
perience from other socislist countries, in pu'ticulu"thc
Scviet Union, ie being made use of.t’ The purpose of this
paper is to ahow how this aim is reflected on teachers
concerned with the imstruction in the first phase of Basic -
Schools. . .

The teacher s role in the education systes. In many
stuiies on education and in weighty educati.onal~political
documents atress is 1aid on the lesding role of ths teadher
in the educationsl process, and, in this co»nmction’ also .
hie task in perfectiwng.the school didactic uyotol.ﬁ In
analysing the syeter of education in sshools_the teachor,
as one of the four fundamentel elements of this system, is
described as the subject end simultanecously as the objsct
of comaunist educati_onf"“’) This is because.the teacher, at
a certain level, identifies himself with the project of up~
bringing end edunation, and in’the given achool and broader
social conditions\realizea the basic teacher-pupil relation-
ship. s N

Taking into sccount the complexities of the Qducatioul
system, radisal changes in this osystem carnot be undertisken
by merely changing the projest (the syetem of goals, sylla-
buses and corresponding rgwa and means), hut sbove all by

+ Baranov;, S. P, ~ Volikowva, T. V., Ped otovka uchiteled -
nlc'mg% nogoeshkoly. Sovetaf:a:]a pe&agog xs, 1972, ¥o 6, .
PP -.

++) Hevifn, J., Tomorrow's Successes Are Born in rodng ‘s
‘ work. fh‘,itelaké noviny (Teachers Hows) 30. 6. 1977,
No 26, p. L and the following. . d
- +++) @, g Kujal, B., The Soclalist School of the Future. Jobn
. Amos Comenius Institute of Educationm, Prague 1973 ,
.+ Okon, W., The Theoretic Bases for the Didactlo Systen in
Socialist Schools. Pedagogika, 1971, No. 2, pp. 19839
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‘influencing the teasher’s activities, We have learned from ¢
some of the past school reforms that the -activity of the -
teachar is consideribly stabiliséd in certain conditions
and, that & aere alteration in )tho «dusation law, curriculae
and 80 on have no marked effect. An snslysis of this pheno~
' menon . .has therefore shown that thoss shanges in the systen
* carried out not only through the agency of decress issued
Jfron above®, but also those carried-out "from within® have
the highest hope for success, ln our case this means guiding
the teacher to take an active share in the improvement of
the edusational systen and leading him to the sonviction
that what has been done up till now. Va8 not efficacious

enough. :

The introduction of a university education for all -
teschers for the firet phase of the Basic Schools in 1959 -
provided fertile ground for the improvement of the.educa~
tion at this stagé. At present almost half the,stafe in’
this category have graduated from university, By dégress
the-nuaber of teachars for the first phass of Basic -Schools
who have also taken a post-graduate co'uru. in their stbject
is inoreasing, Where the Faculties of Bducation have ful-
7illed their tasks well, it has been gvident in the gra-
duates * fresh approach to the prepared and current changes
in the conception of teaching. Whereas teachers * training
at Colleges and oinil;rwunbliohuntc.com only lead to
the iamediats application vf the knovledge acquired, o me-
chenical pasaing on of knowledge, the Faculties of Bducation
now pave the way for the graduates to be creative in their
work on the basis of deeper thecretical studies soabined
- with a scientific analysis of th educational process. It mxy

be uo\iic'd thut the teachers thus prepared are nox:o‘ willing
to acoopt and realize wéll-founded changes in' the sducationsl
 ‘system, . ’ .

Thanks tu the improvement of the system of teachers’
further sducetion the raising of the political standards :
of the other teachers and their highor spscialised qualie -

K
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fications are also not left to gharnze, Conditions are pro=
vided for-these tsachers to consciously broaden and improye

the teaching akills they attained at various esiablishments.

The tescher’s role in verifying the new conception of
the first phase of Basic Schools. The above-mentioned otart-
ing points led a team of rasearchers and the eddcational
authorities responsidle to work out, Y part of the proce-
dure for the verification of the new conception of the .
first phase of the Basic Schoole as from the school year
1971-1972, also & Programee for the px‘eparatién of the
teachers for the experizental schools for the entire pericd
of ,:xperiuntll veriﬁcation.’) It was stipulzted that ths
central Ministry of Education should be in charge of the
preparation of 22 teachers of experimental .clau;c in the
regions (the ist stage of verification) for‘the ‘sntire four
years of experimental eszification; and the reapective |
Regional Institixss of Bducation ehould be responsible for
the preparation of 718 teachers for the other experimsntel .
clasces {ths second stage of verifiration). A re'co-nndnti.on
was also made to organize. as part of ths Institutes’ work,

‘eollective viai'ts by experimenial school teachers to schools

in their region, or at least to some of them, \

The improvement of the syllabuses for the new consept~
iop has also led to the extension of their further function.
They have begome a fundazental educational document with
o conceptual guiding function. That is why teacners stuiied
these syllabusés as part of the organised preparation, first
in sonnection with the basic educational-political documents
and then in connection -with apecial/ 2d and methodologicel
1itersture, as well as in connectiofy whth the experimental
text-~books and other pmethodological xaterial.

Pollowing this groundwork, they then proceeded with
their own preparation for educational work with children.

+) Zotinek, K., The Preparation of Teachers at the raculty
of Bducation in view of the Mew Conception of the Firat
Fhase of Basic Schools. Komensky, 1970, No. B, pp. 491-499.
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rer not even in thia new conseption can the school sylla-
buses be a sudbstitute for the teacher’s own educational
programme, although they greatly facilitate ita elabo-
ration. It wad the tatk of the teachers of oxperhental
clsesos to ensure:

N s
. a) that the educational activities in the expcrinn-
tal olessss should take place consintently according to
the syllabusss nnd(tio methodological guide-lines, ‘and
that the experimentsl text-books and other verified ma~

““terisls be used;

b) that all the data on the sducational activitiss
regarding the sadequacy of the tasks: auigned in the yiven

" time, the diffichlties arising end so on, are amaas-2 gc-
‘cording to the instructions of the researchers, am: t¢hat

the reccrds of these data ars handed over o ‘he msearch
workers regulurly; * .

c) that, sccording to a co-ordinatod programme, the
plumod orel and written exsminations are set, while strict~
iy adhering tc the principles laid down for these exanms,
and that the results ars submitted to those reoponcible.

In tha course of verification the principle was ap-
plied that the teachers n. only test the new educational
sywtem, but that they also develop its teaching methcds
o.nd enrich it with their own didactic approach. The teach-
o p creativeness coul' paturailly not be concerned with

changes ir the alresdy verified conception, but wes to find .

full scops elsewhers: v ‘

&) in searching for new posyibilities for exploiting
tha ourricula for ideologicalveducational ends thus to
proaote an integrsted development of the pupils ’ persona-~-
1igy:

0} in the sdvancement of inter-subject relations,
shich have not been fully worked out in the experimental

-syllabusess

~ 4r
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¢) in a mors thorou\gh mothodologioal elaboration of
teaching, in 1linking up better teaching with life, in the
N encouragement of pupils to work Jndependently, a uui,ublc‘
motivation of teaching and so ony

. d) in a new approach to the evaluation of the pupil .
and awarding marks (stressing the positive aspects in the .
cnluation end 80 on)§ . .

N 1n organizing the comunity life in the class, in
tnaking use of the pupils * self-administration, in assist~
v\ ing the Pioneer. Ox'gamzation of the: Union of Socislist
Youth ete. | -

I3

A no leas significant tesk of the tecchers of cxperi-
. mental classes was -t win the understanding and svpport” of
perents ard the npproval of the general public for thi~
new venture. .

The teachers were continually reminded to consider
the experimental syllabuses snd tuition tsxts as saterials
. still subject to t2 testcd as to whether they sre reslly
profitable, even though they had been verified in prelimi-
pary partial research projects. It was stressed that only
those materials helping to ensure the mtegratod develop~-
ment of essentially all the children, and not .those dis=
regarding the disregarding the difficulties of A substan-~
. tial section, would bs considered &s sudccessfully verifiel .
ones. Hence'a demand was made for objective and truthful
; * teacher s reports of the actusl situation in every case,
} N which were to be weighed by the research 'o:kera.

The«influence of the work according to ths new con- .

ception &e teacher. The teachers preparation for the _. '

exparizental verification of the new conception was con~

S — sidered—to be-one of the” si'giﬁficant prorequieites for a® ”—1
|

succassful fqlrilnant of the new educationsl tasks. Mofe-’
. over it was sssumed, and the preliminary experience from
~ the experimental work confirmed this, that the teachers,

’

i
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. mathematical nowIedge gaingd to the sphere of nature

¥ stody, for the development of oreative, independent think-

» ing in the child, for the improvement of comditions for .
“the pupils * world outlock education ete.

. especially in the course of their cwn teaching practice

/ ork were a pouuuin proof for® tho taachers. For instance 2=

. whether, if they had a choice {betwsen work according ta

-43 - : e
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accorai io the experinental syllabuses, experimental
‘and other didactic naterials, will gein a deeper ) .
into the new concopuon and be- convinced of ite

sults vit)l tho present achievemeints in fhe educational

the sajority of teachers cnntmuy oxproand themselves [
in favour of teaching mathematics on the basis of sets as
having sdvantages also for the effective transfer of the,

[}

. As the teachere ‘became more experisnced, so they be-
dams more active during the seminars arranged with the re- ' - ?
‘search workers. This activity graduslly tended towards '
a desper knovledge of the new conception in their parti-

cular schiool subject, also led to a sontinuous impro~

voment in the hew concéption’s content and in' its proce-

dural sspects, which was evident especially in tlie com-

monts and suggestions put forward by the teachers for the

parznotion ot the vcriﬁod texts.

Tho tnd:crs of oxpari.nnhl .classes gradually changed
their attitude towards the new conception. This wes ascer~
tained from the :onprlhensin reports on the experience of
tuehing in the 1ndividua1 grades as ‘one of the indicators
¢Z the success of ‘this teaching conasption. For exsmple .
the teachers were supposed to mention in their reports

3

the current ususl syllabusss and werk in an experimental

@

class, they would choose the latter. It was evident from

the tha processed that only an unsubetantial ssction of

teachers at experimental schools (3,3 % in the 4th grade,"?,% ’ ‘
up to 7,1 % in the 3rd grasde) expressed a reserved attitude =~ .

L J
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or rejected the work based on the experimental syllabuses.
Some of them 8180 gave their reasons (e. g. the new oon- - }
N ception requires far more preparation of the teacher). As
verification proceedad it was noted that from the lowar to
the higher m.'ndu the~e was a rising proportioan of markeu
tive teacher’s attitudes (in the 4th grades 76,8 % and
in the 3rd grades 19,9 %). v

The attitude of the rest of the teachers at the expe-
rimental schools, who did not sctually teach.in the experi-

’ mental classes, was reported on Oy the experimental claes
teaghers regarding :he former’s interest in the current
experimental teaching, and theiv willingnest to take on

/ . t'c;cuing in the new axperimental ~lasses. It was apparent
from the analysis of the data ob 1ed that a 1/4 to 1/3

of the non-participating teachers in the verifioation .ache~
me held a reserved or negative view of the project. m. '
proniling reasons given for this attitude was apprehension
of the exacting work. Here too, however, a8 verifioation-
procecded there was an increase in the number of teachers

who weve swayed towards & positive attitude to the new
oonseption in the education in the f:ivat phase of the Basio
Schoola. This was obviously the cutcome of more and more
information about the new conception, dus to organized vi- -
aits of these teeschars to demonstratiaon lessons in the ex~-
perimental olasses, to the publications and articles on

the new copceptiun.in methodclogica Jjournals and the daily
press ets. A convincing proof was ivin at the end of the "
ixﬂiv:}‘dual atagas of the verification work when the vazt =~
majority of th. sxperimental class teachers reiterated that
they had no dagire (o return to the formdr tenchmc con~
cuption,

Y

The main loerd ¢Z %he educaticaal activ:.ty in the first
pbase of Basio Schools iies on the form tearher, who is
responsible for the inatruction in all, or moet, of the
subjects and usually teakes the same ¢lass for two Years

_ERIC 44 | \
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{e. g. for the et and 2nmd grade, or 3rd and 4th grede).
Considering that soms of the echool sub.iget& require the . ’
teachers to have epecialiszed abilities and ekills, it was Tz
recomendsd that the sxperimental instruction be organised to

, make use of the teachsr’e specialisation, not only im eome -
choser subjects, but also secording to grades, or in eome .
groups within the gradee.*’ That is why during the verifi- Y,
cation data was collected about the teachers’ specialisa-
tions and the teachers” procedure with a certain group of .
pupils. An analysie of the data ehows that in the first two
grades of Basic 3chool teachere most frequently epecialise
in music, art or phyeicsl training end often aleo in crafts.
In the upper grades.the number of theea tewchers inoressed
and in individual casee epecialised instruction was extend- e
od to other echool aubjects.- ’ ‘ .

An aralyeis of the data regarding the specialiszition . M
of teachers according to the gradee indicamted that in sbout
& quarter of cases the prasumed optimal procedure was are
ranged, i. e. a change -~ teschsr after the second grade, RN
after he had been in charge of the class for two years .
(23 she ist and 2p4 grades or in the 3rd and 4th grades).
" About one third of the teachere taught their own fora from
‘ne iat to the 4th gradee. Many teachers at the experimen- )
tid echoole and ‘their headmasters explained thie etate of. <
affairs by pointing out the difficulty in starting work '
‘from the let grade acoording to the new conception while
.-verification'was slready, going on. This then ecemed to be
typical only of {he verification stage aid of the {nitial
period of the ir.roduction of thie conception. Some special
types of procedures {e. £ one tescher in the ist and 2nd
grade, alwaye'a nev teacher in the following grades) cccur~

somg temchors going on maternity leave ete.

*) ¥otinek, M., The Optimal System of Semi-Specialized

" Taaching in the Pirst Phase of the Basic School. Peda~ .
gogika, 1971, No. 3, pp. 379 - 398,

15
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The preparation of teachers as a means of implementing
the mew conception in general. The verification procces and
the resulte of the new conception of the first phase of the
Besie Sohools confirmed that the decisive factor that
breathes 1ife into the new didactis eYetem is the -teacher.
The new conception is considerably exsating in its high de-
mands, because it ie not concerned merely with eome espects
and details, but with the oyetoi of educational sctivityss -
a whole in the first phase of Basic Schoole. The new con-
ception ‘e marked focus on the children’e astivisation in
scquiring a cosmend of the new Tontent requires, especially
at the beginning of the year in each grade, exceptional
- efforts on the part of the teacher in overcoming the initial
aificulties, when ingréined procedures must be abandonedl

,

and ocustomsry routinee discarded, Many well-meant pedago- s

gical and edpcationsl-political measurse sdopted in the

past were not car: ‘ed out thoroughly, just because the

teachers were not duly prepared, or because their objeo~ -
tives were wnsuitadle and ;nporfiohl. ' \

From this experiencs conelusions were drawn concerning
the ensursnce for the prepargtion or ths t;qumrl‘molved'
in the intrcfuction of the new conception by 8 euffioient
number of qualified lecturers, which insluded above all
the suthors of the new conception, professionale from the
Begional Institutes of Education, who from the very begin-
ing participated in the preparation and verification, the
selection of téachers for experimental seboola, who veri-
fied the new materiale and the distriot methodologiets,
who clesely followed the verification work. This prepara-
tion was aesigned to the net-work of sstablishment for the:
further sducation of tu‘dxoro. P

The teacher’s preliminery preparation for teaching
aceording to the syllabuses and text~hooks waa napped out
in two forms in the cc-ordinated programme of the step~by~
step introduction of ' the new conception: L

v
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<=\ ) as besie preparaticn, slways in the course of the :
‘school year that pretesded the introduction of the new con~ -
. ceptien in-the given year; - . ‘
- ‘D) as supplamentary propaution d\u'ing work with the ’
" Y new text-books spd the: utbodolog:lcnl utorul in the given =
i year. . e
1!10 basic preparation appliod the following ufyl mdg -
ae . moans: . -
. Zectures (inltmiiom) by experts from the Paculties
CRLEI - { Bducation] the Mesearch Institttes of Bducation and
the Degional Institutes of Fducation-concerning the con=
. tent en¥ concaption.of teaching in the first phase of Basic
< Gohools as a whole and in the individusl #shool subjects
.- for each grade in pu'ticular; :

the individual study of materials explaining the new
» soneeption (xollections of lectures, papers by research
workers, articles in louméoluical and lpecza}.ised joumlu,
radio and television brosdcasts); -

. ssninars following up the individual studies led by

8 ' resesrch workers, the mathodologiste of the Regionmal In-
stitutes of ¥aucation, the\District gcntrn of Education
and by eelected teachers froa the experimental schools;

. complete sets of pupils’ didectic materials s inolu~ W
sive. of methodologicel matérial for the teachers; to en- .
able them to gain a concrete idea of the new 'system;, ths

.~ 7" content and the teaching conception.

Tor ‘supplomnury preparation the following rezom-~ .
mendations were made: i -

model class demonstraticns at the experimentel schools
in the d}.tricte Loy groups of visiting teachers from other
Basie Schools;
) sutual visits of teachers to demonstration classes
Trom several schoole nth the participction of the diatrict
methodologiet stc.;

s
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gaide.and checked clase demonstrations (headmasters, |
inspectors, methodologists, recearch aseisiants’ at Taculties
of Bdusatica and the Resesrch Imstitute of Zducation)}

.. tilmetrips {slides), transparancies for back pro-
Jection and other teaching aids that eerve 35, object les~- .
sons eupplementing.the lectures and geminkrs of experts

and methodologists; "

onall exhibitions of new aide and other oduoutional
udh made practical uss of in the experimental uhooh;

uanplu of the experimental echools ‘pupile writtes
'oz-t: (ezeroies=books, rough’ exercise~books, drninp bandi-
oraft objects etc.). ’ .

Bearing in mind that eincs the echool year 1975-76

. always in the course of cne year, for a ‘pariod of four

years, about 20 % to 25 % of all teachers of tae first

phase of Basic Schools Have been training in thie vay min; g
the various forms of preparation, and moreover eince the
echool year 1976-T7 supplementary preparation fer the intro~ .
dustion of the new conception has gradually, been organised
for asother 20 %, to 25 X of teashers, then it ie obvions

that such preparation must be thoronghly contesplated, or-
ganised and be well etaffed and materially ensured. In the
course of the school year 197576 and in the sudsequent

yoars the headmssters and their deputiee at Basic Schoole

and all the inspsctors of Baeic Schools were acqueinted

with the eseential printiples of the changes to be carried
out, An illustration of how this venturé wae ‘guided by a

plan may be eesn from fig. 1 on p. 49.

Apart from the avove-mentioned system of preparation,
there were sshemse for the further rumning of cxtmivo
oiulo events, which oonu'ibutod to heightening the tea~
chere’ and the gesneral pudblic ‘e interest in the cqviou-
od chengee. In particulmr—the- coucmrniowowohn-hoo
Comenius marked in the Uhereky Brod dietrict were exploit-
»d in this respaot. Alec the serize of radio bdroadcasts
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- Bohool years: 1974+7511975-76[1976=7711977-78|1978-79{1979-80
The steps for the grade 1[grede. 1 p'-ldo ligrade 1
introduction of N arade 2igrade 2 grade 2
the new conception grade 3|grade 3
in ‘the firet phase grade 4
of Basie Schcols '
Leoturers grade 1fcmmuee - :
(selection, . [grede 2 wweaew /
instructions) | grade 3 . cn———
grade 4 \ [
Teachers - grads 1 80 hre .
(Mt stage) grade 2 55 hrs »
- grade 3 55 hrs .
arade 4 ? [55 nre
Bolh;otora grade 1 23 hrs ;
of Basic ' | grade 2 24 hre
8chools and , grade 3 24 hrse
their depu- | grade 4 24 hre
tiss <
Rogionsl and | grade 1 |18 hre
dietriet arade 2 3 18 hrs
. school grade 3 % 118 bre .
- .inspestors | grade 4 . [18 bre
Out-of-clese | grede 1 36 bre |
supsrvisors | grade 2 36 hre
. greade 3 36 hre
grade 4§ 36 hrs |~
‘ ) hoh._ll,_haclura training- for the- new ooneo

and education at Basic Schools. Yeachers’

¥
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for teachers, for instance 'n the sobeol year 1976-17, fea=
tured the propu'auosn fer the introductien of the new com-
ception in the senond grades:of the Basic Beheal.

Apart from these forss of preparstien, wnose imusdiste
aim wae the mase htroducgion"bf the now cenzeption’of edu~
cation to children in the firet phase of Besid Scheol, this
conceptien ales dealt with ths preparatien of tesshier trai-
ness at Faculties of Bducation and the pest-grsduate stu~

) dies of teachers of the firet phase of Basic Behools, alee

4

at theee facultise. The essentisl aim wes te <lisinate the
need to organise new training in preparation for work as-
cording to the new: syllabuses, no sooner bad the trainees
finiehed their courses. That ie why from the very outsat

- of the verificatlon of teachers’ tsaining for the first

phase of Besic Sehocle etress was laic on these sspectp

of the content of all thoss achcel subjects &ad pedagegi-
cal dieciplines that form the basie of the new oenception
of the first phass of the Basic Schoole. In the content of
the instruction of the individusl methodologicel prece~
dures the concrete analyeis of the subject matter im quee-
tion and 4te mathodologlieal presentation in 2ach year was
etrictly applied. At least part of the 4eaching practice
(eepecislly the long=-teram practice pericde) took place at
the experimental sshools. (Verafication wae also carried
out at the Basie Schools affiliated to tne saeulties of
Eduoation. The Faculties of Education had a sufficient mua-
ber of copie of 'the new eyllabuses, text-pooke snd- sther
methodological materiale foraing the toels Zor the imple-
mentation of the naw conception. .

As from the ashool year 1976-77 extonsive changes
‘are being carried out in the etructure of~the coursse at
Faculties of Bducatien fer trainese for the first phase
of the Basic Schoole. This is te emsurs that the graduates
attain qualirications to mest the demands required of them
in the prospective advanse of the initial etagee of edu-

/ ]
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uun and Mu Considering the, tendency to unity

_the subjéets telkien in cosmon by all tedcher muno, theve

15 on e ene hend the rTequirement .tommwo unde o
vereal featurss that should. cmutoriu the tuchor . O
duate in the ideslogical-political and morel sphers, in

the pedagogicel und paychological sphere as well as in his
ows subjest, and en the ether hand there is a demand for '
2he apocme sccomplishments vital to ths teacher graduate
due te take up his caveet at the “iret phase of Basic

Schobl. These quutiu requirsd of the graduats teacher .

for the first phase of Basic 3chool are necessary, because
the teadher at this stage of the school is the only: tsanher,
the given olass Rhas, providing instruction in all sudjsets
of the oynabu Apart from this he can also function as

8 supervisor in the usual establishments for children fn
the sarly schoel stage. This assumes:

- that he has a high standard of num'oduenioa.

. that ke has a goed command of the naticnal culture, espe-

oially  the progressive traditions, children’s literaturs,
the theatre, £ilms ond other media, whose contents and means

of exprossion have a‘n emetional oﬁ‘ec.t on the young children; |

that he takes an interest im all current escisl af~

" faire, in the development of seience and teshnology and

culture, that be is capable of msking their significance
and essence meaningful for the ohildron in the light ofK
a sclentiffic worid: eutlook;

that ke is sware that the f\mdu.nm pnmuioto(
for success in his profession is a tharouh knowledge of
the pedagogical, psychological and social laws of the edu~
caticnsl process, that he thersfore continually broadens,
perfects and modernises his.spscialiszed education and ia-
proves. his teaching okiuo bearing in aind the integrated
developuent of the papil’e yurs'-nality at the first phase
of the Basic 3chool

(94
[ )

]

o)




- 52 =

~

ihst he has a command of the methodology of the sub-
jects he is teaching, thet he has en appreciation of zusic
and singing, is versed in drawing, hss neat handerriting .
and is skilled in handicrafts, is physically fit and agilé;
that his manner of speech is highly cultured, using correct
standard language, perfect in form and content; ' -

that he is familier with the pr&%len_of defective
children and om the basis of this knowledge can provide
the nacessary care for thair successful development and
help in mitigeting the social conseguences of their defecta;

that he has & true knowledge of the contents and forms
of educational work in the~—top department for children in

’

»

nuraery schools;

thet he is capable of co-operating with the leaders
s, of the Pioneer Organization of the Union of Socialist Youth
“and teking an initiative share in the out-cf-class and out-
. . of-schosl children's guidance, that be is theoretically
and practically prepared for work in village schools in
classes ingluding more grades, and is capable of organiging
the pupils  independent work in groups according to the
grades contained in the one clasa. N

Thejzbcie-nontionod spacifjc featurss that must cha-
racterize the graduate teacher for -the firat phase of the
Basic School stem from the fact that. the universal quali-
fication of the teachers of this category are eaaentinll§
unified, i. e. ach of them is qualified to teach all sub-
jects in all grades of the given achool stage, and this
also applies to schools with a lesser numbar of classes. .
At the same time each teacher is qualified more thoroughly
in a specific eph&re.of upbringing and eduocation and for
public activities. ,

The general ideological~political and moral festures

of the graduate teacher are substantiated in emphasizing
the problems in the country and in the agricultursl dis-

v
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tri,cu and in ltroning the aocial and lagal prodlems of
fml, and the care for children an& youth. The key

‘ qunilti rJquirtd 9f the teacher graduste for the £irs¢

grade of: Baﬂ.c School is Kis nedagogical and poychological ,
qualifications. The gradustes sust therefore have an ade-
quate command of the science of education inclusive of the
methodology of the subjects they-take and the nothodology \
of sducaticnal guidance, have formed habits to study in~
dop-ndontlyapodlgogicu literature and be well-versed in
‘the basic organiutional and communicative teacher’s skills.
At the same ‘time they ahpuid have' the ability to give a

fu: 'y integrated /iugt/ot the derelopument of the child in
the. sarly itﬁ/ of school. In fact taken as whole the;
should implement and prove their potentials for a creauvo
approavh in thio aphoro. ] .

® 1 With regard to the school subjects. the qua}ifiod
teacher-has a fall command = determined by the current and

.future demands of ‘the methodology of teaching - -of tie pothor
tongue, lrithutic and one furthcr*'lqutct of his own choico.

As far as the other subjects contained in the syllabus of °
the first phase of the Basic School ete goncerned the tuch-

< rs are capable of carrying out ths esaentigl teacher s

assignmentd and are acquainted with the methodology of these
subjects, The mduatu are more thoroughly prepared for °
handicrafis, or art, or physical training’or susic. In this
chogen field they comply with requirements for condfeting
specialiszed teaching at the first phase of Basio. Schéols,
for work as out-of-class auporviaoro and for the guidance

" in the develdpment of children’ 8, youth and adult hobby

activity, . .

The characteristic featires outlined of the'teacher
graduaté for the first Phase of Basic Schol :are, however,
typical of the beginner in the tucb.inx profession or-as - -
a ‘supervisor, who only after some experience and further
seXf-education acquires the nbi%itie'o to run a school, or

v
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B other sducational establishment, to work in speoialized v
classes Or as & methodologiet of eome echeel subject thus . .
influenoing the work of othsr tsachers.

e -~ .
a8 Similar changes have been prepared in the post-graduats
' studies for to'u{nro of the firev phaee of- Basic S8chools. 4
<+, Work has begum on the eystematic preparation of texts to © .
" be studied for all forms ¢f trainicg and for the furiher
education ¢f teachers for the firet ;;hno of Bu}e 8ckools.

Conclusion, From the data obtained en the task of the
- tuqhou;fn the verification of the nsw corcepticn of the
firet pha.u of Basic School it is evident that their parti- .
cipation in implementing the Tesesrch prbjoci for one thing .
extended the source of information regaxding the vorified
materiale, and for another shaped mofe effeotively the - -
teachers poeitive attitude towards the envissged changes. ot "
. : o dste concerning the teachers’ training for the overall -
iaplemsntation of the new conception indicated -that thie -
. training must becore a vitally organic part and too)l of
" 11 the planned changes in the content and methods ef edu~
cationsl work in oe:g)olo’. :

A% In solving the above-mentioned probless apd in the
confrontation with the experience of other socisliet count-~
_ries, it has come £o 1ight, however, that the apprpaches N
mentioned are dependent on the given situation with regaré : °
to qualified teachers snd the given system of training ’
teachsre for the first phase of Bssic Schools, From the

point of wiew of solving similer problems with long-renge -
proepecte new ieaues arise. In particular it ie the prebjies

of .eliminating the multi-eubject training of teachers in

this category, the poseibility of a more marked specisli- ..
sation for the individual achool subjscte (or group of sud~-

jeots)- at -thie school #tage, the g ¢ation of the relation- »
ship between the pedagogical treining of nursery.echool ° -
teachers and the teachers for the fi‘rat phase of Basic

Schoole ete. Theee ars almost all problems that should be

-
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" © 54 L

M 3




™

SPogZ S

A4

.

[
=55 «
Solvad as a part of internatienal co-eperation. Thare cen
bs wo doudt that ene of the lisiting factors putting & drake
on the implementation of all the goale and meazures in the
refors of the sducational ultol is the quastion of train-
ing teachers to carry out these inte:tions' and measures.

N

wiIs or nmovm ot ] mm TOR mcnns FURTHER EDUCATION

he ‘9 Barinaki i
Acadeny of Bducational 8c.onces of the USSE, Leningrad

‘ ~

Zhe importance of raising the qualifications ef educa-
tional workers at the- pruont lmo. It is comon newledge
mt—th vesults of pnpill vpbringing and educavion are

» vemdent on’ the knovlodgc, ‘professionsl abilities, autho-
Nq i &eneral cultural uuhdu‘d af tho teacher. Current-
1y 2ho Sspurtanss of the teacher’s authority and prefes~
~ienal quaiities, ais cultural stendard of education as a

. sucsess fastor in edusatien has inereased stil) farther. *

C

This may de put domn to sxtrensly miea reasons. The most
sipnifica: t one ‘is the whift-in. the position of the schodl )
andt the toashar in seoiety, and their role in ‘providing
general knovladge to the populaticn. About: ten te fifteen
Years .ago the great majority of ‘the inhabitents of the CSSR
had & rather low standard of education snd-the toacher Asd
» oonsideradbly auporiox- ervdition to that of the vast ma-
Jority of-hie pupila’ pu-tnu. lov the standard of the in-
babitants " educption kan sharply risen and continues to do
80, The pupils’ parents”’ age wsually ranges between 25 - 20,
The level of education of this age group, however, is parti-
qularly high, The teather is nc longer so clearly superisr
to the dthera, and im future this dirﬂrﬁ‘mn will be even
less. ’

91§
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In the past.the school uséd to be the main, and in Rany
cases the only, source of gsneral informaticn., NMow there
are incOlpnrably more such sources. A considerable section
of the parents borro' bVooks from the libraries. Nearly all
the fanilica have some of their own books at home, even if
not many; they subscribe to newspapers and many also popular-
scientific, socislly-scientific and literary journals. Most
‘fapilies have trlevision and radio sets. The press, films,
radio and tele +Jn have opread and provided overall in-
formation for s. o and children. Ths position of the
school and the teacher in our soclaty, which has chenged
in connection with the objective conditions of social ad-
vance, the continucusly mightier flow of out-of-school en-
lightenmens, have all gone to making the function of the
teacher more arduous and his work mors axactins. !

The tedcher in & communist eociety must Be an expert
in a tervain f£ield sand st the zame time he xust be a.uni-
versally d;veloped man with a larxiat-Loniniat world out-
look, a broad general sducation encompassing a wids range
of knowledge, with diverse interssts and high moral values.
The task of the schools p}ovidiﬂg a general education is
to form an integrated man. The young school graduate must
be prepared for his own 1ife-long education, be must be in
a position, as was pointed out in the addrees to the XXVth
Congress of the Communist Party of the Soviet Union 7 L.

I. Breshnev, "to indepsndently supplement hiu kmowledge

and 2ind nis bearings in tne fast tempo of new scientific
and political informstion.® The teacher muat prepare his
pupils for a permanent education not only by squipping them.
with vital knowledge and skilles, but he must also cultivate .
positive attitudes to life; cultural needs, interests lead-
ing to new knowledge and & strong rotivation to contiruously

.raise the standard of educuation and the ideological political

level. The tasks the Soviet school i{s about to solve at pre-
sent, and the new conditions under which tis work is taking

'
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place, uto tho educational fanotion of the teacher in the
fonmund. The 'teacher, whose u-imnt ie to “mould 85
intagrated personality ecapable of further eelf-education
after completing school attendance, muat not only be good
at his mtouion with ‘educational abnitiu. but muat have
& wide geneel education, portuuy prepared for the job
of bringing up the ruture nnoution. be well-informed and
be iighly cultured. . . °

These mnimmto of the teacher are ofﬂpriu hpor-
tande for the system of their further education. rirouy,
under euch eh-cuunncu & narrowly profeeeicnal approach,

.which may still often e observid 1n practice, is 1-poniuo.
Becsuse the uicing or the teachers”’ qmifieationu aust en=
sure their all-reund training for their Vocation. it ie not
enough for it to.include the modernization and bringing
up-to~date of their profeseional sciontific o~ pedagogical
knowledge. and their perfection in the field: of ssiences of
¢ducation, It must aleo cater for the raieing of the ideo-
logical-politioal etandesd Of«the teachers and the enhace~
rent of their general l:nonlcdgo and cultural level, A1l
theee facets of the teachers’ training have o professional
signifticange and sre important faciors in their qualifica-
tions. Secondly, 'in the conditions of ‘the faet sdvancing

- soientific-technological and social progreee” the teachets
Nust rsise their qualifications during the entire per{od
of their tuching caraer. In euch a case we may consider .
the versetile and continuous raising of the qualifications
ofy educationsl workers as a lifelong ¢dycation. Only a life~
long education can snaure the kind of otmdlrd vitally ra-
Quired of a tul]q-»proparcd teacher to glrry out the assiga~
mente of today o education in the preeent conditions.

The main condit:l.oxu for the effective raising of edu~
cationzl workere’ qmiﬁoniom. In the USSR thers is the
R¥CI0eATY legal and organisatinel basis for the lifelong *
education of teachera. The further education of all edu~

c
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cationel workers is compulsory as was astipulated by the
Fundementals of the Education Law of the USSR and the Union
ﬁepublico (article 52) ané by the Decres concerning ser-=~
dary schools. Just as other profsssionsls of the nations
econosy in the USSR, so elso educational workers must uggor-
teke on an average once in five years periodic tourses for
further eduoaiion in establishments for the further-cdu-
cation of teschers, or at facultise for the further educa-
tion of headmasters at pedagogical institutes or wniver-~’

”

eities. In vhe periiod beiween the compulsory courses for .

teachers’ further education all those involved in the educa=
tion systen must apply themselves 'to raising their qualifi-
cations. They are given assistance in this by the head~
masters, the nothgnologicnl commissions, the district and
sunicipal methodological departments, as well as by the

very wide-spread meople'o universities run on_ a voluntary
basis. The principals of the schools and the inspectors
check on the guaiity of the achool work and thus also check
on the teachers ' eyudition. A systematic re~exsmination of
teacharas also aims at improving t:7;r teaching abilitiee,.

Institutes foé the further education of teachérs hold
a key position in the network of establishments for the
teachers further education. They are chiefly concerned
with running and conducting courses for teachers '.further’
education. Thege courses are considered to be a basic 1link
in the nyetem of teachdrs’ further education. Attempts have
also been made to create a bridgs betveen the ‘further edu-
catior. ¢oursss and ihe feachers ~ work in ‘the poriod between
the courses. From thie paint'ofikie«, for exaapls, the’con-
tont of so-called pre-course and post-courss assignments
for the teacher are dstermined. Inspite of the Sue inporahcc
of ihese further education course, which have a unified con-
ti#nt, formo and methods of work for sll1 those who attsnd
them, they cannot be the main link in the chain of teachers
further education. The finsl aim of teachers ’ further edu-

E




.catioh is tc advance the efficiency of educational work,
This efticiency is achieved by improving the pedagogical
abilitio-, developing the intfellect, education and culture
of the tcachor and by-introducing the advances made in
science and in progr‘-oivo methods to their work, as well
#8'by adapting to new conditions in time. A1l thess quali-
ties and hence also the possibilities and standard of the
'abilitioo of each and everyone is purely individusl nnd
singular. That is’ vhy the rajieing of oducationnl workora
qualifications is only cfricicnt provided that it is done
‘not only in the courses, but also individually, pirpose- ’
o fully and systematically, i. * by self-education.

. The teachex(must determine for himedlf the target and
dontent of his self~education and choose what he will under-
take and how brosdly he will embrace the subject tlking
into aceount the sources he intends to study. In this he.is
sotivated by his own needs. The fundanentaa notivatidggfor
self~education ie the same amtng all educational worke
an. endeavour to improve protcasionally. The need for oe&t—
asducation, however, can be various nlons,difrerent teachers.
Here are evident: .

s

~ 1. the personality peculiarities of each tsacher, his

interests, scientific and pedagogicsl training, his ideolo-
gical-political snd cultural standard and the level of his

goneral cducation,

2. the influence of his own.practical work, its resnlts
and the evaluation of his work by his colleagues, school
» principals, inspectors, methodologists, by the pupils ang
thcip parents and finally i .

3. the general aims and taeks of the education systen
in the USSR at the present atage and the problems now being
solved by the meohc 01 staff, districts, tcwns, regions and

‘rcpublico. Teachera ~ education can only be continuous if it
is carried out during the entirs instruction activity, as
pertains to the work of a tencher. s

v
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) The planning and orgnnisation of self-education. In
prtcticc the Soviet teachers prepars their ' individual plans
for ths forthcoming school yo-r. Taking into account that
, the raising of the teacher ‘s profe-lionalmquglificationn
is understood as a I;foolonc sducation, ths planning of

~ " this self-education must include fow® main components:

. 1. The raising of the idoologicalvpolitical ltandard.

2. The raising of the scientific-thsoretical stlndara
of his own subject.

3. The raiaing of:: the profoaaionll standard in the
sphere of oducntion, paycholo;y and methodology.

4. The raising of the goneral cultural atnndard and
the otandardnef edycation. B ,

In the individual plans of self-education these four
rsin components cen-’take on vorioua forms in-the tsaching
activity, for instance: teaching in coursss arranged by
the institutes for the further education of teachers, in-
dividual independent work in ﬁrcplrntiqp for some activity
in, or out of, school, visits, to the leswons by the head-
masters of schools, inspectors, methodologists and Leachers,
participation in collective nethodological work carried out

" in school, or in collsboration with dther schools, in the
district methodological. commissions and people ‘s universi-
ties; participation at conferences, aenznars, staft 10c~

. tures, politicsl education and in school outings. T:f plan
of self-education may slso ir:lude a series-of films, vi-

3 sits to the theatre, regulerly following radio and tels-
vision programmesz and concerts, provided that it is all part
and parcel of the purpoaeful and oyatcnatic work and will
serve to raise the ideolqgical«polxtical and scientific-
pedagogical standard, to foster the general cultural level
and to broaden the teachers = overall general knowledge.

In compiling the individual plans of self-education
. specific problems in the regions, towns, districts and the

]
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rupcatin schools lut. also bo teken into consideration. Ia |
_-the interest o2 his community each teacher aust deal with. - -
o quution of the general collective theme. Its i‘nportanco . ’
“within the framework of this theme is the greater the moré -~
- "At corresponds to the abilitiss, idoolozical-ynliticll,
e theoretical, pedagogical and genersl cultural scope of the
* teacher and his need for nlt_-'cdnqazion. In determining
the these of the coll ctive methodolcgical work it is, how-
aver, nccuury, in our opinion, to take into account the
. spesial rcqnirounto of the teachers ascertained g‘ron an
~ oenalysip of their individual plans for self-education. This
. helps to improve the results 6 the collective methodologicel

o I
B , LA
et T

A

be mdoeu and engourages the uctive partitipation of the heads
of the schools and teachers in this work.’
o " The tnclmu lifelong education is an important fac-

T tor in improving ‘the quality of educational work, snd that
s why it requires help, guidance and control. Piret of all
it is necessary to assist the teachers in compiling the in-
dividusl plans for self-educition. This is the purpose of L
the "Programaes of Self-Rducation” issuéd by the ministries -
of educetion (f tha unicu republics for teachers of all sub~
Jucts. They ocntaiz lists of the ponsiole themss and 1ec?.m'n

., for independent work and refer to literature on these topics.
The content-of the ulf-oducnion project and the approach
of esch person is quite individual. There ave no gonerally
valid plans for sslf-education. These "programmes” aré
essentially only guide-lines for the teachers in selecting

, the thexmes for independent work and study. They consist in

o wmethodologicel and informative mateérizls that can help the

teacher in working out his independent plan for a given

period. They alsv contain recosmendations for compiling the !

individusl plans for self-education snd for determining what

to concentrate on, as well as outlines of examples axd ques-

,t‘ionl from each section.

P
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- The requirements for the methodological recommenda~
tions for planning.self-education szong teachers was couched
in the follo'ing terms by N. K. Krupska: “Self-education
will only hnvo the dssirad effect if we know what to read,
how to read and how best to oxganige our studies® (XK. K.

> R 9, po 59). Guide-lines
providing information for sslf-education are of particular
importance In-the field of pedagogics, psychology and the
methodology of sll school subjects: They should not, however,
take the form of lists of books, but characterize the sour-
ces and give snnotated bibliographical data corresponding
to the standurd of the teacher s training. 86 far such in-
forastive and methodological materials --< lacking in owr
country, though now it is the task of scientists to prepare
them for the teachers.

The org‘nf:ltion of self-education and its control ie
one of the basic tasks in the methodological work of heads
of schools, the respective subject departments at echools,

‘ the district (municipal) methodological depsrtments, and

. of the methodological comaissions. These establishments serve

as advisory centres for teachers compiling their individvel
solf-education plans, check on how yhey ars carriod out,
arrange leciurss sad seminarse, practical demonstrations,
excursions, conferences and other events 1o promote sglf-
education. The ministries of education of the union and auto-
nomous republics, the regional (municipal)- departmsents of
educdtion in conjunction with the teachers works social
clubs, faculties™f education and universities run pesople’s
universities on pedagogics and culture for teechsrs. How-
ever, thie Xind of work can only achieve the dseired re-
sults if it is carried out’ co-ordinately with regard to the
individual self-education plana and the collective work
plans at schools, in the diastricts, or towns.

The role of the courses for further oducstion in the
systen of raising teachers’ quelifications. An importent
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compenent of the syeter for raising teachere’ qualifica- :
tions are courses of further education Tun at institutes
for teachers’ further education. Thees courses have existed
in the USSR for & long time and are very wideepread., Neyer-
thelees there is etill not general agreement on flie tasks
of these courses and their place in the eyates of teachers’
further education. There can be no doupt about the fact '
thet instruction in thess courses aust be closely linked witt
the eystem of life-long self-education ‘of teachers. Although
the opinions with respsct to the importance and character
of this mptusl link widely differ in the various republics
or even in the various regions. This is naturally reflected
in the syllabusee and in the content of ‘the instruction in
thece courses in the various districts.

The determination of the position snd taské of the
further education coursee in the syatc§§of raising teachsrs’
Qualificatiors above all aseumes the determinavion of their
epecific functions that ceannot be suletituted for'anytﬁing
else in the procees of life-long oducation.'ln the current
circumstancés of speedy eciontific»tochnolqgical and social

progress the teacher cannot. pogsibly encompess axnd deal with
the rich and varied flow of fraeh information. It is there-
fore neceesary for teachers to attend courses on the most
significant new ecientific discoveriev, on educational views
snd fthe latest practical findings. Thie function, of aodernisi:
knowledge and meintaining its topicality can only ve fulfille
by courses c~un on & large scale in big cultural and industria,
centres, where expsrte in various branches of the national '
economy, ecientiste and creative workers are available as
woll as the vital financial means. Only the institutee for
teachers ~ fTurther education in the regions and republice have
euch means at their disposal. ’

The prims taks of the further education courses is sys-
tematic innovation, btroadening the teachers ' knowledge and
bringing it up-to-date 31 the sphere of Marxiem-Leniniem, inf_
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their own subjects, pedegogics, mcthodology, peychology and
a widening of general cultural horiszonms. All teachers Yegard-
less of their individual bents and persondl interests must
have a coxmand of this knovlod;t. Secondly, in our opinion,
thcuo courses should serve as & guide for the lifelong im- .
dividusl self-education of teachers. All teachers work ac-
cording to sn individual plan for five Years and -aﬂ} are
successful in their ﬁrofollin.’The teechers continously ex-
cbhange experience, of course within the limits of their
school, town or district. In the further education courses
every teacher hss the opportunity of exchanging experisnca |
with kis colleagies on a wider scale, draw ¢onoclusions from
long years of experience, gain instructions and sdvice'for
further independent work. It followe from this that the ascond
task for the further education courses is to assist teachers,
both in their celf-education and in tho exchange of expe-
rience. As opposed to the first function of the courses de-
termined for all teachers; the escond function is aimed at
self-education of each individual with respect to personal

singular traitu.

The function and talkl of the further education courses
also daterzine tae direction to be takenm in their perfestion.
Thers csn be no doubt about the profesaional principle at
present appliod in the practical work of the inotitutaa for
toachers ru.ther education, namely that the courses ‘shomld .
provide the kind of information professionally necessary for
a particular group. Each of the following groups require
specigl information: headwasters of schools, their deputies
concejncd with educationa) »ad guidance work, the organizers
of out-of-class and out-of-school activities, the older lead-
ors of Pionser Organizations, the tsachers of Basic Schools
and the teachsrs of individual subjecte, supervisors in goard-
ing schoola and apecisl schools, the heads and methodologists -
of district (municipal) methodological departments. They must
therefore be grouped into speciel streams. The establishment
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" o2 .narrowly specialized groups has prdvcd.to be fully ef-
ficient e¢. g. groups of headmestsrs the hsadmaster de-
puties of various types of achools (aecondary, Right=Year-
Basig Schools, evening and bosrding achools, day schools
with free-(ims supervision etc.), groupe of teachers accord-
*“ing to their subjects, groups of teachers employed in day
or evening schools or in schools for youth requiring special
care etc. o '

Some issues thL.t should lead to the perfection of the”
courses still remain unsolved. Above all.there is the question
of coursec for isachers teaching more then one subject. Some-
times these teachers are sent to attend courses concerned
with their main subject. It is taken for granted that the
raising of qualifications in the second (the more so in the
- third) subject must be undertaken by the district (municipal)
ltthodological departmsents as part of the- system of self-
sducation. In some of the republics and regions the insti-
‘tutes for teachers -further education errange for tha teach~
‘exs with two subjecte asourses for their second subject
(usually short-term ones). In our view such courses are vital.
The teachers with quilificattonl for two-subjects are usually
country teachers froam.Bight-Ysar-Schools with. o 52811 number
of parallel classes. The conditions of their work differ

from those of the teachers, giving instruction in only one -
subject in'a larger school. Hence their further education
requires special ayllabuaob taking into account these epaci-
fic fbaxnren.

The second unsolved problem are coursss for teachers,
who simultaneously function as foxm teachers or -supsrvisors
in the school clubas stc. In a number of repubilics and regions
further cducatipn institutes run such courses, of courve on
a smaller scale (ten to fifteen ciya) than those for teachers
! with one subject qualiticatiocfis. In some regions tha running
of courses for form teachers has been entrusted to the dis~
trict (municipel) mathodologica&'dopartnento. But we can

.
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hardly expect teachers to take two courses vithigjféyc/yearaz :
one concerned with his subject and the vaE”EuiSEnoe
work. New information and an exchange of exparience in guid-
anoe work and the work of the form teacher are just as im~ .
portant as the specialization in the subject the teacher is
quelified in. That is why guidance work end form teachers’
work should be included to & proportionate extent in the syl-
labuses for further education of all teachers without ex-
ception. .

*
Undergraduatas at the faculties of education are nog
given training to take on functions in-the school bodies or
to carry out leadinx functions in the schofls. This too has
bearings on the apecific demands lor improving the further
education courses for the given category of professionals.
A person can be a good teachsr but if he has not learned to
do guidanca work, in meny ocaees his lack of ¢ alifications

a system has been envolved whereby teachers undergo courses
with a view to their becoming prospective cadres for #&duca-
tional guidance work. )

Cyrrently the inetitutss for teachers further cducation
are running sumsmer montly courses of fui'ther education without
the teachers hayxng 1.0 interrupt their worlk: at schools; or’
yearly oourses are ‘held, usudlly mixed, day and correspondonce’
courses combinled with twn or three in-service training periods
in that year {during the holidays). Some further education
institutes arrange shorter courses - fortnightly or even ten-
day ones - in the summer. In mahy cases these courses oonoen-=
trate on one particular theme or problem, they deal with key,

a ~iew to & speoial purpose,'tpr are detorminad for teachers
working.in s« certain field (e. g. for supervisors in school '
clubs, or for instructing in the use of tachnical veaching
.id.) .

£y
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In this coancction an investigation shouid be made mq
the loot ofﬁ.cuciou duretion of furthér sducation.gourses
for the various vosational ;roupo of teachers, ang into the
tilo-tlbh. It has been prond Yy oxporionco th&t in a num~
ber of categories a longhl; course (with a daily tiu-ublo 1
of six lessons i. e. 156 hours)-is insufficient. The dyration
of further edudation courses for Ahe hesdmasters of segondary”
:eh«lﬁ ‘has already been prolongod» It is to_ sumed' that
an extension will also be nocoujnf pr/(ou other‘ categofies
_ dn the profouion .8s go for teschers with ‘qualificatic
- more then éne subjeot, Xt is clear ‘that the’ coursss fo
prospective cadres for.leading functions 1111 also have to -.
be longer. 'l'ho further oducation sourses constitute an in-
tegral part of teachers’ lifolong education. The syllabuses
aust therefore includs: lmiu-z.ouiniu, the theory,md metho~
dology of a communiat oducqtion, didactics, achool unagonn
psychology and physiology of children and adolescents; ntho-,
dology, lew, questions concerning culture in general, ethice
. “and aesthetics. An analysie-of the syllabusee indicates that
" there are aonsiderable differences in the ’various repnbliéo
regarding the mutual relation btetween’the above-mantioned
subjects included in the content of studies in the further
sducation coyrses. To establieh optilm""iﬁelationa win neaces-
litlt. a thorough mtudy of experiencé and some of it will have
to be experimentally nriﬁowarch Institute for
Adult Rducation in the US&RSHge therefore dev;laed drafts of
types of eyllabuses for.one-month tel‘gelm'o further squcation
courses mapped out for 156 hours of tesching time. The ratic
of the individual 'eubjects to be''studied was specified as
follows: Marxiem-Laniniem - 20 hrg. (13 %); the theory and
. methodology of a comaunist education ~ 20 hrs. (13 %); di-
dactic questions, school mansgement, psychology aud phyeiolo-
gy 16 hrs. (10 %); the theory and methodology of the subject
the teacher ie qualified in - 90 hrs., (57 %). Experimental
verification will ascertain to what extent this ratio is con-w B
patible 'it.h the optimua. V

A
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. The syllabuses and curricula of the furtBer education
courses, which reflect the content and form of tuition, must
correspond to the gosls of these courses. In a1l fields of -
educational work one must bear ir mind both lectures (and
other forms of instruction), vital for all the students, and
elso the lectures £6% a certain professional grégp desling
with opecific questions. At the same time it is necessary to
organire practical dcmonatrat;ons ih schools. Advisory c¢entres
to assist in toachers aelf—oducation bave proved worthwhile.
During the courses ccnaiderable attention should be devotad
to an exchange of experience in the form of conferences, se-
minars and discussicns. That is why the optimum ratic should
be fixed Detwesn lessons that have varying assignmenta. For
instance there are lessons focused on modernizing and bring-
ing up-~to-~date studenta " knowledge, lessons focused on every
single person’'s individusl self-education, lessons devoted

" to an .exchange of experience. o

. It is aleo necessary to draw up new oyllabuaos specify-
ing tho teaching conteni in all subjecta. Above all these
- - pyilabusss muat be acientifically bassd on the QUBllfiCSyiOu
features -of the individual educational professions, that is’
to.seYy the function of the teachers is deternined on the one
hand, and on the other the easence of avery type of pedagogical
uctivxty. Tiris enables the iéentxfication of the knowledge
and akilla asceasery for ench teacher for the given vocational
apecialmzatxon. In defining -the content of the instrugtion -
in the further education courses, apart from the quelification
characteristics. of ,the teaching profeaalon already mentioned,
the incluuon (0f new questions frowm various disciplines the
teacher has to master to acquit hinself well of his tasks,
must also be taken into aecofint, While the weak aspects of
the teachora work, their typical difficulties and nxstakea
alao have to be borne in mind, Theae coneiderations will
lead to the best posaidble adsptatldn*of the 1n&truct10n con~
+ tent in the further education courses to the teachers
actual neadso.
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" Teashers of differing levelg of training, i. e. those
that have slready participated in the courses seversl times
' before, aad those attending for the first time, study accord~ .
«ing to the pame syllabuses in the further education courses.
The t4achers’ continuous education also assumes that their
profecsionsl qualifications and teaching accomplishments
will constaatly improve. Every subsequen: stage of the teach-
ora',fu?%g:st;gucation must follow up previous ones and con=
tinue to devdlop it. In the context of the further education
- courses this means that the content and forms of work with
more experienced and more qualified tedthers aust nesls differ
from ths work vith'}hoae less qualifisd or less experienced.
This seemingly absolutely clear principle, howe- r, is put
into practice only with great difficalties. For ihe standard
of the qualifications is not dinectly dependent on the pug~
ber of times a particular teacher has attended courses, nor
on how long he has been teaching. Often less experienced
. teachers with shorter practice prowe to have great educational
abilitie§ and are more efficient tham their colleagues with
longsr standing in the profeeaiog. Hence it is not expedient
to deduce directly from the length of gervice the content ~nd
forms of work to be applied in the furthér educatipn courses.
The only exception to this are young teachers taking the course
for the first time. For than:apecial syllabuses are needed,
which in condent and forms take heed of the small pedagogic
experiensze of the beginnér-teacbcrs and the obstacles they
inevitably encounter when they Qtar{ tesching.

The lifelong teachers educstion assumes the mutual in~
tegration of the content and organization forms of work in
the further education c¢ourses with the content of gelf-educa-
ion during the five~yesr~period- between the couraea.. One
way of promoting this integration that has become more wide~
apréad of late is represented by so-~called pre~course and
post~-coyrse asalgnments (work), which the tedchers carry out
yefora going to the course, or after they have taken it, |
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Almoat every teacher hes a certain amount of good experience
reflected in his succesaes in his sducational work A des-
cription and analysia of such experience may be tl subject
of bies pre-course work. The teacher tnen comss to the course
with this work and imparts his results to the © s<hers. The
discuseion of experience in the courses end the acquiring -
of new kn-wiedge then enables the teachers to elaborate on
this themes at & 1igher level and then make it the subject
of his posi-courss work.

The teacher ohooses the subject of his’ pre-course task
on his own. He submits it for approval to the district (muni~
cipal) methodological department and to the school panagement
The subject of the post-course work iz selected by the teach-
wrs during the course and they subnit it for approval to the
respective department of the institute for teachers’ further
esducation. After th: course is over they let the district
(municipal) methodological department ~nd the school manage-
ment know about the chosen theme. The pre-course and post-
coarse assigoments are included in the individual plans of
self-education and may also become a part of ths collective
work carried out at school or in the district (town). The
organization of the integration of furthsr sducation courses
and various forms of teachers’ individual self-educatior is
ensured through the co-ordinating work of the inatitutes for
teachers ’ further educdtion, the diatrict (municipal) metho-
dological departments, .the district (municip. ) inter-school
and schopl methodological departaente ard commissions. Wigh
regard to content this integration im evident in the inte
linked sequence of svente arranged to help in the individ
salf-education, and in the centrally run further education
courses.,

Stinuli for teachers’ further education., The lifelong
teachers education not only requires good guidence, but also
the appropriate motivation. That is why it is of vitel im-
portance . .0 duely evaluate each teacher ‘s achieved qualifi-

() L



L S

cations. Thie ie sleo the point of the re-examination of
° teachers. At present the eystem of tsachers-’ further edusation
| is only pertially connsoted with re~exanination procedure.
v One of the ressons for this ie that eo for no objestive erie
od teria havo besn devieed for re-examination and thus no ob-
[ Jective olassification of teachers into appropriate sategorise
W ] according to their work of nerformance. An important task
for the soience of sddcation io research into the methode
for evaluating objeotively teachere’ qualifications and the
poseidble waye of motivating teachers’ further education.

~

.‘ '

-

SOME M3 OF THE INITIAL TRAINING AND PURTHER RDUCATION
OF TBACHERS

Stanislaw Krawsgewios . .
Institut for the further edusation of teachere, Warsowia

It' is ths aim of the preasnt paper to show and axpound
ths following four bu%c points:

The main ides of the training end further education of
teachere is to devise a ner model of ths teacher-pupil pelation
ship whioh would corresponi to the futurs achool; .

The trlinin; and Zurther education of teachere must take
into account the fact that the procees of bringing the gohool
work up-to~date is a continuous one. This modernisation is
the: outcome of the changes which are &oipg on in science and

N\ 800iul distribution of work and it is & condition of a pro-
:\ £reseive development of the school education systom;
A slose connection between teacher’s theoretical train-

N ing and his teaching practice should be establiehed as a ne-
Q ceasary prerequisite for the progress in the field of teaoh~
\ ere’ training and further education; . .
“

’ ry
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The progrees in the field of tsachers  training apd -
further education calls for a rational institutionalization
of a continous lifelong education which will promote the
teacher ‘s individusl creative work and self-education. :

oI.

If, at a general level, we are to snswer the question
about the main aim of teachers training and further edu-
cation, we may say that it is to eradicate QEe traditional
teacher-pupil relationship and devise & new model of these
relations. The reason is that the system of the teacher-
pupil mutual relationships ie the fucal point of education
throughout the chunges in the educationa) #ystem. Hence
also one of the main factors affecting the educational sys-
tem, snd the basiz prerequisite for its innovation, is to
educate teachers so that a nsew typo aof the teacher-pupil
autusl relationships may be established, both in the aphere
of cognition ‘wnd social moral behaviour. \

The teacher as organizer of the procese of cognition
should give up the-notion that man wight be endowed with
sufficient knowludge and skills as to last him throughout
his professional activity.. The advancement in modern science
and technology maskes the traditional model questionable for,
although taking into account the continual growtk of know~
ledge, it assumes the fund of knowledge acquired to besstable.
This type of education lies in accumulating knowledge in the
humen mind. The store of the information gained is consider-
ed to be a once for all closed system in whjch nothing needs
to be changed or suhastituted for. It is sufficient to add
new fscts and data Verified through experience and of a de-
finitive charscter. Recently, however, there have been 80
rapid changes in science that not a single statement may be

. expected to be of final validity. In contemporary acience

there i2 no room for final truthe, nor for unalterable pro-
positions. Lven thoseeo scientific truths which are at present
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considared to be fool-proof and about which there is no
doubt may well be throwmn doubt upon in the next stage of
scientific’ development. -

In these conditions the conception of cducation is naturale
1y changing a8 well, Education is not limited solely to the
process of endowing the human mind wizh encyclopsdic knowledge, .
nor to developing the ability to store a oncp for all closed
. systim of knowledge ii. memory. It is far more relevant to
i foster the interests in cognition, individual thinking ana
creativity, which are the forms of providing esducation moti-
vated not by exterior commands but by the subject’s own noeds. s
In this connsction the questién grises how to €ffectuate this
demand, how to iptroduce it into the syllabuses and text-books,
-into teaching methoda and forus of organizing educational
activity.*) How to constitute this demand as a component of ‘
teacher ‘s qualifications? How to conceive teachers’ educa~
tion to make it effective and to bring about a decisive
change in the teacher’s hitherto traditional role of & "guide”
through the reelm of-inforamstic.. and values?

Another factor modifying the organization of school in~
struction is the growth of scientific information sources
and values outside school. All this constitutes an entirely
new aituation which is due-to the fact that the young are
ever msore increauiﬁgly acquiring kxnowledge .utside school.
In these conditions the teacher cannot stand apart from the .
life which ie going on beyond tne school bounds., On the con~\' .
trary, he must be integrated in this life and be well-informed
about what his pupils are acquiring from other asources out-
side school. He must make use of this out-of-school infor-
mationt in his teaching practice, mininizing thus tha risk
of widening the diacrgpnnciea between the rich realm of in-
formation end values and the content of the school instruc-
tion. ’

3
o .

+) W, Okon, Elementy dydaktiki 8zkoly wyzezej. P¥N, Warszawa
1971, p. 39, :
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The school and\ teachers who used to look upon the tra-
h aitionsl function of school and teacher as upom the only o
sourees of cognitiox‘w-vul naturally discard this attitude -

only with difficulties.

Another factor which modifies the fora of the teacher-
pupil relationship ie the modernisation of school education.
The process of sducation is incressingly being based on mo~
dern educational media o:tinisins the work.of teachers and

school and enadbling t Aifferentiation of the procees of
education on a larger q than ever before. The use of Mo~
N dern educational medis in schools enables no% only to improve
the basic esducation of sach individuel. Young people also
get acquainted with the possibilities and means of the Zurttex
$ducation which they will need later on in 1ife as well
in performing their professional duties., Moderniszing the edu-
cational process by introducing modern educationel media also
* widens teacher's possibilities of organizing the process of
education, saves his strength and energy and prolongs the time
which the teacher can devote to the actual work with indivi-~ .
dual pupils. All this naturslly increases the over-all of~
fectireness of the educational process, snd will in the long
run also strengthen the prestige of the teaching profession »
in @ociety.

When speaking about ths training and further education
of teachers we must bear in mind thet it implies their pre-

! paration for a continual modernization of school ‘s educational
activity. It is, of course, @& problem how to achieve it, How .
to train‘the teacher to be able not only to adapt himaelf :
readily to the changes which are going on in the field of
education but also to become their instigator, a pioneer of
aodernization and innovation. The present ayatem of teachers’
training and their further education cannot comply with this
demand., lloder'nlzing the educational process, looking upon
school as one of the sources of information, making utaost
uge of modern sducational media, all this constitutes the
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factors whose influsnce on the effectiveness of the edu~
cational process is largely depsndent on the extent ‘of modern
soientific findings the teamchers have acquired, on the pos~
libil}ti“ of per_istently innovating them and on the access
teachers have to various inforamation sources in the course
of their lifelong education.

The conception of a new model of the teacher-pupil re-
lationship calls for a subatantial 2hange alss in the social
and morel sphers. The present scheme of these relations based
‘on .the hierarchy of power has a negative influence on ‘pupils.
It suppresses their individuslity, the feeling of their own
dignity and encroeches upon their reactions. All this is na-
turally reflected in their development. :

How to train the teacher to master the art of enlivening
the process of school instructiofi.and education by conducte
ing a continual dialogue.between himself and his pupila?

How to teach him to shape his pupils’ development) %o pre~
pare pupils for self-sducation and self-instruction? How to
paas on to the, teacher contemporary scientific £indings on
. the complexity of human mind sand its expressions? How to
overcoms teacher’s indifference toward the varieties of
ohildren’s ‘characters and tesperament, aspirations and ex-
pectations? How to put an end to the general practice of
everybody being interested not in how far the learner has
gone on his way to education but what knowledge end skills
he has acquired, often regardless df their mutual relation-
aship.

The new model of the tuehur-pup_n relationship assumes
& mutual co-operation of the temchsr with his pupils, the
awareness of one’s own reaponsibility for accomplishing the
given tasks, superior organization of work and a high die-
,ciplinc."')

+) .
J. Kuberski, Aktualne i perspektywiczne problemy polityky
oswiatowej. ’uunn, 19!;4, pe 13 - 14,
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The production of a new wodel of the teacher-pupil
relationship and the fundamental change in the view of the
teacher’s role call for a new quality in teacher s training
and further education. Both types of education must be orga-
nized and conceived so that the teacher may receive not only
a certain degrse offeducation, certain theoretical knowledge
and skills, but that be may have a poseibiZity to become
acquainted with the practical modela of new behaviour and
new humen relations in class. ) :

Inxdooigning a new type of the teacher-pupil relation-
sktip it is of great importance to establish also a new type

. of the.relations between the teacher training establishments

and the esducational system, between the educational research
workers of these establiahments and tae prospective teachers
or teachers undergoing further education, between teacher-
training establishmenta and places of educational research
work.

II.

In the Times Supplemsnt of 10th 8, 1970 sn advertisement
appeared whose free version will now in part be queted: Appli-
catioas are invited from gradustes froa the Collage of BEdu-
cation with honour degrees, rich teaching experience in the
field of initial teaching, special educational treatmont,
educatior. of mentally retarded and jmmigrant children and
with practice in grovp teaching in comprenensive achool. They
are supposed to be in a position to teach in classes with
outstanding as well as backward students, with the students
coming from industry who have not completed their university
studies and with adulte who have interrupted their studies
for a period up to twenty years. They are slso expected to
have some practice in educationsl advisory services. They
will work in provincial schools... This advertisement sound-
ing almost like a Jg}’ shows the difference between what the

“
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teachisr is expected to do in practice and how far it is pos-
sible to comply with thess demands at all.

As yst prospective tsachers’ training has been orien-~
ted towards recsiving teaching qualifications "as such®. The
 gredustes are awarded the title of qualified_teacher. They

WAy becoms membsrs of the educational personnel (e. 8+ oute
of=class superviscrs of children and youth), teackers in the
respective grads of the educationsl system, sven reagardless
of their own subjects, they can teach in gensral education
or techaical schools as well os in various tgpt'.A of aduit
education. They Ray becoms éducational officers.

The developsment of educational systems is, fowever, ain-
ing at .Ipochlintioxi and profcuiona} differentiation of
the teaching profession, which comssquently lsads to & modi~’
Tication of the hitherto existing teaching professions. Thie
‘process of differentiation and specislisation is based on
ths incressing social distritution of work and specialisa~
tion of sciencs and on ths penetration of technology into
instruction, which results in o changs in the organisation
of school activity. T

;" To mest, at a general level, the new needs steaming from
the specialization and diffsrentiation of school work the
ctising teacher or graduats in the teaching of a particu-
ar subject ie trying to gain new findings and skillis in some
way which would, more or 1ess, snable him t0 accomplish new
/ tasks. Owing to a strong impact of the new social needs and
/ the necessity to formulate the corresponding new taske the
/ 8cho0l system is famced with the imperativs prodlem Po' to
prepars new specialists. s

, Tacher ‘s acquisition of the sasential knowledge ana
skille following the aim to fulfil new tasks involved in the
esducational system is not sufficient to comply with the de~
mends placed on the contsmporary, and future echool, in par-
ticular. Puture school will need and ever increasing number
of highly qualified tsachers.
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The new shool model requires well-educated teachers of

the ususl specializations. At ths same time, however, it is
necessary to reckon with a certain modification of these 8pe-
cialisations and mainly with the introduction of entirely
new specializations. This is, however, slready suggested in
the present conceﬁtiop of the ten~year school. It will, of
course, not be possidble to deternine these new teaching spe~
cisligations more specifically and characterize the altera-
tions in the axisting apecialisations and finally to specify
the resulting demsnds for the conception anc¢ implementation
of teachers’ t?\ining scheme until the new content, methoda
and organizat. . forms of the educationel process in the new
ten-year school have been specified in more detail, In the

. mesntime it may be generally assumed that future school will
requirs the following three groupa of qualifications: ~

a) The basic group includes specialized teachers and
sducational personnel concerned with teaching, education and
children’s care in general, The notion of specialized teachsr
is rot limited solely to the teacher specialized in a parti~
culsr subject. It includes also_th elementary school teacher,-
educationsl advissr, educational personnel in children’s homes,
nursery school teacher end other teaching qualifications.

b) The second group includes the qualificatione con-
.-,/43?ﬁod with the school administration and guidence, inclu-
sive of experts dealing with ‘the projects for ths school
education systema and networks and for other educational es~
tablishments, namely on a nation~wide or regionsl scale. The
administratora of the education system in cherge of its proper
©operation also belong to this group; they are e. g, officials
concerned with the investment and financial pianhing, or
producers of methoddlogical materiale and teaching aids, as’
well as those ipn charge of various school serveces (nedicel
care, educational psychological guidance). And finally there
are also the specialists in the field of school. inspection
and supervision, that is to eay, those who looc after the

)
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.emooth running of the education system as a whole as well
&8 its perticular sections, and who take care of its légcrni-
sation, sto. - v \ .

¢) The third group includes auziliary services. Gene-
rally speaking they are thoss responsidle for delivering
. the meterisl for the teaching aids, for ‘ths operation and
maintengnoé of educational technology ete. Clerical stage
a8 well as economic-technical and library personnel are also
included. - ) .

Specialisation of this kind will evidently bring about

\ soms negative phencmena as well. This prodlem has been very

| thoroughly studied in the latest research work done by Jan

I Cacsepariski.*) In nis view, it is apparent that specialise-

k tion will unfarourebly affect the educational process by
breaking it down into tco many small parts, which will lead
to a certain dissociation of the findings imparted. There
will de difriculties concerning the co-operation among teach- -
efs with djfferent qualifications and thégr collaboration ir
solving various educational probleas and inter-subject rels-
tions. The teacher-pupil relationship will also bs affecied
It will become more impersonal and personal igterIatl il

3

not de.fully reflected in it, ’

These are the reasons why in investigating how the edue
cational system operates’so much otrese is laid on the neces-~
sity to prevent undoairayle specialisation in the ‘teaching
qualifications, or at least to limit it ang attempt to find
Ways and means how to leeson its negative impact. This effort
is reflected for exampls in the experimental introduction of
the subjects with an integrating function., It must be parti-
cularly emphasiszed that instruction in these new subjects
will of course require of the teacher to become a spescialiat )
of a new type. -

v

+) Je s:czoplﬁlki, Reflekeje nad oewiata .oras rsect o rau-
gs;giolnch w spolecsinstwie socialistycynym. Warszawa
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It should be stressed again that the point is not to slow
down the process of spscialization in the teaching professions
but only %to discover the ways which would help to avercome
or at least to lessen the jndubitable negative consequences
of this specialization. Hence also the effort to design teach-
ers’ training and further education in such a way as to edu-.
cate teachers highly specialized in their own subj;ctg but
who, at the same time, are also in a position to participate
in the implementation of the echool educational objectives
and tasks at the most general level. The multiplex character
and complexity of the educatidhnl process require namely both
a high specialization and a deep mutual understanding and
collaboration anomg the specialists.

In this connection the problem of inter-subject rela-
tions and its solution in teachers ’ training are coming to
the fore. It is necessary to note that unfortunately there
are no scientifically substantiated systems and sub-systoms
of the fields which in the training of teachers in a parti-

cular qualification appear as boundary disciplines. The reason

is that theae particular disciplines do not possess enough
dynanism to extricate themselves from the stabilized struc-
tures of their findings and ccaptitute new ones which would
better correspond ta the demands for acquiring the respective
teaching qualifications. it seems that the main method for
tackling this problem in teachers’ training is to carry out

‘- syntheses with a view to intégrating the store of findings

from vaiious brancites of scidace in the teacher’s qualifi-
cations with respact to the specific position which this
branch of science occupies in the process of education.

The sacond sphere in whioh it may be possible to over-
come the negative consequences of the narrow profeauténtl
specialisation of teachers and sducational personnel is the
conception of school in terms of content and orgenization.
Even s teacher with a wide intellectual scope who is aware
of the position of his own subject in the system of education

~, N
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and pays due regard tc the inter-subject rolati&nl, who links
up the theory with practice end has a good command of the .
knowledge of the methods of scientific research work may, in
his relation.to the exiating conception of the content,
mothods and for-a of education, be trapped within the narrow
v limite of hi. professional bies. That is why the teachey. ‘s
role in the procéss of education in the new school -ult be
conceived from the very ocutset so that the teacher, in per-
forming his professional dutiee, is continually obliged to
exceed the limits of his own narrow specialization and regu-
larly enter into co-opsration with his enl;ﬁasuel - specia-

[

the various aspects of his knowledge, ekills and porconul

qualitico. .
< [

III.

!

In one of the numbers of "Glos naucsycielskij™ W, Okor

é foraulated a propouition whioh is of particulnrly great im-
portance for teachirs’ training. The author ‘s main 1u.. lies
in the gtatement that prospective teachers’ training should
not be governed by a system of grades and credits testifying
to the theorstical rudiments schisved but rather dy a system
o assignments and tasks which the teacher~trainees shouvld
be supposed o lear now to solve,

From the above statement aeverll conclusions may bde
drawn concerning the teachers training and further educa~
tiOno

N The firet conclus‘on lies in the fact that the theore-
tical knowledge which the prospactive or practising teacher
undergoing further education is supposed to acquire mus: be
judged in view of the particular tasks he will have to solve

. later on in his teaching practice.

Q . é;_i
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S typical of teachere training is the wide range of stu-
dy fields. It includes basic as well as boundary subjects,
cducational and socio-political sciences. In some types of
teachers ’ preparatory courses prospective teachers are train-
ed without any direct connection with the tasks inyolved in

- their future _teaching practice. This mainly theorotxcal train-
ing is, among other things, widely different (if we do not
want to say that it §s remote) from the teachpr ‘s practical

tasks, For the:teacher receives his qualextation not only
thanks to theoretical training but also, in equal proportion,
thanks to practical training. *In these circuns%‘ncoe - pare °
ticularly when taking into account the demande placed on
teachers by the school reform™, kon points out, "a quite
substantial reform in the methdds and forms of toaqhers
training and their further education shduld take place. This
reform - generally speaking - should consiat in considerably
extending the training of prospective teachers in the acience
education and ipterlxnking the theory with teaching prac-

(\tice. To this end it would be naturally necessary to eradi-~

cate some speculative elements from the theory of education
{and from some of the psychological and sociological theoriee
as well) and to develop rather those of its areas iu which

the regularities of the processes of acquiring knowledge and '
teaching ekills, ahaping attitudes and persdnal quealities

are reflected."+

There has been & wideapread opinion recently, maintain-
ing that the acquisition of a set of professional knowledge
of up-to-date stenderd is to be the main objective of teach-
ers’ training and further education. This is to guarantee

A that the teacher will be in a pssition not only to carry out
hie educational tssks and play his professional part in the
edticational process but also to solve independently the pro=-
blems of the subject matter, teaching methods and the like,

L4

+ w. Okon Przede wazystkim wiacze} ksﬁfnlcié. GXos naucszy-
sieleki, 1975, No. 32..
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arising from the continasl progress in scientific knowledge. ‘
This view is 2B extreme reaction to the cne-sided utilitarien=

ipn which has been’governing our educationsl aystea for many

years. It doss not teke into account the practicel side of .
teachers’ training and further sducation that is to say, the L S
applicatisn of theoretical knowledge to teaching practice.

It is necessary tc reject it and apply the principle stating
'tnatrnll the fielde of otudy constituting the content of
teacher training and further education nust I be view
fron the atanfpoint of the tasks which tha ‘teacher is obdli

to clrry out in practicas :

The eduoutional appromch-to teschers’ studies in their
epocialist subjecte is given by the fact thit these subjécts
from part of the school inetruction. Their basic concepts,
idvas and findings must therefors be illustrated by practical

. exumples and linked up with the teacher’s pert in instrustion.

It is, however, not simpla to find a solution to the problem
of doulins with the cubject studied in te. J of the struc-
ture of its scientific concepts and simultaneously with rsa-
pect to ite position in the eyllabuses. .

Teachers * training cannot bs confined to a mere acqui-
sitics of the particular teaching skills. On the other band,
studies in the:theory vemoved from practical training “re also
inlufticicnt. incomplety and otiose. The best possibls system
of teachers’ training s'ould, therefore, link up professional
the retical knowledge w:.th practical teaching skills in the
besi possible way and ensure the necessary balance between
thon.

Ia the course of the training pursuing both cognitive
and practical oblectives certain difficulties and misunder
.standings e of course occur, for exampie in searching for
the optimal proportion of the prospective teachiars’ theors-
tical training to the various kinds of ite pravtical appli-
gation. Thiz gave rise to a dialogue which is going on

Q
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between the supporters of theoretical training in the teach-
or’s specialist subject end those promoting the application
of this theorstical knowledge tc “he teaching practice or

“those laying stress on the theory of educatian in the con-

ceptionﬁof teachers ' training. It is necessary to continue
with this dialogue and attempt to overcome the differences

in the opinions by determining the relation between the theo-
retical studies, the mothodological training in the teacher ‘s
own subjact and the teaching practice. o

In &n integrated conception.of teachers  t-aining the
study of teacher s specialist subject occupies the main po-
sition. The particular subject, hawever, must needs b2 acqui-,
red with reapect to the teacher ‘s futvre profession ~.¢ must
be linked up with the school practic.. For this reason beside~
the studies in the bagic rudiments and methou>logy of this
sutject as @ field of scisnce, attention reeds be paid also
to the position which the particular field of science as
a school subject occupies in the system of &chpol instruction
a8 well as to its educational influence and the psychological
bases sand teaching methods of its inotruction.

Another fact which is beginning to play and ever more
important role in teach vs training and further education
is the atabili.y and propertion of the, theoretical training
to the teaching practice. In the course of the prospective
teachers’ training and during their teaching practice, teach-
er ‘s knowledge of his own subject and his teaching skills
are continually being deve oped and gradually transformed
into various professiona! .uracterisiics of the teacher s
peraonality. The hithert. practice (e. g. in’studying teach-
ing for secondary tachnical schools) of providing courses
in education for the teachers to supplement their qualifi-
cations after having completed their studies in specialist
aubjects is, no doubt, often objectively inevitable, yet it
cannot be satisfactory. We often loose sigat of the fact
that nowadays the teacher ‘'8 role has considerably changed.

81
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" kn ledge and is bocoling rather & ‘helper assisting the puz,
pil8 in acquiring knovledge and gkills and in organ{tlng
their learning activities.

\ . .
He %‘ teaching less in the Bense of iaparting particular

In this esﬁnection it is necessary to note that
the role of coci.l political sciences is coming to tgaf;ore
in teache?s” training. These social political sciences {phi-'
loaopny, political econonmy, loczolegy. anthropology etc.)
are a matter of interest to education, achool and teachers.
These -ciences havs increasingly bean appliod in leading
peocple’s 0011eetiVﬁa, in establishing inter-human relations .
between superiors and inferiors, in character building, in
analyzing diverss social processas in various branches of
national economy and im cultural dnlightment, Educational
practice attibutes graat practzcal value to these sciences.

. Sqeiel political subjectis ‘have been part.of teachers’
training for = long time. As yet, howaver, they have bsen
taught along with the specialiat ahd educational subjects.
Their prominent position in teachers’ training has been re-
¢ognized. Their shary, Lowever, could be much larger if we
managed to define their roles in teachers profeseionll tr.in—
ing And to meke them a vital and natural conponent of teacher’s
professional activity, ‘

i Iv.

Tbe main jdea of lne forth part of our deliberation may
be formulated as a,conviction that there is a relationship
between the establishment of teachers ' lifelung education and
the devesloprent of their self-education. .

:

The view maintaining thet the institutionalization of
a ilfelong education acts as & brake upon self-education is
not fully justified. The UNESCO documents have recently pro=
vided enough evidence in support to the fact that in spite
of all the ztatements about the significance of education
i
O ) .
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also for those perforaing tneir profeaoiona there are not
actuelly many countriss whose aystem of further education
is 80 well eatablished as to fully satisfy all the-profes-
sicnal needs of *eachers. The same applies to us, ton. Also
in our educational oyitea i¢ is necesmary to ~stablish far
more favoureble conditions f2s the development of taachers
life-long education to be effective.

The prassent systen of teachers ~ training and further
sducation is marked wifls rather imperfect and not too com-
prehensive solutions. Its characteristic feature is the un-
usual variety of forma.and educationsl establishments. On
the one hand, this diversity has the advantage thnt it opens
up many various possibilities ingdevising teachers ~ lifelong
education. On the other hand, However, it impeirs a rational
unification of the various ostablishments and organization
forms, which brings’ about chaos and makes it impossible to
determine the content, forms, methods &nd orgenization meusure
for the purposes of a permanent educatior. In designing an
integrated and cperational system of lifz.ong education es-
tablishments under these €ircumstarces, a nuaber of coansider-
‘able dxfftcu&pies o¢ . In this connection, it is necessaary
to mention At deast %wo of them:

The first dit;xculty 1ies in the fact that the probleas
of teachers’ lifelopg-education have not yet ueen subject
to an over—all analysis. Some attempts at a comprehensive
conception of teachers education that have been made so far
were practically limited to teachers ~besic training. The
establishxents providing Leacherp' basic training have been
etabilized. They above &ll set the ard in teachera’
trairing and are mainly concerne vifiﬁihe question of the
quality of the educational perso ﬁ>

Nothing like that, however, a Bliee to the establish~
. At
ments offering further educs’.oa to teachers. These eata-
blishmenta often change, undergo reforms and reorganizations

50 ’
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or ‘ro abolish#d. This naturally gives rise to doubts about
the usofulness of se.king new solutions and the purpose of
the existing ones, which again results in the fact that sci-
entifically founded argumentation and data on the actual ef-
fectiveness of the various types and forms of teachers’ train-
ing esteblishmente are lacking.

. The second difficﬁlty ie due to the fact that the teach~
ing professions are considerably differentiated, snd so are
teachers * educational neede. If a system of permanent edu~

" cation were to be drawn up it would have to.be based on Y
certain standsrd rather then- on a‘conpleto set of these edu~-
cational nséds. .

All the hitherto existing cénceptiono and models of
teachers * further educetion assume, in contradi.tion with
this, a-more-or-less unified system of teachers education-
sl needs. It is admitted that these needs slightly aiffer
with resp2ct to particuler teaching qualifications but tnese
differences 4o not seen to be decisive. }n classifying the
teachers  needs priority is given to those which ix view of
t'ae teacher s professionsl psrformance are the basic ones.
Teachers ’ specialist subjects and the specializations of
the school adminietration ad eupervision personn.l dre al-

0 taken into consideration. It is necessary, toc, to adspt

he cdueotional progranmes o the various stages of the
teacher ‘s profegaionnl developaent (for example to the initial
teaching pariod, to the period of profescional uaturity .nd
the Hiko). Taking into account the wide range of teachers '
needs, interests and capabilities does not et mean that we
have arrived at a conatruct:ve solution of the problen of
implementing a lzfelong aducatiou scheme.

N

In a number of studiee (for instanco in the report by
the UNESCO coamission of’experta)') atteapts have been madse
to classify the teachers  lifelong éducation eatablishments.

* Lee enseignants st loe auirss profesaionels de 1 ‘educa~
tions nouveaus profils et aouveaux statute. Paris 1975.

I\‘l ‘ ! : 87
|
- P d




- 88 =

The establishments concerned with the training and further
esducation of teachers ipe referred to s the basic insti-
tutions. The estsblihments which nay play an important part
in ‘the process of perfecting *cachers qualifications, even
if their asin mission lies elsewhere, occupy the second
placs.

If we adopt this clamsification principle then the first
category includes thoss teachers ’ lifelong education es a-
bdlishments offering tra{ning and further education only to
tsachers. These establishments also perform the function of
coordinating all the other components of the lifelong educa-
tion systea. They represent & factor which deternines perma~
nent education and renrders 1t dynamic. Unfortunstely, thsse
institutions are usually rather passive and only unwillingly
take on nontraditionsl tasks. Thus it may sometimes happen
that their conservatium acts rether as a brake upon the pro-
cess of innovating teachers’ training und further education
than as & stimulus to innovation.

The second grou~ includes the establishxents in whose

" programaes, among oth:r things, teachers’ training and further

O
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education are elso included. This task, as regards their pri-
mary objectives, ie of sscondary importance to them. They are
such institutions gs trade union orgeanizetions and technical
fecilities or worke achoolu arranging in-service training
also for teacherl. Televioion, *) for exsmple, also belongs
here. - N .

In this connection & third type of the teachers’ lifelong
ediucation establishuants may be given. They are those eata-
blishmonts providing the conditions for a continuous educe-
tion. They do not jmmediatsly participate in the proceas of
education but carry out other tasks connected with the establi-
shing of the conditions for the attainneq} of the above men-

[

*) The activity of NURY may serve as an example. (NURT = The
National Broadcasting and Television University for
Teachers' in Poland ~ ed. note),

a0
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tioned odbjective. They are, for example, publ,iobins bouan,
librepies, rending-rom and the like.

1% io evident tbat‘ the systom of t,eachou lifelong ‘
ucktion includes establishments and other oducuiom fa-
silitieo of most varied types. The character umi extent of
thair participati n in the process of .teachers’ lifelong edu-
eation i depondent on the kind of the eiurationsl needs they
are in « position to utyty.‘.

The role of achool will even in the future be of great-
est ‘imporiance to prospective teachers undergoing basic train-
ing. The sstablishuants ond fasilities for further education

" play a prominent part.in the eduzation of serving teachers,

“ 1r the profossional maturing of young teschers and in the
proceas of irnovation, bringing up-to-date knowledge and
teachiag skills. Tha Counsil for Bducation fulfils its task
in the system of a lifeolong sducation by providing informa- _
ticn on tne basic prodleas cf teachers educational work in
schonl. Trade Union budies provide favowabls conditions for
the ?9achsrs’ participasion in various forms of cultural
.ovents. Humerous othe: facilities - forinstance radio, te-
lavieisn, punliaking houses, sultural Cenhtres etc. - carTy
ou% thosw tsks in the syetin of ~ "felong education in whose
azscution they h.ve advantagee over any other esisblishments.

If we say thet the soacher s profs~sionsl maturing in
the courss of his A¥EEhing practics plices increasing de- X A
Bands o a fazouykivle Inztituticas? endowment we musi not |
forget that sll/Ahada weabliraments i1l :nrfon their edu-
cational fusctifin only as, iuux ws the teacher ik willing i~
be sducated cnd ie in & position tc guide his protessionsl
developusnt and improvesment !imself, This upplies tha »ors,
the sironger Lhe tendency to interlinking the varicus forms
of geiuing kpowledgs tbrough estadlishments with self-educa~
tinn. The Toras of raizing qualific: iions of tha serving
teachsrs which soabinc trainizg courses with individus)
etudies have recently becon. Vory wide~spread. So for exsmple
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during ths susser courses and consultations for teachers

he lecturers give not only specialised lectures but aleo
‘encourage their students to pursue individual studies. Si-
n}lu]q; post-graduate studies at the Inl'tg}uto for Teachers’
ldtrc,t:lon consist: of three for\t&.gx’uy courses arranged in
the couree of the school-yea¥ and of individual studies.

The teacher is practicaldy daily faced with the necessi-
Ly to educate himself ae he continually nesds to acquire
mew £indings to be able to solve his educational probless.
That is why the qQuestion of teacher ‘s intellectusl activity,
his cepability to react to the progress in science, sooial
1ife and culture, is of greatest importsnce. The eaotional
aspect is naturally important es well -~ the intensity of in-
terior preoccupation, the level of upiration, the power of
stimulation etc.

"In the further education of teachers it is often necessa-
7y t0 emove a sertain barrier firet behind which the teacher’s
actual cognitive needs are somehow hidden and only then he
may take s genuine and lively interest in his further profes-
sional development. The vital Quastion therefore is how to
tosin the tsecher to ba in a pomition t¢ enrich his knowledge
continually and Dy all possidle ways and means, snd how to
build his personslity. This is the only way how fo conceive
the problems of a lifelong education of the téacher as & per-

{ son capable of educating and perfecting himself {in the field

. of Imowledge,\{eaching srills, motives, attitudes etc.). In
the conditions the rapidly changing life the teacsrs should
not only be posselsed of knowledge but also increass his ebrt
to lear by himself aud to understand the reality, being aware
of & Rerely relative etability snd duration of the knowledge
gained, -

Teachers lifelong education will in practice be appa-
rently much\more varied than we can now imagine, that is
frox the point' of view of its syllubuees, content and methods
28 well as with regard to its institwtivnal cndo(ont. The
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sein trend will evidently bde tending towarde eelf~-education,
That ie the reason why the activity of tha establishments and
facilities for a lifelong education muet neede primarily con-
centrate on the dsvelopment of the mthods of self-sducation
and on the creation of educational progrmu whish would
best meet the demands for the teschers’ differentisted cogni-
tive nepde.

Teachers * 1ifelong education does not lie in & mere ¥
scquisition of a certain educational content given from the
outaide. It must nesds be conceived as a process of the pro-
fessional maturing and shaping of the teach v s0 as to be in
8 position to mcquit himself well of his ‘sducational teeks.
Thus the tescher who ie permanantly trained gaine the necee~
sary knowledge. and experience prectically at every otep in
hie professional activity mot only through the respective
‘educationsl eetablishaente but aleo directly in eolving his
diveres eocial and educational taeks- -and. thanks to the various
situations in hie perecnal 1ife.

P :
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Ttk CONCEFT OF THE INFORMATION SUB-SIST?;IS FURTHER ZDUCATION
: OF TRACHERS

’ Hana Prochéskovd
Buropean Information Centre for the Further Bdusation of
Teachurs, Charles University, Prague

/ -
Basic lotins. A prcrcquiliu for conducting an educa-

tion systes on scientific lines, ensuring efficieat educatio-
nd? research and high quality teaching is the rationalizatien
of the information system. That is why the information poliecy
of advanced states includes such programzes and these are
also the .ub,j.ot of international co-operation. The systen
of education information comprises ,the exchange of experience
geined ¥n the_reshaping of the ,education system and knowledge
about their spnoeption in accordnncc with the needs of the
developsent of scciéty and the results of scientific and tech-
nical progress.‘A pressing issus in this sphere is that of
the teachers” innovated qualification requirements. The in-
formation service regerding the training snd eapecially Ahe
further education bf teachers (FET) in the context of a life~
long education has until recently proceeded oponuncounl.y
and uncontrolled in direct contact with npccillil\'.s and in
bilateral on~opieration between the respactive institutions.
The results of scientific research gnd the implementation of
knowledge are pmuntod at meetings of experts and are pudlish-
od in professional journsls. The FET subject matter, however,
ie widely gcatter2d in the intomtion“oourcu. ccntnl bo-
dies ooncerned with educational intcmtion and docusentation
have under their control the bibliography' of this topic on
& national scals, hut on a rathar general an riptive level,
not suffirisatly to ihe point, Research, educe ional and
methodological establishments in each country are specialising
mostly in providing imforution on current tasks, in the main
from home sources.

»
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/ The importancé of ideological concepts, politiéhl goals,
sbientific organization and methodology of the FET together
with the vital néed tuv exchunge knowledge on an internatio-
nal level, &e well as co-ordinating infornation processes
has necessitated the comprehensive collection of informetion
and documents, their direct dissemination to the respective
users, & critical analysis of the information content, and ~
by comparative snd casé studies meking & ‘eontribution “to
raising the-level of all forms and methods of the further !
education of tescchers in all participating countries. The
European Information Centre for the Further Education of
Teachers (BIC-FET) was set up in Prague in 1973 for this
purpose, following discussions held between experts fros the
soéialist countries and the respective UNESCO bodies. The
Centre is affilieted to Charles_ University anq operates as
a national scientific and information institution, which may
extend its operatipns within the European region subject to
sociagl needs, the interest of co~-operating organizations and
ite own capacihy. Since 1976 special sttention has been de~
voted to the Centre in view of its being one of the realizers
of ths intefnational exchange of information initiated by
the Helsinki Conference and accepted both by UNESCO and
especially by the partners who are member states of” the Coun-
cil of Mutual Bconomic Aseistance. ’

. - Thus the mission of the Centre is to build up the res=
pective FET information sub-systems of European provenance

in a way to ensure that its basic information function as

both a clearinghouse and an analytical centre be developed

by 1980. Cdrtain informq}zon priorities have been determined |
to attain this goal: f

A'\ - - :
1. Orientation to information requirsments with a,view
to “he intended functions of the sub-sysiem and with regard'’
to the socially important categories of FET information
users.
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2. The setting up of a FET information network within
the organizationas structure of the educational system and

the functional operation cf systems of sducational infore -
mation.

3. The building-up of & comaon system of ordering in-
formation by defining the limits of the FE? uubject scops.

4. The charactsrization of the information file corres-
ponding to the structure of the main oourcoa of FET infor-
lation in Europe.

5. The determination of the depth and forms of ihe in-
formation processing of relevat documen’s.

6. The introduction of information services with the
required standard of promptnees, eelective dissemination
and analytical towards suitable information media made
accessible in g convenient way.

1.
P
Information requirements”in the field of the Further

Bducation og‘§@achera. The specific charactor of .1ucationa1
information, similar to that of Other social ecicnce 1nforua-

livs in the content of the mediated communication. This com=
funication reflects the different, and in some cases class
contradictory, character of the process of cognition and
control of soc.ial phenomena, with regard to the historically
conditioned national specific features of the educational
systens. In building the respective information system we
must hence be guided by the principle that such information
that does not objectively serve the deepening of progressive
knowledge and cultural development in aociety is considered
as undesirable and is therefore not included in the infor- .
mation process. In the information system for the FET the
raquirement of providing full information is thus substituted
for the demand of high efficiency of the information services.

!
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We thersfore do not corceive the comprehensive infor- *
astion need on the part of the user ae & rigid set of com~
ponents, but se a dialectical process of the development of ’///
partisl, short-term and local infgraation requirements of
ths individual spheres of interest of the FET vis-a-vis the
overall long-terk need of society in.the field of education,
which the informat.on'system must not only reflect but also

* predict. <

Meeting the needs of different categories of users of ™.
the educational information system calls for differentiation
in infor@ation input (the acquisition policy of the system)
and for the sccesmibility of informetion output {the distri-
bution policy of the system). The social #ignificance of sub-
Jectively mot1vated institutional intentions, profeseionsl
traa.t%ons and individual information habits nend not-be in
harmony with the obaec€1vely determined information rqquiro-
ment of the education aystem and of the educational sciencoa.
In the interest of this requirement we define wnd claseify
the target functions of the information sub-system of the
FET as follows:

a) gnoseological, i. e. the formation of that pa?C/;f -
the knowledge fount of educa.ional sciences that is needed
for solving the concept of tue FET,

b) decision meking, i. e. securing information inputs
for the system, managing sand .regulating the isysten territo~
riel, branch or institutional levels,

e

. ¢) impleaentation, i. e. introducing the results of
e¢ducational research and development, and the control of the
educational process as far aa the coutent, mathods and fornl
of FET are concerned,

4) innovation, i. e. the exchange, evaluation and gene ! s
ralization of practicsml experience and the employment of
progressive knowledge in the given field of the FEI,
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e) integration, i, e. the inter}inking of the communica-
tion lies of the FET information Tub-system to the syatem
of edusational information on an international scale,

“

This general model of the structure of the use and pur=

" poseful transfer of intormation will be more precisely spe-
cified using the methods o informatic eociology, namely
stendard procedures for aurveying .the needs of the respective
user population, Proceéding from oiboripnco gained ’Jdtherto,
the’Centre: envisagss ths establiehment of information services.
This will be done gradually, in accordance with social urgen-
‘oY, for the following user ‘categories: -

I. the crative bazis for ¥ET at universities, research
institutes and other organizatiéns interested, -

,'iI.'authgiiciea concerned with the running and methodo-
. logical .work for FET in school an¢ 5utfor~ochool institutions,

v OIII, lgading éduéagionul institutions and other FET spherea,
mainly on an intsranational level, . .

’

V. educational ormation and de«uneniapion institutions
insofar as they desl with the problems of FET,

. In ascertaining the actual characteriatics of users wes #
observe not only shose aspects which ape related to their re-
quirements of the services provided by the Centrs for FET,

=« but also their own opecialized activities, possibly the in-
formation activity of the respective uger institutions and 4
* .groups.’Tite sphere of information Gsers cannot be oebnpitod

from the aphere of inrornation.proceoaing-nnd.diaae-in.tion.'

"It is"hence serviceadlo to conduct the survey by actively im-
vélvins the users in the information network emitting a mu- _
tdally advantsgeous information flow on FET, which the Centre -
provides on a regional scale, '

.

‘

-8

(2'.
'

Fﬁf\xntognntion Network in Eirope. In building up the
inforzation sub-syoatem the Centre concentrates on institutions
Q ) . e :
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involved in specific FET activitiea and on those apecialising °

in. educational information, documentation and librarianship.
Co-operati n with the latter setof ootnblishlonto above

all offers an-opportunity for the oxchnnge of secondary in-
fornation, i. e. data on the occurrencs, or maybe the ovien-
tation of primary sourcee, establishments or events related
to FET, or the provision of a lending corvico, duplicatea,
tranela.ions or conMerised information and the results of
searchee into original doeunenta, Co-operaxian with the former
set of institutea, i. e. aciontific, research, oducationnl,
methodologicel end co-ordinating entabliah-onta of FET,
enables the exchange of oviginal infornation aourcea, in
particular leese acceesible ones, for.instance official do~
cuments, publications with restricted, circulation, curricula
and educational media; theses and research work resuits, re-
ports on courses and 80 on. At-this, level it is aleo esaier
to promote rapport with experts thiough mutual participation
at conferences, offering fellowships, publicising expertise

. and ‘reviewsa, the resulte of creative work for a wider circle

of readers etc. .

»

The structure of such an information sﬁh—syaxen is built
within the legialative! organizational and prgirlnmn frame- *
work of the educational systeme of the intsrested countries.
The inter-relations between the individual linkdoor the -~
‘oub-systen may pssume the character of) subordination, co-
ordination’ or co-operation. In this respect the Centre re-
prasents the basic unit of the information sub-system in the
field of FET, as has alraady been stated. It operates accord-
ing to the plans of Charles University and the Miniatry of
Education of the Czech Socialist Régublic in keeping with -\
the goala of the educational policy of the {sechoalovak So-.
cialiet Republic and of the other countries of the aocialiit
community; in asome fielde of activity slso in co-ordinstion
with the UNESCO programme.

'
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co-oporat.on rclntiono ‘are .rudually being established .
. by the Centre within thi Czechosloyak Scoisliet Republic
L\ with the respestive faculties aad’ instituted of Charles Uni- .
ersity in Prague and other Csechislovak diiv.roitiol, other o
, establishaents of highcr sducation dealing with FET research V
or 1lplonontntion.at departmental level (Cantral Inatitntoo
~ for the training.gf oducationnl personnel) and et tefritorial
level (locionli Fducational Institutes). The Centre also- co=
operates with odncationnl rooolrcb institutes . both within -
the educational system and with the Acsdemy of Sciences, with
institutes studying related’ problems (higher education’ theory,’
adult education, the'communist education of the working
pcoplo, ete.) or with in;titu&oa.hnvins -BORp ccnnoction with
education (labour nnd social uvlrnro, sciance and technology,
etc.) and last but not least -ith oocial organisations, such
@8 the -trade union of educationhl votkdrp ste. The objective
ér these co-operation ties is to provide irforsation required
Lor- BBT research, teaching and the runnipg.of the education .
" system {n the Csechoslovak Socialist Republie,s” =+

N An important-task is the formal constitution of eollabo~ <
ration with analogous' institutes im othar gountries. Thu '

Centre is by degrees condluding agreements with suc imsti- .

tutes \in the locinliat countries, in particular wi .-, ~al .
institutes for the further educatios ‘of teachera, SR R : .
ina poottion to act-as eo-ordinltoro for FET inf¢ sz. v

eollpction arid as medistors of the disseminaiion of - * -~

mation on FET specialized litersture in their respectivs .

ocountries. Inforaation co-opegution with other sele;ied FET

institutions in Burope ( n the USA and Cansls) is pro-

noted through the Ministries of Educatidn in the recpective,

.countrids, the National Commissions of UNESCO in ths respective

rﬁuion and the UNESCO Secretariat in Paris, namely through / - &
itl Division of Higher Bduoation and Traiaing of Educational .

Personnel as well ss through it: Division of Structures, .
Contents, Methods and Techniques of Education. Information - vy
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on mqdels and experience in the FET in other countries,
various information eervices, i. e. nithin the functional: /
incorporation of the Centre in the dyntol of oducational in= '
.formation of which phwe colnunication tiold of the FET is

¢ subrsystea. . . >

Funotional 1links within the system of iducation‘l iur '

the Centre and the eitablishments of tho information systea
set up as parf of the:Programme of State Infornntion Policy
for Scientific and Tochnicul Progress of the Cseohoslovak
Sooialist Republic. In matters hlving broader than mere local
sspects the Centre rocpoctu the valid standards, regulations
and inn\ructionn that upply to professional informatjon ac~ .
tivity either on a nation-wide scale or in the department of
education. The, Centre co-ordinates its work with the soheme
designed to set up'a nation-wide information systea branohing
out in all dirsctions and deeling with education in the school
system carried out according to atate stipulations, especially
_with regard %o the relation to the Institutes of Kducational
Information in Prague and Bratislava and other oomponents of
the system. The Centre also maintains contacts with educe- :
“tional information bodies and libragies on the beeis of con=
tracts on co-operation that have been concluded. . .

!ithin the socialist community the Centre co~operates .
with edncationnl information »nd documentation services and
is thus. intpgrated in the systen of educational information
of the socialist countries, whilé respecting the development
of the informstion mfcro-systems of these countries, primarily
the Internationel System of Scientific and Tethnical Infor-
mation (MSHTI), controlled by the International Centre for . .
Scientific and Technical Information. in Moedow, and the In-
terfational Information. System for Social Sciences (WMISON),
oo-ordinated by the Inforaation Institute for Social Scienses’
¢f tho Academy of Sciences of the USSR. A lignifﬁeant rogional

)3?'.
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.tor\n for tho international cxchango of knovlodct and for

" go-operation in‘the field of .ducatiom junformation is ‘the
Burépesn colloguive EDICO, whioh have alruh been convened
twice by Csechosiovaicia with the pu-t;eipatiou of UNESCO
(Pragte 1974, Bratislava 1977).

. The ennm 180 deals with those tasks tbat.follow from
e General Iutomtion Programme adopted by the 19th UNESCO,
General Conference in Nairobi in.1976. It.mainly respects -
the integration -trends of the UNISIST and the building up of
nationsl information systems as part of the NATIS project, .
which. :lo being implemented with ths significant paxrticipe~
.tion of non-;onrnnx;m. orglnintiom, such as the Inter-
national Fedération for Docunntation (FID) and the Inter~
national Federation of 1. .brorian Auoci.atiou (#r1a), In_
this context the conu'o tor tnchou further education res~
pecte. the co-ordimting role of the Centre for Scientific,
Techaical and Foqnoaic Inforsation in Prague as the repre~

; Qonutin of Csechoslovakia in gov&nnnul and in non~govern~

. mental internationsl information organisations and systems.
At an international level the Centre avails itself of the
possibilities. of acquiring iufomtion and saterial through .
UMBSCO and dits specialised institutions, namely through the
, International Bupresu of Education (IBE) in Jeneva, "the UNESCO
Institute zox' Bducation (UIE) in Hauburg and the Europesn .
Centre for Bi;hor Education (CEPES) in Bucerest.

Bearing in mind the interests of the co-oporitins insti-
tutions tho Centre collect information on the FE? mainly in
Buropean countries, provides abstracting end indexing ser-’
Yices that are then made available for diuolhution through
the said existing international relations.’ It hes thus -
gradually developed the regular exchange of information
within. tiie system for FET development in Rurope. The main
pro~condition fer co-opontion in this information notvork e
1- the auududintion of information processing, especially
*the introduotion of a unified system of information classifi-
‘cation with a view to --utoution in ltoruo and rotrionl.

Q .
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Claseification System in the FET Information Network.
The effect of the subject matter of the FET information subd=
system depends on the one hand on the prescridbing of the ex~
treme limits of the problems to enuble a divieicn of labour
within the informavion network both within the eystem of
scientific~educationsl- information-and-in-relation to other-
systems, and on the other hand on the prescriding of the inner
structuze of the thems as a whole to ¢nable the ordering of
the ssarch files. Hara two aspects are taken into account -
the ssmantic and the pragmatic. The ssmantic- aspect obasrves
the inner substance of the phenomena and processss in the
given field, their objsctive laws, the historicel and logicel
strutture that as a rule corresponds to the scientific and
bibliograghical classification of the disciplines involved.
The pragmatic aspect bears in mind the efficient arrange-

“ment, of ths eystem to suit the users’ neede arising from the

taske being solveé, the plans of the Tespective institutes’
sctivities and the long-term goasls for the cociety ‘s develop-
ment. It moreover takes into consideration the functional
division of labowr within the.information network and the }
possibilities of using computer techpology for information
processing with regard both to soft and hardware.

The Centre therefors basss its work on the existing
claiaificagion sand indexing systems in education. A uniform
terainology does not exist in the standard language - espe~
cially not in the socieal ociqhbea ~ suitabls for use in the
classification system, because of the difficulties arising
from ambiguity, incqnoiatency; overlapping and inter-change-
ability of concepto. Hance the proble%? of FET in the inform~
ation process should be expressed by using the symbols of
existing systems'of sducational inforsation. The retrieval
efficisncy and the compatability with other systsms depende
on the right ‘selection of "these symbole. The FET information
sub~systea should be capable cf encodirg inter~disciplinary

: 102 |
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ﬂﬂﬂﬂﬂ ©__problems and. the output -should be capabla of mnring ©y

\lultiupoct Queries. Considering the oxiating, international .
ties it must also take {nto-consideration the clauificltion
system used si.u the European region. Lo

.The Universal Decimsl Classification (UDC), a3 a hierar-
chic clwssification system used in a number of educational
libraries, has an unsuitable, historically conditioned bagic
‘Btructure, which moreover bas not been'worked out uniformly o
down to the necessary details, In addition it is tied down
by the prineiple of procooqrdinnion, it is incapadble of dis-~
comina 211 the horizontal relations. Its in the main nune~
rical Jotation is not suitable for machine procouing Por
exsmple, the classification code corresponding to 2 (471. 14)
is subdivided only according to educational forms, while the .
other FET aspécts have to be expressed by related combinations
aid auxiliary symbol . . Y

In the Csechoslovak educafional information system the
UDC system is currently being used as the provisional common
. information language, whose headwords, supplemented as the
occasion arises, constitutef a trapsition to a thesaurus of
dncriptoro. Demcriptor ordering ay.uu permits the combina-
tion of the category approach with the oubJoct princirlo nore
suituble for expressing cross-section problems. They pornit
the addition of hesdwords in the .natural but controlled lan-
guage vithin a rﬁatin]y free logical structule. A thesaurus-
of ko.y ‘words is thul codpiled; which in its verbsl, alpha-
betical form is applicablo for the machine procouins of in-
dexes. Conversion aylbol codes are used for th& storage of
. multi-aspsct search riln in the computer memory, which does
not hindor the dialogfe betwaen the, uder md the output ‘equip~
ment (on-line). ™ .
. The Evropean Information Centre- for ¥ET puticipatcﬂn

the compilation of the respective part of the Cxzech vereion
of. the education thesgurus. As part of the inteérnational

- ?
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systems it ie also intereated in co-operating on the eyolvigg__g__ﬁ
of the Russian version thesaucue, ua‘ble for collaboration
smong the sqcialiat-countries, whichliia _being compiled at N
* the Centre gf Education Inroruationd;f the Reaearch Instie
tute of General Pedagogy of the Academy-of Pedagogical Scien~
cea (NIIOP APN) of the USSR im'Moscows The Céntre also takea
‘into sccount the development of the English veraion of the .

" thesaurus which is used within UNESC% and ie co-ordinated by

the International Bureau of Education in Geneva (UNESCO = IBE
Educatioral Thesaurus). .

The effectiveness of the FET inférmation’sub-system out-
put depends on the principles of information igput. Apart
from & uniform syetem of ordering information with }pglrd to N
its'content,'the bibliographical and location identiﬂﬁcitign '

‘of the information sources is aleo important. These informa~ ¢
tion media enable the transfer, of inrdrnation‘bﬁth in time
(storage) and in apace (distrihution). Organized acquisition
ie thus the key to content analysis and informatiqn utili-
zation. The acquisition policy of the system must thprefor&
discern the utructure of the relevant information souzces, .
as well az sdurces of their collection.

[ 4.§ , v

" [y

The Characteristic Featureg of the FET Information File.
The knowledge of tae areas of scientific information origin
.and hence also.the knowledge of thpir use ‘and transofmration,
of the areas of its formalization and distribution by the
respective’ communication channels underlies the ascertaining
of FET information sources. The procedure commences with a -
simplified flowchart of the frigin of tbe educational infor~
mation in the following epherea. Creatzve (educational science
and résearch), deciaion'nakzng (borganization and gcontrol of
educationsl systems), implihsntation {teaching aud methodolo=
gical, "empirical etc., communicative aims. fhe formalization
of the information transfer m?d‘» on the FET 10 moatly graphie,

b ]
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tendéncy to exploit non-traditional information media (audio-
‘ visusl) to miniaturise them (microfiches) ead. to teleprint
_the data. - ’

The distribution of information sources m0atly deﬁenda
on the oxtona to which they have bsen -published. The acqui-~
sition of sources for FET data in Ruropo is theretore not

o the book market (following” publiahing houoea biblio~
‘ graphioo, aapecially edui:’ignal aeriea) but also dzv se
- forss uséd, to.make igtorlation sources accessible, i. e.
e publicxlibrarioa, in particularly state ‘educational lxbrarzee
. ) (throg;b thczr advertising servica of -new book lists and
’ . q;%aloguco, or by’international exchange of publicat‘ona).
b -~ “The Centre also profits fron “the co-operation relations es~
L ~ tablished within the currently built information network for
acquiring special types oft sources not available on'the book
‘ market, ard for sxchanging publications not meant for Public
' circulation directly with the institutions that produce thenm.

’

-

' The criteris for the selection of eources about the FET
collected with rogard to their required complexity and struc-
ture as a gréunding for shaping the information file on the {

oub-oylton are defined as follows: >

v *  a) decording to oubjcotéiatter - on the basis of dofining
the content scope of the syastem, i. e. the limite and struce~
ture of the information sub-systes within the systen of sduca~
tional information, mostly through the ordering systen;

b) according to provenance -~ in our case the European’
region, with a possible extension for methodologicel or com~
parative purposes to other regions, preferably to the sotialist
- countries and to international organigationn,(relatively cok~
plete); from other European countries (selectively);

. ¢) according to langusge -~ in all languages correspond-
ing to be), with prefersnce, hogeveyﬁ to world languages used
by UNESCO - espscially Runsian and English; moreover Czech _

? . N »
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and Slévak for direct use for the national information ser-
'1\0‘; LS . ’ . '

d) according to the da/e ~ retrospectively ad of 1970,
in exceptional caloa,fu.thel\:ack (atandard l&terzala, BORO~
graphs of basic importance, e cyclopaudias or hi.torical
worke), otherwime continuously and with’ the utloax prompte
ness;

-

:) according to types of sources = official documents .
snd. bulletins, atandards and etatutes, plans of activities',
and editions, syllabuses and curriculs, tcxt:pookn. teaching
aids, pedagogical "readings”, proceedings and programmes of
sducational events, cdnference protocods snd contributions,
travel reports, reeearch reporte, theses, monographs, col- -
lections of atudzca, articles publiehéd in ecientific porio‘
dicale and newspapers, restricted cireulation bullotinn, pub-
licptions issued by-international orgsnigations end scienti-

»fic essociations, reference handbooks, d}c&ionurio- and gloe-
saries, encyclopaediae, statistical yearbooks, directories,
biblzograghiec ang abstract Journlla).

.

The FET information file is arranged tccdrding to the
virm rules librerians and bibliographers abide by. The Centre
eupports the wnificatfon endcavourl within the Cxochonlovak\
systen of scientific and technicll information and atrives
for compatibility on an international scale aiming at the )
broad and effective docial use of primery information sources.
« The term "primary” in this case refero to the form of infbrm-
ation sources and not to their content with rogard to the
originality of the information concerned. We thus collect
the £1111 texts'of the respective documsnts in their original
forms or their duplicates, including microforms, possibly
tranolatzona. '

The OQntre enscres the continuous coverage of the FET
problems from primery sources over an optzual range 2aither
by acgniring the respective dpocuments for its own l.bdbrary
{ n&ely monographe on the FET, the related unique sourcea,

A -
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coilections of pnbucatiom with restrictéd circulation, ro-
prints, dnpucatu and translations, documents publishad by
:lntomt}oul ornnintion', ete,) by collecting the ae-
*eondary sources, i. e. information regarding tAels where-
¢ abouts in coeoperating institutions of the network, or of
their rccordl in central registers. .

- Th n mlhimﬂ; defined acquisition plan of the FE?
smb-system will be apecified dy the Centre and wpplmntod
. , using bxuiontri methods for checking the proportions. of
’ . the informstion file. An sualysis of the quotation relations
. ' oan mOreover retrospectively discarn the factm_,ooﬁnoct:lon’a
and can %hm contribute as a corrective factor of the slessi-
tication lyltl- and cf the content snalysis .of the doocuments
during processing. .

@

5.

.
. ] - -

Intomt:lon Processing of nr Dosuments. m coutn ‘s
‘ task 1- to process ‘chn"{ on the FET in lmpo ranging -

' fro- a:lnplo bibliographic tc analytical stuidies and to co-
ordinate tus work. In stage one it will esteblish a secon~
dary inforsation file by teaking over records from world ab-.
stract jourmln and bidliographic indexes on sducation and
by ordering retrieval l‘iou on FET from central inforsation

 institutions.. These aourcn un then be supplecentsd dy the

~

v ‘processing of tha Centre’s cwn collections of lens’ ucoui.blo
’ or spesial 3 os. It is enviciged that on the buia of
™ "contractual peration within the network authorised an-

notated. bibliographies Irom national sources will be provided

by .the corordinating institutions in the mpoct:lv: countries.

The Centre will concentrate in partvicular on the- relatively

Tae ‘coxplets processing of information on the FET in the svcimlist

. countries from which it will acquiro bm:lc data and to whom
it wil2 reciprocally provide the whole product:.on. This regio~
nal specialization does -not exclude the :lneorpoution of

" ‘other Eurcpean countr:lu into the network or the b:l-htouuy
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advantageous exchange of informat vith' lpocialis‘:d centres
of international orgenisatitns, 4n pafticular of UNESCO. -

The cu=ordirated procu of.-inforsgtion within the
nétwork requires some vits) messures, ou:m survey of

the processing qunlitin of the individual-ynits in the sys-

tem, tne concluvion of binding agreements on the content and -
form.of the processed information and the methodologicel con= .
trol with respect to the bibljographicel unification. The :
stenderdisation of “the-racords, howover, is hnpu'o@b'; the
lack of unifor&tq‘ of the rules for description in the in-
dividual countries. In thefestablishaent of international co-
operation it will be nocuimry to introduce a connrlion sys~
tem or, in the event of the dntrcduction of computer proces-
oin; in the future,.a unif[ed form of ducription will have
to bo thc oubjcct of agreeaénts on co-opention.

" The automation of inf’ omtiop processing: in the field
of educational intomtiomautforo fros a lack of co-ordina- .
tion both in software and, i% hardnre. _For instance thc equip~ *
aent which is deing introdncod in trv system of lcientinc
and technical im{omtir.m .’m the Csechoglovak Socialist Re-
publicbindingly (as purt of the joint programme of the Coun-
cil of Mutual Econolic Assietance)’ is not compatible with the
equip“nt of the pdu'cationan‘ dopartnent of the Czechoslovak
Socialist Republic; likewies the computer techndbgy used in
some other socimlist.” counu-iu for proceesing educational

) inforsation is not compatible with the computer system “of

the Unithd Nations to which the IBE information eystem in
Geneva ias connectedl. Although the Centre does have the pos=
eibility of introducing within a short period any of tho
nodiun‘-capaciw paichine processing systems for' FET ebstradts
ing (e. 8 the ASTI aystem), the efficacy of introducing an .
mdcpendont lyutcl would be,problematic.in view of the rela~ °
tively sxell annual increment of relevant documente -concern=’

-3

e with a crou-nction 6f FET problens. It therefore appears
expadient to coxm&ct the FET 'sub-aystem to some uqro-oﬂtu

kﬁ . »

’
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- bibliomphteql recorde (vbserving the Csechoslovak State :

»+ available. through adequate information services.

- confersnce services. -

" the lines 9f_' the distribution pdTioy of thy infors Zon sub- L

© el -

of educational inforsation on an internationdl scale, pre-

Terably to one among the socialist c‘ount.rin.,'lndwa{ the - . \
caue time to co-operate with the system co-ohdinated by .
UKasco-1es. L . , ’ .
The extent of inforkation progesaing (making the cop= .
teat of the“information spurce sccessible) depende-on the P

types of information services and user categories. The Centre
i® introducing the following avarderd information predustss™

. Standard Xo. 010195), .

= sanotations (ﬂpdicaun or informativy) having £00-600 signs -
= on the ayerage, ; - ‘_ ) .

- abstracts { profior'ably the authors * (having 800-500 signs

on the average,! '

. ! 5 . T
- other results of scientific information activity, espesially
reviews, oritical or prognostie, vhich ‘are a part cf .the
ureative work should they contain qpnlitatinl’y_ new in-
formation based on a critical’ :j.luntion and on a scien-
" tifio syntheasis (e. g. ‘the well~known- series “Itogi nauki.,.®
or "Advancés in ..." ete. ), *

Tue Centre. mikes all this kind of incormation output

I ~ “
N o 6. . . d
FET Information Soﬁicu. In accordance with its mis- o
sion-the 6ontr0 provides the following information services: )
~ documentographiec, factogrsphic, anflytical, risearch and

14

The material output is made available to the users on ‘

Rystam. Trere is the primary output (the m on of the
ull text of documents in the originel,. duplicated or

translation), on the uc"om;ary output {the provision of i

" .
.
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inforaation ox‘; the occurence of these sources); active output
(the publication of tha results of infofmation activity and
© .__ the-publicity given to it), or passive output (on request);
v " continw , (pexiodically published or regularly dispatdhed)
Ar an occasional outpu;. (retrieva). related to's given problem)
reviews {covering the whole FET sphere over a certain period,’
from a' particular rield or a specially dsfined comaunication
ares) or subject-oriented ‘(determined for someons én speci~
fic demand or - prospaectively - accarding to the respective
. characteristics of the user). The Centrs envisages the pro-
e vision of a personal selective Jdissemination service when
a sufficiently large information f£ile has been built, up,
v i. e. by abgut 1980. . J-

. _ A regular sctive information service is provided by the
" Centre in,ita ssries-of publications tuat have been issued
according to an afproved plan since 1977. The series include:

A .“’ a) Procgodiﬁga f = international contbrcnéu, symposia,
consultations and seminars which the Centre holds, or in
which it participates, o

I4

s

. . b) Collectional of studies, inpera and documents on “FET®,
- published once a year, ) S -

¢)-Annotated bibliographies (publighed or cur in
print)\on-the following topics: chemistry teaching methods, e N
biology tuchin'g sethode and mathematics teaching methods,
vocational ‘guidence. is from 1978 tue selective bibliography
“FET® will appear bi-annually (vol. 1 will be retrospective
for the years 1970 ~ 1976), . )

4) The periodical “Newsleiter™ is published twice a yéar
reporting on the work vf the Centre and cn international ac-
tivity in the field-of ‘the FET in Europe. It contains'a sup~
plement of abstracts as an additional) service of the informa~

.tion syecsm. - / ’

Most of the above-mentioned publications are issusd in

Russian and ®nglish. . ! . Lo

\
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Iaformation services provided by -the Centre on the ba-

sie of co~operation within the informstion network are
oriented to users who.organise and co-ordinate FRT, those -
who lecture, prepure teacking aide and medis’ and provide .
methodological FET edrviase, who by regearch and inforsation/ .

- investigations ensure the developmeant of FET. We do_not-ex=
clude mediated diseemination to the brosder public, i e,

" epecialieto (on odu&ntion;hd\rclntod Tielde), decieic

~_makere {4chool ‘and other official authorities), poeeitly
parents and people in general interseted. ' :

‘lmpiementations The intToduction of ’infoxyéi‘.on services
for the FET in Burope. within the system of edusational infor~
mation is safeguarded by the organizational etructure of the
Centrs, ite function, staff and material equipment, in its
Plans of acti-'ty approved by Higher authorities and diem
cuseed with the bodiee concersed on, thé nationel and inter-
national scale. Its information niseion ie ‘defined by its
constitutional ani statutory dtcumente ao the “all-round on-
hancement of the development of information and ecientific
work in the £ield of educational oyatens of the socialist

" countries and o other Ruropean countriee with the pin
to raies the leve? of-‘all forms and methods of the nt,

As a.type of institution the Centre, compared with other

“sentres of esducation information, iw. more m;g'oi"q epecialised
FiIT and at the reame time operates on a regional ecale. The
Centre differs from central institutes of. tnehirs: further
education in its method of oritical analyeis ‘of information
and in ite sclentific inromtipn nission. - :

_In the organizational esiructure of the Centre thie cbe- -
" ¢ific, character of “the institution’ie reflected in the 4i-
visich of labour in the two fields of activity: content (£
the point of view of the ecience of education), which iy the
, Work of epecialiet departmente headed by the Centrs ‘s, Secre-
tary; and methudological (from the point of view of informg-
tion problems), which is the work of thé department for the

. -

t
-
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% org:nisaiion of inforasti hcgdag by an information spe-
cialiet. The collaboration team-wprk of the two departmenti

: enables the jmplemsntation o"rclitionosroflibtiag on thé

.one had the crestive sphere of 7RI, itqicon.unieution pro-

cess and its rc.oarcg,'Publicntion und‘cgnforonoo:aotivity,

! end on the other hand the informatioh field onsuring. the

' , rational acquihition, processing and disseuination of the o
respective sducational inforsation tearing in mind the con-
cept and operation of information files and services.

This division of labour is lrplied in the participation
of educator specialists and the decartz .ts of the Centre in
the acquisition poliey of tie sub-sytiem, ig the compiling -
of the ordering system, in the selection and evaluation of
information and in the implementation of all higher level .
inforastion processing. Information wpecislists, on the
other hand, participate in the Oxa’niiation of scientific
n30£§nga, ‘the publication of epecialized literature, con-
tractual co-operation with other institutions interested,
and in making mccessible' the results of ressarch and other
creative work. s '

°

The fundamental character of ihe Centre, as a nationsl:
scientific information institution, au*’ rises it to pro-
vide informatiof services {o faculties and institutes of
the Charles Unjversity, which esvablivhed the Centre, to
other institutions of higher educetion in the Cseohoslovak B
Socialist republic as well as specialized institutione, #
enpecially those conns:ted with the department of Jducaq}ona,
egpecially those connected with the department of education,
which also indludes the Cantre in its budget (with its head-
quarters at the -Faculty of Bducstion 0f the-rrague Charles
University). Apart from this the (entce o-operates with
the chief bases for the further -education of teschers, i. (N
the central institutes for the furthor oducutoijo??i‘fciir,
with univereity and college libraries (mainly with the
Central Lipfary of the Faculty of Education, which includes :

<
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the Centre s bd\iic files), with the State educational 1i-
braries and aldo with the Crechoslovak system of scientific
&d technioal information, namely with the institutes of edu~
‘oational information and their braneh information network.

The Centre’s ghnaral progrnn of activity is co~-ordie
pated in the plan of political and orgenisational measures
to curry out its basic »ole. Taking indd account thc above-
mentioned priorities it is snvisaged that the ronowipg
messures will be inplemented by 1962: a survey of the ussrs’
cwuctwi-tiel will by undertaken to ascertain the informa~
tion needs in the FET sphers and at the saxe time also a survey
of the procmin‘ capacity available in the information net-
work from the point of view of co-ordinated acquilition and -

_ bibuop-pbi&n checking. 4s & by-product of this éurvey -
a directory will be published of the &Qtitutiou in Burope
that take a marked share in the creative, organisational,
edutational dr'information activity of ¥ET. .

On the basis of the results of the aurvo,y and dependin;
on. the -interest shoim by national nstitutions and inter-
national organizations contractusl co-operation will be
introduced in the eollection of documen ‘}4\ the procsssing
T of dats lnd the di(uolinntion of eselected information. To
comply with ghe nseds of unified processing a common selec~
tion le~ amge (thesaurug) in Czech,” Russian and English will .
gradually be ersated and & standard bdibliographic duscription
wvith a view to the conmputer processing of iutomtiqn will
be introducod. .. - .

°

°

Tht Centre is cnublilhing, in collaboration with co-
opoﬂting in-ututiom, a library of traditional as won L7
speciel primary sources of information on FET with the aim
of mnriuz thair -cculibint& in the network by repros -
graphical or hicro;nphical techniques. Purther the Contre:
co-ordimtn the compilation of notes (selection, annotation

and abicraocts) with the aim of covering the problems of FET .
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from‘sources of reopectivo provenance in their type com=
yaoxity and to thelr optimum thematic extent and depth. The
Centre in ths outset takooaovor the national production
from-the authorised partners in tho/individull countriol
and in the various interng:ionnl institutions and thon ‘supple~
ments them with material from its own epecific sources. It -

.

ains and a relatively conploto £ile on the aocialist sountriss

and a selective one on the other Buropeln atates.

~
-
.

.
¢
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. THE INTERNATIONAL SYMPOSIUM ON PHE~-SGHOOL EDUCATION
(Prague, November 1976)

Eva Opravilové
Paculty of Education, Charles Univernity, Praguo

- The Internn onal Symposium on Pre-School tducation -

with the emphaeis on the initial training and turthor educas
tion of tha parlonnel:fbr pre-achool educational estsblish-
ments held in Prague in November 1976 was one of the first.
avents arrenged by the European Information Centrs for the

. Purther Education pf Teachers ;ffilliatad to the Charles

Univorsity in Pr

Crech olov ia took tho initiative in organising this
international meeting of experts rgo; she European couniries
for the purposes of exchanging ‘experisnce and inforsation as
the interset in the questions of pra-achool education and

the demands placcd on the high qunlity of the training offerw

ed to pro-ochoo educational personnel g0 bakk tos the 11th
century when John Amos Comenius included pre=school education
in the aystem of education nnd‘learning. “

The present standard of the care given by our sopialiat
state to the development of the pre-gchool education system .
and its integration into the. Czechoslovak education system
may serve as a model of a well-founded concept of sontem-

114. .
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ponq oducati.on. conrrcmting this ,nodel with the ways of
dealing with theeé probless "in various countries and examin-

ing the advzatages and drawbacks of the various alternative -,
models may help in revealing the best possidle ones ugd ‘in

diaconring the tsndsncies and regularities of the further

development in this réspect. The long tradition of cur. pube

lis pre-school education luting for over ope and a half

.centuries {the fiut. nursery schools in our eounu-y were ¢ . 14
established .in‘the thirties of the lest century) and the over .
three hundred yeurs long tradition of Comenius’ ideas on the
objectives and the function of children’s education in the
oarly childhood have roputodly directed our attsntion to

the problems of the training end education provided. for thou
in charge of the education of the youngest. .

The nursery schocl in present-day Csechoslovakis is con~
ceived as part of the school education system. The inclusion
of the nursery schocl in the schocl syatem may, however, be
viewed from two different aspects.’Whereas the first sspect
implies a mere forsul orgsnigzational attilintion of this .
establishment to the school sducition systvm, the second as~
pect assumes 2 logical integrity of the esducational procou
from early childhood to adulthood. The effort to relat
sthool education to the general ‘objectives pursued in cdu- '
cation and to unite socisl and educational activity is ty-o
pical of the contemporary conccopt of the pre-school educe-
tion system in our country. ’ :

For this resson it ie natural that also the initisl
treining and further education of nursery-school teachers
aust corrupoud to0 these objectives. A systematic build.{nc
of the child’s pononulity and laying down the tounaatim
on which tho development 0f each individusl will be Oased * |
are boccniu s starting-point for the teacher training con~ A
cept and determine the main trends in the sducation provided »
for the nursery-school teachers. The problem of their ini«

tia) tminiu and futthor education hu, in thia respect,

[P 1\15 '
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" * withip the family and thus not {.{cludad in the theory and

- 148 ~ .
resched parity with the problems coacerning initial training
and further education of teaghers at higher levels of the
school: system, Hence also a shift in the age 1limit at-which
children start being educa>ed under the generally acknowled-
Zed profestigmal guidance down to the period which for Gen= .
teTias was ths cxclusive domain of spontaneous up-bringing

practice of teaching.
~ &

-

The researches carried out during the past decad
which lay.stress upon the signifiéance of the pre-school
period for man and cousider it to be the most important

.period for the ehaping of-his pers‘ni:_l.ifty have helped & great

in substentiating ‘the professionsl -character of the educa= - .

tion provided for those working with the children of pre-~
school age. By providing a persistent and thorough profes~ .

sional training for the nuxsery-school teacheds ,a,eylfi'utig
education of children will be ensur n-Keeping with the
desands placed on man by the-coritemporary development of thé
society and thus.also a basis will -be established for a suc-
cessful operation of the sducational systen as a whole,

In preparing the progranme f’or the symposium, the orga-
nizers were well aware of the significanceof thése problexs.
The symposium shauld above all- constitute the conditlons
for the first sciwntific mueting of this 'kind and-provide,

.at the esme tiae, the baeis for & prefessional forum for the

discussion on these questions within the framework of Bure-
pean countries, thus establishing a tradition in periodic
maetings of specialiste ‘and research workers in the given
£ie1d. The goals which the organizers set theimselves were
accomplished thanks to the participation of foreign experts
representing the foremost specialists and scholars in this
field, . o

.
»

Thé symposium dpe-lt with several themss whose focal
points were the "mein papers given by Professor M. Xofinek
of Czecboe}ovakia and Professcr G. Miarelet of France.

’
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dealt /with the present
training and tqthor edu=

s - .
'Tim' paper by FProféssor Kok 18
state and praoblexs of the initial’
cation ocr\\tho personnel .for the -8chool educationsl esta-
bliehments, By way of introduetion pe stated that a compre=
hensive view of the problems concerning initisl training
and further \education could hardly be given at present as
the conplcto\\-nd up-to-date information about the training
and further cducation of pre-school 'oducationn‘l personnel
was lacking. He pointed out that the possibility of cone
fronting the besic- data at the present meeting was of great
importsnce to this end, ’
He gavdhe‘\conceptuaz' characteristics of pre-school
esducation as seen .in the individual countries, which served
him a8 & starting-point for comparing the Fespective “types
of the training provided for the nursery-school teachers,
1. e. the educational persomnel in pre-school establishments
for the children between the ages of three and six. Some of
the concepts recently applied lag stress on the influence
of early learning, and guided activitied-in particular, on
the developaent of children’s abilities and assume greater
success with the children stimulated at an early age. Other
wide-spread concepia, however, sasume thet children’s deve-
lopaeat can best be fostered by giving them the maximum
fréedom to experiment on their own’and to draw conclusions .
by themselves. These concepts, in most cas¢s, consider any
planned instructionm with definite eéucatioxul objectives to
be possible only after the compulaory acho_ol attendince has
began, and emphasize stimulation merely in the area of chila-
reu ‘s games and sanipulation. The implications of the two
concepts are reflected in_the trainidg and further education
of nursery Schcol-teachers to the effect that they ‘acquire
.v\grofoqionnl ‘qualificat{on's which 'would enable them to carry
out their educstional taske both in working with the chila-
ren and in advisory educationsl guidance services provided - b
for children’s perents. .

\ 'S . ) y_
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If pre-school education is included in the oyof@n of -
educatign there is a poal1nility of a orosier toaching pro-
fession covering the whole period of the child’s develop~-,
ment from birth to school entrance, or & narrower one for
teaching the children betyeen. .the agps of three and 8ix,
that is to say, before they start elementary school. The
latter is closely related to the qualifications rsquired of
the teachers in the initisl grades of elementary school.

It.can be genorally stated that a considerable growth
of pre-school facilities in a number of countries has led
to an immediate shortage Of skilled educational personnel,
which in turn hes had bearing upon the fulfilment of the de-
mands placed on the content and extent of thejr tgainingcand
further education:

The teaching programmes for pre-school educational per<
sonnel generally include studies in edudjtion and psychologr
and profeoaional training, and in the socialist countries
a«lao moral-political ‘training focused not oa}y on the future
educational work with the children but saldo on the teacher’s -
involvement in public, social and cultaral activities. The
teaching practica of various kinds‘'carriéd out in the’ respec-
tive inatitut1ons forms & compuleory conponent of teacher
training. » © s

Surveya of thé trsining provided for the #ducational
peroonnel in,various countries indicate thst there was &
sarked &endency over the phst years to educate teachers in
higher edugation inutitutiona, which of courae 5eaineo the
completion of secondary school dducation.

In spite of thiv, however, the training provided in wmany
_countries including Czechoslovakia, is at secondary school

level and the respective institutions have to offer general .

education along with the professional training. The more
pressing need for nuraery school teschers and the increiainb
demands placed on the ‘atandard of general education provided

113 -
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for the nursery school teachers have lofd/ in Csechoslovakia

i 'to the introduetion of. diploma eourses for the sesondery
T ubool graduates. Tiey are carried out in the form of ex~

tended courses with a professional biss and are co-ploud
bty the school-lsaving examination in specialist lub;ectl.
ipart from thie type of ucondary schol courses there are
university courses for- nnrury:ochool tuchcu which have .
been sstadblished at the selected faculties of education in

. Pruguc and Olomouc oincc 1970. Teachers may specialige in.

- ers’ more thorough theorstical trainins and its pl‘lctiCll e

some Tield of nuseery schiool education following their own
interssts (physical training, art, music).

The system of part-time fniversity studies designed
to bclp the nursery echool teachers with a certain teach-
ing practice lays the main stress on the possibility of gain=
1ng a better knowléedge of the theory assuming that the 'teach-

appli)d{ion in mly:ing their own aducational activities is
the new element to be introduced into tuchcr tnining at
university level. Specialization ,folloving ’t}ze students in-
terests ard the- onpmia on the theoretical. problems of pre=
school education will also provide the basis for the training
of educational reuarch workers in the field of pre=-gchool
¢ducation theory. o

¥

To meet the wising demands placed 'o;; the qullifiad per-

sonnel in pre-school establishmynts for the children requir-~

ing special care it was necessary in Crechoslovakia to intro-
duce courses Of -supplementary studies in special educational
treatment at the facilties of education where special school
teachers are being trained.

» A gradual transfer of the training provided for the nur-
sery* chool teachers to universities whiech.in future will be
going on in variops countries is likely to produce prerschool
edlicational personnel of: two. categories. Besides university

*sducated teamchers who will be concerned with the exacting
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educational tasks there will be educational personnel carry-
ing out simplér yet expert educational tasks arising fronm

. “the deily rhythm of chiidren’s lives and from the fact that

oo thc} are relatively lacking in independence. The training

’ roquired of the latter will probably be carried out at se-

v condary schools with special emphasis on the theory of edu~ , -

t
~

¢ . cation and its mractical applications. '
‘ . Y, A suatable aelectiog\of the candidates‘for “the courses ’
. " of teacher training as well a8 a timely vocational orienta-~
’ tion of the joung towarde the teaching profession also be- v

lonQ among the more general’problema of teacher training.
' There has been very little experience in thiu area and it
. should,, therefore, be given’ attention at one of the next

~ noetinﬁi - o . S ,

Cte ok In many countries teacher training in the field of pre-’
l --school education is tending to educate teachers with broader
qualification which will enable’ them™to take or. teaching in
various nypeo\of the educational oyeten, COnacquently, a nur-
. sery school teecher ‘ie alao in & poaxtion to work a~ & quali-
! fied member of the day nuraery staff or as. an elenentary
teacher bacause the training of nursery school unchera is
* closely linked up with the education prov{dod,for the teachers

. in the initial gradees of Baaic‘School.‘Thiu,trend towards
“ a wider profensionll scope need riot be opposed to the specia~
* . lization in some oI‘the fielda'requiring agecific ekills Lo

(music, art, phyaical trnxnzng). "In Czechoslovgkia due regard
| . is paid to thie apec;alitntion dyring /he university train-
ing ﬁ?ovxdeﬁ for the teachers in the rirat grade of Saoic
8chool. -t

;< Thc funtﬁbr_cducution of pre-acﬁoél educationsl per-
sonnel is organized in gll Eurcpean countriea. It may take 4
up vafious forms ranging from a mere interchange of teaching
exper;encee to specialized study courses and profeaeional -
truin;ng of a veny high standard provided for the leading.

o . :
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- m\:ou in thie £ield. So far &on havs been only occassienal
attespts to uubliuh a systen of further education vithin
the framework of a l:lfolou odncn:lop #cheme.

N In conclmion, with uroronco to the naw pro.ject fLor

S uno Lurther ‘development of the cﬁchoolouk oduouiom eys~
¢ ' tem, Professor Kofinek pointed out thet there is an important
. tendency in the dovoloplont ot"“achor mining. “The teacher
« . trainind systea is cbming into an open dynamic eystem whi.ch
» will onnb-lo the toachor, in the course‘of lifelorig oquutiom

to rasse the qmiﬁcltioa or widen the-scope-of profou:lo-

nsl tuiaing according, t0 a particulm interut or oducat:lou..
' need. -

> -

v There has been a rapid progress in the individual coun=

' tries in the arediof initiel training and further education
providod for the educational pexsonnel in pre=school establish~
ments. It ic therefore difficult to follow the new develop-
sents cloul,y and tbiobtain comparable data. Yor this reason
it is also® nocnux:y- to convene regular meetings of experts

at ‘which topi.cu inromtion night' be l:ntcnticalh supplied
and._gyaluated. .

ke ‘In his, p{por satitled Thp Contemporary Prodlems of the
Training Provido& for .Pre-School Rducationu Pereonnel Profe-
ssor Miarelet, focused his attention ou the ‘recent pre-school
education objectives which provide.the basis for determi ing
the role of a nursery “school-teacher. He pointed out that .
in setting the objoctives of pre-school:‘education more u;'&
st be' paid to certain gonoul principloo and .an optimum ra-
" tio between the three bagic factors mubt be sought. The fac-
L to¥s are the following:, locial dénands and the existing
-itution, philosophical-edicational systems of values and

‘ ‘\ ‘the children thexselves. He demonstrated the shay'e of these -
" factors in the genergl objectives of pre-school education by
approprigte oxnpleu taken from the .ncen’& reanrchee am! ~
" theoretical studies and from them he dorived the corroapond-

N iug social, psychological ?ﬁh oducationnl tasks for the nur~

¥
i
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" %y school~teachers. He stressed the point("that the demands
made on ths training of nursery ochool-tuc}!eio" ghould be
/@n\naud on the basis of these taske. A

-3 o tatsd in the firu placo that for porfornin; mj .
-Gugyyicaal fumction it is'of primary importanse to posséss’
general knowledge ‘of a wido scope and for this reason_ the
nursery ucbool-tuchor n\ut aleo receive & good general edu=
cation. He considers certain pouongl qualities such as K
“versatile mimd, concern for~ other people, patisnde und ani-
ability to be of particular oiwﬁckncc tg teacher ‘s worke,
Although in tHe training provided fo nunpry schodl~tea~

" chers less attdntion is paid to epscielided. :knowledge in
conpu-ioon with tHe training provided foyn the teachers of
specialist subjects, the training of nursery schopl-teachers
is oquaﬁy demanding and osmnot be conceived 88 a mere prac-
tical trﬁnin& of a simpler character than the sducation of~
fered -to t.ho other tesachers. The training of nurury s¢nool-
téachers should intlude both theory and practice and a clode
link must be established betwesn theory and practice as-well
‘a8 b'etvun educational resecarch and practice.

-~

#

N

'
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o v
'In tho subsequent part of kis paper Professor Miarelet

aads an anslysis of the cottont of the training in particu-

“lar subjects. The training in psychology should develop not

only theoretical knowledge of the -varioud fields qf puycho-
" logy but also a oopunticntod feeling for humanity enabling
the tucher to comprehend the reasons- and motives of child-
ren’s behauour. The trnning in psychology ‘should foster
the teacher ‘s ¥fort to develop or promote his own lttimdu
towarde oducltiou and each him how to take full adv ugo
of his.knowledge in c‘nrr,ying sut his practical payc -tho-
rapeutical La0ks<

k]

)

!
.
i
|
-
N

The preparatign of teachers for performing their oocil.l !
taska should equally. combine the’ kmowledge gained at lecturss !
on sociology, nicro~oociology and the impact of sccial en- |
vironment on man’s developaent, 'ith its practical lppli- !

|

~
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eation, “hich should be reflected in tiu teacher’s ability
to participate in a wide renge of sociel educational aoti- "
vity related- to ch:neron as well as adults. ct

L . The contont. of thc training in the thoox-y and’ puctico
ot education is focused on the main topical problems of adu~-
cntion and the basic educational methods with the ephasis
, OB the mathods oF pro-ueneo). cdtﬁuion, the mo'udgo of -
‘the procedures and methods of remedial oduentiouu well as’
on the specialised kmowledge of the methods, concarning the -
. practical use of the means of expressicn - dancing, rhyth-

* nic gymnas*ics, drawing, nodcllinc. mic and_spesch.

It is a well-knorm fact that ntmr than £ho knowledge
geined in a pre-school institution it is the set 'of social
habits and attitudes that plays the decisive role in the
chud ‘e swccess in school, enabling him to imtegraté into
the new way of life. That is why .the teacher should adove .
a1l attempt to develop in a c¢hild all the channels through
whish he may cosmunicate with thesmaterial 'orld and the
psoples . - . !

Thase communication and expression chumslo are a nm g
of creative work, behaviour uhaping -M ndnpution to the’
world, At present we are.no longsr in & pouition to provide
the child with a und,y-udc set of uoluziom to the problems
ho L8 faced with, for our world is rapyidly changing and .ell
the situations & child come against sannot be estimated
or determined beforehand.' The child tharcforo must learn by
himself to-cope W¥¥n the problems e encounters with the ~
help of those psychological resources gonanl]q or indivi—
dually available. For this reason pre-sch. oauouton should
develop children’s initiative, imagination, gnnnt‘ivo powers
‘nd creative abilities as well as the hnbit of ‘sseking rolu -
tions to srall prncticul problan of evervday 1ife.

~

In conclus:lon, prot. uurelet. pointed out that while
formerly the standard~df education provided for the educa-
tional personnel corresponded to tue age of the child and

P
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there was a generally acknowledged principle staiing that
the lower standard of education the recent _concept indice~
tes that this view must needs be radically changed. The

. treining of nursery school~teachers brings about more prob-

lems then was generally expected. . .

In the opinion of ﬁrof. Miarelet neither the goals of
pre-school education nor the corresponding tasks assigned
to temchers with rsspact to their education have dbeen suffi-
cieutly analyzed., It s therefore very useful that lé‘onptl
are beinq‘pndo at the present meeting to clarify some of the
problems and to suggest certain long-ter- solutions.

The discussion on the theme “Specific problo-u of the
initial training providiad for the nursery school teachers.
in the individuel countries® was a follow-up of these two
main papers. 19 discussants took part in the discussion..They
were from the Soviet-Union, German Democratic Republie,
People s Republic of Poland, People’s Republic of Hungary,
Socialist Republic of Rumania, Sweden, Dnnnark, Belgium and
Czechoslovakia. They informed their colleaguoe «- the eitua~
tion concerning the tra:ning provided for nursery achool=~
teachera in their own countries as well as of some specific
problens of pre-school education. Detailed information about
the present state of these problems in Czechoslovakia was

' given in the repsrts on the initial training provided at se-

condary achool level for the nurséry school-teachers and on °
the aystem -f their further educatign zs well as on the de~
welopment ana present state of higher training provided for
nursery echool-teachera.{

The data given were mainly obtained from the quea;jon-
naire which all the participants had beeh sent beforshand.
Some of the. topical data on‘the proaent state of the train-
ing provided for nursery ochool-teachera in the individual
countries were then included in the sympoeium materials and
distributed to the participants.

’e
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The last.dey ‘of the lylponiul was devoted- to tho pnpon
by cuohononk puticipmu brinciu information about the
state of pre-sohool sdication in cnchollonkil. To  obtain

a better-piature of the situatiou in Csechoslovakia in this
. respect foreign visitors had the pouibnity of visiting _
' Y nnniry‘lchobl and other<pre-school facilities. -

hhhhhh

“y . The foroign puticiapnnu weré-aisé’ acqminto& with the
4 share ukon by the cncholiou.’: sosialist cultire in tea

. chers ’ propnnt,ion for the work with the youngolt. To this'

.. ond,. & panel diccunion on the bocks for "the childron of

2 pre-school age and a visit to the Housé of Children’s Books, |
attached to the Albatros iubulhins House were arranged for
thu. The giests.elso watched the performance of a puppet

how given by the winnsrs of the National tntinl of Pro=
\fouionu Thestrical Companies. The puppst-show ropruonu

an area of long standing in the cultural educationsl work
with the youngut. >

L.

oy

Tho toy bclom among tﬁcompicioy elements of o Y,
- child ‘s interaction and comaunication with the surrounding
. wprld. Yor this resson also the exhibition of Csechoslovak
-toys and aids for nursery shools arrsnged by the Xomenium
National Establishment became part of the symposium, It ‘ro-
presented a selaction of, the toys and aids used in nursery
schools and day’ nur“riu a8 well as some of the forthcoming
aide’ whic\h will assist the teacher in cu'rying out’the tasks
sst by the oyunbunu to be newly 1ntroducod into the nur-
sery’ tchooIs The- visitors appuciatod sainly the high aesthe~
tie standard, exaceing workmanship, ingenuity and funciional
¢ characte:r of the toys. It was generally agreed that this
! shows an exceptional care and generosity on the part -of so-
- cialist state in providing the optimum conditions for the
-7 eduestion of children in the pudlic pre-school institutions.

This: component of the symposiym substantiated the fact
that the system of initial and further teacher training must

L]
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. neede §nclude a thorough kuowiedge of the theory as well a8
. ' of the practicsl application ¢f all the mesns of ert to de-

<velop a ohild ‘s all=round .pzraonality.

“ mhe sybposium participants, of whoa 30 took mt in m
diecussion, were the representatives of the professional
- institutions concerned with the questions of taacher train-
ing. s this was the first-meeting of its kind it was large-
1y ¢onducted in the form.of information interohsnge, termi~
nology confrontation adn iaveatory making of the relevant
problens. In this Xies the main purposs of the activity at
the present stagei<Ryen if all the problems could not be
/ given the seame at ion oﬁu to their extenaive scope and -
& 7 1sck of time it wes \mnnhom.: agraed that the treining of™
educational personnel bdelongs among the kay prab).ou of-the
further development of pn-aohool establishments m their
* ,educational system: The Lupornnt findinge and information
- -cbtained at the eymposium will ve pubiiahcd in the forthe
coning proeudiau and th,t sade availadle to tbou worunc
on the tluory and prectice of edwation,

mwmu aiffarent opinions on the eolutions to some
- prodless was not oonsidersd to e aa cbetscle to & further
frultful infordation yub«m. The -recommendation for the

. dnohpn sontaots and further co=cperation a8 well v
the ree stion for the UNESCO programmi Were forsulated

to this effect. .,

The final resolution acknowledged the usefulness of
A . this fir&t mesting and drought several iupn\u,a relevant to .
further dsyelopsents in this respect. First of ali it is a
luuonion to arrange a frijow-up to this international sym=
pooim focused op iz of the narrower aspects of the train-
ing provided cor the teachers in pre-school facilities (e.. g
..~ the relation between secondary cchool and higher studiéd or
- r the problems of eatablibhiag & ¢lose link between initial
mining and the system of the mrthcr sducation of nursery
achool—teochors) .

-’
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" The r‘cow subamitted to tho UNESCO sécretariat,
which- is of e porthnce, puts forward a proposition
to give anefficient nnppqrt to similay events organised
_in the field of the further educution provided for teachers
in pre-schocl establishments and to promcte the rupoctin .
ruurc‘h incluaint sutual internmtional puticip.tion in de~ -
vising opcciﬂ.c research projetis. . ’

In spite of the fact that ap yet there hu not been.
Ruch experierce with international co-opecation in ‘the f:lcld
of oducatiou.l research we may assane that pre=school odncp-
tion provides better conditions for this collaboration than
. the sther levels of the school system, as it 4s noy confinca
to pevticular educstional obaicuvu to lncn an extent ge, Vo
the Basic School. It is mainly. the tuchor ‘s experience with
,the educational activity concorning the devetoping of abilf~" :
tiu and ekills (-otor, creative of musiosl abilities) that
_can ve mutually confronted dnd made T'ull advantage of. oo

If vWe are to evaluate the significance of e symposiux
in general we say conclude that it made a definite contribu~
tion in .many respects. First of all a comprehensive view of
 the lit\uﬁon in the training provided for the educationsl

porsonnol- in various European countries was ‘odtained and at
.. ~We same, tiné the contacts with the.educators of the indivi-

dgl countries have been established, 4 fruitfulsconfroats-

“ ¢i8a of the viewpoints, information interchange, the estadlish
ment of the working contacts, & friendly atmosphere snd good
organization ensured that <he symposium vas a greaf success
and represent a promise g8 well as a pledge for the forth-
cominz svents.

o

#
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52 INTERNATIONAL CONTERENCE OF ADVISE3S OX THE RESBARCH AMD
INYORMATION PRIOR(TIES IN THE FISLD OF THE mmn EDUCATION
OF TEACHEES

' (Prague, September 1977 ' . -

Hana Prochdskové . ' N
: lmpom Info;ution Cenitre for the -Further Bducation of -
Teachers, Charlee Univouitq, Prague
;» ‘ . 3. ) ‘o
e Zuropean Information-Centre for the Yurther Sducas
tion of Teaghers was-sstablished at the Charles University
in Prague as a national information and reeearch institu~
tion conoerned with the field of the lifelong elusation of
the oducational personnel. Its mission is to prosote the ]
dissenination of Momtiou and exchangs of reesdrgh find-
ings on the European -ulo with the emphasie on a widespread
spplication of the procrouivo principles and methods of
the sciences of education and on the promotion of the imno-
‘ ution t.aondo in the eduoationdi syetems.

ro be in & pobitio&"to clrry ‘out ite taske with effi-
oioncy and to their due extent. and depth and taking into
account an optimum structure of’ tgoir organisation and lo-
thods, it was neoeesary to outline a long-term programme ¢
ite activicies paying due regard to the conclusions and re-
cosmendations put forward at.the recent internstional nedt-~
ings anu by international agreement such ae e. g. the agree-
met upon an extensive European cooperation in the field of

a

. education (deleinki 1975), negotiatiszas concorniu the ohanges.

and reinstatement of the teaching qualiﬁ.cntiono at the 35th
Conference on Educaticn (Geneva 1975), z'ho Universal Inror-
mation UNESCO Programéie sdop t the cmul msco Conro-
rence (Neirobi 1976), the con;}é‘ ions of the 36th Interna-
tional conrarcnce on Edueation {Geneva 1977) etc.

Theae events provided the scops for the programme of
the activities organized by -the European- Information Centye

.
1 N
- . N »
. .
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for the Further Bducation or\rugo‘u. his progreame is
ocompiled by the intomt?om advisory body established in )
the form of a) conference of advieers on the-regearch and
“information priorities. At the suggestion of the UNESCO
tocretariat, resident in Paris, and onfthe recommendation.. -
of the national UNESCO commiseions ae up in the respective -
Buropean countries, ten experts in the ield of the further
“sducation of teachers were selectéd and n&,&onod for their
" first meeting in Prague in Septemyer 19 The confetence
¥as drranged by the Zuropsan Information Ceatre for the
Further Rducation of Teachers, whose director conducted .
the conferancs procestings. The advisers were submitted the .
basic materisle end asked to give their opinion on the type
of the priority concerning the content and working methods -
of the activities tobe carried out st the Buropean: Cqntre

. - for the Purther Education of Teachers during the years
1979 » 1982, o

, £y

The discussion was focused on the assessment of the
Specific position of the European Inforaation Centre for

the Further Rducation of Teachers and on the UNKSCO poesis
bdilities 'of promoting internationsl co~operation in the

siven field as well as on the formulation of the concapt

and problems of the fuither education of teachers and on .
the levels of its aystems, on the delinitation of the ope-

. ration area of the informatio. system under preparation

within the framework of European countriés and ?inally, N

on the viewpoints on the research work in the field of the
Lurther education of teschers.

T 1"ho confsxence participants recommended the investi-
&ation of the problems goncerning the contens, principlas
and efficiency of the further education of teachers in the
individur.. countries carried out in the fora of case stu~
dies or thematis studiea in co-operation with other coun-
tries, which should be given preferenue 0vs1( the large-scale
_research projegts which are expensive and yiold_ a relatively

—_— - - — - -
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systenms,

_field. The centre was recommended to arrange: the maxt con-

-
“
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low result owing to the different national; cultural-histo- )
fic end political-sconomigc charagter of theeducational ‘
3

It was further stipulated tuat the documentation and
inforaation supply should precede the reeearch and confe~ . .;
rence activities so that the content and results of this X
activity might affectually raise the standard or teachers’ *
lifelong education.

_As to tie priority measures in the sphers of informa~-
tion the sdvisers sgreed to give the following éecoﬁnepqn-

tions; ° Y :

. = to identify $he institutions with tbe relevant :.nfor-
pation fund providing information services, e .

_ = to cooxdinate theoe services within the framework of

the nntionnl,, regional and international institutiuns inte- . 4
rested in this activity, - : )
- 0 vaise the effectiveness of providing the informa~ e

tion on the furgher education of teachsrs by ukin; the 1
aources wocessible to all, by data processing and by publish- s
ing 4he bibliograp!\y and aurveys, s

. = to uke an analysis and evaluation of the tendencies
in the development of the systems of the further education
of teachers in the individual Buropean countries.

The advisers reached the conclusidn that the European )
Informatinn Cmtre for the Further Education of Teachers v
,had erftered upon the right and yseful -way in this topicel (

ference of the s¢lacted European experts after 1980 to dsal .
with the priorities for the following period. The UNESUO -~
sedreaturiat was recommended to take into mccount the re= ..
sults of the conference in compiling its own prograsmes,

to take full &dvantage of the gelected activities of tlie
European Information Centre for the Further Edgcation of

130 | .
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hach{u and to eupport them, and to make use cf the cone
olusions of the preesnt conference in widening the ecope
of UNESCO activities in the field of ‘tus.furthier edcation
, of teachers. v g

- The dooudents and materials from the conference of the .
selected advisers from Buropesn ocuntriee dealing with-the v
research .and hit\pmtiog prioritiee 4n the Tield of the ST
further educytiun of teachers thus etipulate the recommen~

. Sation of internatidnal co-operation in thie field both
on tha part of the UNESCO, the Ruropean Information Centre :

. for the. Purtaer Rducation of Teachers and on the part of

the other inccitutions whioh are interseted in this col~
laboration and received the conference: repoit. They have
&lso made a contridution to the promotion of the informs~
tion eyetem of the further education of teaohs.s by laying
etrese on the inténsification of the information services
with reppect to the thou‘, Provenance, eource, date proces-
oing as' well 4s ihe user’e needs. The dooumeits will alsc
Belp in unifying and developing the viewpoints and messuree .
taken in the field of teaohers’ 1ifelong education in the
individual Buropesn countries as well as at the inis national

devel. . . )
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TR INTERNATIONAL SYMPOSIUM ON THE FURTHER EDUCATION OF

SPECIAL SCHOOL TEACHERS
. (Prague, October 1977)

Frantidek Kdbele ™ - N

Zuropean Information Centre for the Further £ducation of
teachers, Charles University, Prague ¢ -

A symposium, with 7intornu.ional participation, on the
further education of special school teachors was held in

LI
- e




e
?rague from 25th,te 28th October 1977, I¥ was organized by

the European Information Centre “for the Further Education
of Teachers in collaboratiom with the Department for the
Tducation of Special Scliool-Teachers of the Faculty of Edu~'
cation of Charles University, Pragie, and with the partici-

‘« pation of the UNESCO secreteriate in’ Paris and the Csecho-

<
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* slovak Coraission for Co-cperation with UNESCO in Prague.

The symposium wes attended by & roprounutin of WHO (the -
World Health Organisation) M. Wagner, and the decretary of
EASE (the European Associatior’for Special- Bducation) ¥, Lund

The sespion was opened by the chairman of the prepara-~
tory couittu of the symposium do¢., dr. Svatoplukx Petré-
Bk, CSc., director of the Burcpesn Inforsation Centre for ~
“the Further Education of Teachsrs und vice~dean of ths Fa-
culty of Education of Charlss University, Prague.

The significance of thb symposium was stressed by Nils.
Ivar Sundberg conveying and introductory gresting on behalf
of the UNESCO secretariate in Paris. He said that the sym-
posium enabled &n exchange of views, knowledge and oéxpey
, rience, which may benefit handicapped children and youth
4hroughout Burope. He went un to mention that.the topics
selected for the symposium were in full accord with the
current UKESCO programme in the fiald of special education,
whare gieat attention is.being paid in particulen to teacaers
for handicapped youth., He welcome this opportunity for his
personal perticipation at the symposium as an oecasion for
more detailed discussion on this thewe.

Pl

%

This symposium was of particular importance to Crecho-
slovak poraonnol in the field of special education «ad in
the field of the further education of teachers, particular-
1y special school teachers, since it was being convened at
a time when the project for the fr. cher developaent of the
Czechoslovak educational system was gradually ,beiag imple-

* mented. !
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The ¢o~authors Frantilek Kébele and Iudvik Rdeleberger
took this fuct irto uccou.nt a8 a #tarting point for the maim
papsr addressed to the oy-pooim. They pointed to tho rapid_
growth of ociantitic JAnformation at the present lugo of
scientific~2echnionl’ developuent, the on-going procon of
differentiation in scientific fielde, and yot their eimul-
tansous intsgration, ae well ss more grave factors calling
o2, m-urmt n23d to solve the lifelong education of experts’
in all aress-of scientific  work and in eccial life, in the
siven case in the. field of opecial educational trnmnt
and the cire of handicapp:d children. In to the view of the
Soviet Academician Nepmeyanov, it is in the integrated ecien-
titic disciplines, ip the eo-cailed hybrid eciences, that a
fruitful developaent of ecientific knowledge takes place at
the point of ccntact of the individual ecientific branches.

i The project for the further devolopment of the Czecho-
slovak’ educational syeten contsim an enunrat’n of tbo ba~
sic’ tasks for the furthér education of educational sonnal,
* which is being cerrisd out in three etages ~ the ad  ition
_ phase, the innovation phase and "the epecielization phaes,
" The mein paper referred to the epecific character of tbo .
fm'thor education of ‘special ectiool taachers. A graduate of
hlic‘hi;bor education, elbquing on work in”s special echool
* for youth with come phyeical btndicap, a eensory defect, men-
tally retarded or with eome behavioyr deviation, neede to
&ein aleo in this adaptation phase, apart frol on initiad
orientetion into the educationul work, a nmonr speciali-
sation in the educaticnal methods peculiar to ro—cducgticn,
coxpensaticn m remedial treatment aimed at removing or at
lenet nitigttina theXscnsequencee o Some handicap. ¥hereas
in thy basic-higher education for special echcol etusent-
teachers lpcchliution is cffered only in five basic aub- .
- Jeotp (othpcdia, psychopedia, logopedia, typhlopedia, eoma-
topedin), in pract.icd the echool system for children requir-
ing erscial care includee more than tweaty types of special

P
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' schoolsy differentiated according to the types and degree of .
-'the handicap and according to the age of the pupilo. Taking
. into account how exacting this adaptation phase is at schools
L for youth requiring special care it is.worth considering
whether this phase should not be extended to two Years as
opposed to achoolo for norsally” healtby children, whare it ; .
) is estimated to take one year. -

Considering the toncept and the mission of the lifelong
education of experts of all cntegoriea it follows that both
components ~ the under-graduates and post-graduates -~ ‘must
be regarded in close mutual relationship in concoiving the 5

content of” their studies. . 4 .

Furthor papera followed up thie_conceﬁtion, especially
the second chief paper presented by W. Lund (Sweden) and
another twenty-two contributions. In all a total of twenty-  °
four paptra wers read at the oyuposzun and aix participants .
. cntered into the discusaion. o .

. ’ W. Lund, the aecretary of EASE (the European Associa-

tion for Specia) Education) disfussed in his paper entitled

. "Me Treining of Special School Teachers in West European
Countries Now and in the Future” the fundamental problems
and postulates for the education of handicapped persons in
the Scandinavian and v:;}/Zuropenn countries, and the con-
sequences that emergefor the training of expert personnel.
We are above 2all concerned with the demand for the devélop!
mént of the vhole personality of the child au:!ering fron

. some handicap arfd enabling all members of the socioty to . i
enjoy a éultured life, and that applies to less fortunate - \
individuals as well. In the Scandinavian laws this principle
is laid down in the demhnd:that education should be organ.zed
with s view to the needn, integrity and ability of the indi~ .
vidual pupila. Thue the individualization in teaching was
confirmed as one of the educational maxims. This principle,
bowever, runs counter to the social demand to train indi-
viduals capable of taking their glace in advanced specialized

") LI
- Q ) ) . . ‘
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. produstion. Tie is a conflict between theory and Rpality,
T betwees the wishes of the individusl and the requir
of society., . *

—* _ In his lecturs, W, Lund went on to deal with Afe \p- 2
bringing and education of handicapped persons bearing §

+ . mind ths following requirements: ‘ ©
- & many h'mdiclp'pod ohildrog a8 possidble should be plated
o in normal schols and classvs; - ! ‘

’ ’ Q . @ h
= & handicapped child shbuld receive priority in an inte-
grated reformed school (For healthy and handicapped childmen)
ard hs should receive sufficient private attgntion; ’ :

. = in timé special classes and opocial'oe'hoolo “should be abo-

"lished, whils eariously handicapped“children should be -

given the opportunity of ‘Joining spesinl groups conducted

by special school teachers;. \7'“‘ o

= instesd of clesses so-called working units for 50 to 120

# Pupils should be constituted se n;:uic organisational
form; . )

(teachsrs, ‘psyehologiets, social workera, supervisors and
epecial school: teachers); . \

[} .
.- = the handicapped children who, are mendbers of such a working
unit should bs organized in small groups and taught by
special school teachers; £

= at present pprticular stress is taid in Scandinavian educa.
tionsd theory on theé relation between the individual end

. "= thesc working units should be led by a team of educators .

\

[AI

~o

. group (environment), - Lt . )

o If all this is to becoms a réality and not to resain
Rers theory, then the basic echool must-bs in a position to -
integrats the najority of;hmdicnppc_d children. Apart from
this, though, children suffering from ‘ssrious’ handicaps wizy

. D¢ educated in epecial schools, whers they will have,the pos~-

" oibility of an appropriats training for 1ife in a normal - ‘
social environment. - ' _ ) '
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LT o The role of the teacher must correspond to thepe de~ )
. ., mands. The tyaditional and essential role of the spucial A
school temcher is to prowide the handicapped child vith qun-‘
- )iﬁ‘ﬂ! eid and traip him in e u.nner ensbling him to plu Co.
his role as a valid nember of society. This task was no doubt -
- sifpler inﬂth. past wahen it was pouible to nipulatc in far *
. méPe unequivocal terms us to what is nomnl. In‘today ‘s ao- )
) , ciety, however, the border-lines Betwéen the handicapped
’ and non-hendicapped ake rathcr blurrcd, We may ohserve this
i dtuation at any school in Europs, upcoially in induot,rialised
/ ... aress, where there are such serisus tasss ¢f handic:apped”
) childron in normal schools that the ?llabuuo cannot bevaa-
nagnd without' apecial care. RN

. . © W, Lund concluded ‘his paper with & report on the reaolu—
. tion adopted at the general assembjy ot BASF on Angust 3rd
' 1976. This resolation wae acclaiyed by the personnel Tespon- .
sible for education and by institutions in the \marle of LN
-~ "7 Burope, and is couched in the following terms:

N ‘: ..\-
r
svery ¢hild is entitled to an education. . Z { -

The oducltion ahould provide the individual with the
possibility of exerciaing\hi_a abilities and contributing t¢

) the society in which he lives. .o T

'\
b

. Continual attention should be dévoted to pupils ‘aigLis
o culties in learning ‘and behaviour at all schools. It is im- -
portant to be vigilant sll”the time for children with various
handicaps requiring-special care, and- ¢ducation.

-

However handicapped and whatever the special neod'e such
' echildren have a right to the broadeat sducationa) facilitiss.

o Wherever chilaren vith any_kind of handicep or specidl
' nseds are being brought up a teacher with special achool qua-
. lifications should be ensurdd. , .
A z Special education is apaclf:.ed accordmg to -the diffe-
' ren ‘

types of handicaps:

- Q ‘
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8) for children with physical or sensory- handisaps,
b) ‘for .children with intellect handicaps and learning
aifficulties, {*‘ N
@) Zor neurotic children with behaviour ana inter-perso~
nal relationship. disturbances. X : )

A)l teschers should be tri.ned to have a certain dmount
of knowledge about children with special needs, and to have
an understinding’for their probless. i i

All teachers of childesn with any kind of handicap and

speciel needs should undoruk? post-graduate courses in
spscial educational tneataunt, i;

.. BOth main lectures, whose chier points were Gistributea
to the participants before thie opening of the symposium, sti-
aulated further papers snd aroused discussion sxong partici-
pants from the Czechoslovak Socielist, Republic and from fo-
reigh couhtries, e. g. J. Brika on the thworetical~organi~
.sational probiems.of the post-graduate osurse for apscial
achool teamchers at the Faculty of Education of the Comedius
Univarsity in Bratislavs, V. Pradmersky ;on the designing of
Post-graduate courses with a view to the characteristic )
foatures of special school teachers, ¥. Gaii on the parallel
de 'alopment of special schools and the further education of
“special schdol teachers, ‘ )

4 .
Uf ths foreign lectures the one that was of particular

importance and informative was that ~iven by N. I. Sundberg,

representing th. UNESCO secretariat ia Paris, entitled

"UNBSCO and the training of teschers for handicapped cbildrgn".
- 38 preoented some basic information about the purposé and

organisation of UNESCO and sbout the ﬁ'ogramn for special
achook__cg_uention this institution is designing. He rsported
on uhiav‘nonte, aapecig}ly on seminars for experta held in
-various countried. iy sonclusior he told the sykposium par-
wicipanto about tba »~.cnsive INESCO publishing programme

137

.

| ——




I

S ——

Q

ERIC

Aruitoxt provided by Eic:

w4

- 140 -

n epecial school teaching and the education of handicapped
children. The symposium participants applauded his sddress
and elso the possibility of sainiﬁg the above-mentioned in-
formation directly “rom & UNESCO secretariate cxpcrt.

The other lectures given by foreign ,pu'ticip.nu were
on the whole very instructive and reported on the prooont
state and future tendencies in the further education ot

‘special school teachers in the various countries, often in

conjunction with the basic studidgs. Two further chnraeurio-
tic features were appucn‘. in most of these papora; above all
in opeaking of the demands on the conunt of’ op»icl school
teac.ers’ training they bore in mind the requirements regard-
ing the qualities of the padmte-tucher responsible for
the up~bringing of children suffering from a physical han-
dicap, a Hfandicap of the senses, mentally retarded or malad-
justed; secondly, they openly touch®d upon the problems
arising in designing and realiring ic and poet~graduvate
courses for dpeciul school teachers. contribution to the
solution of these problems was, for instarce, the paper pre-
sented by T. Bednéfovi on the structure and forms of reaising
the qualifications of spociﬂ. school teachers in the Soviet
Umon, J. B. Vandovelde & report on the iraining of teachers
for hundu{appcd children in Belgium, S. Liarecks’s on the
systam of training special school teachers in Poland, ¥W. Bau-
dish on the current developments in the basic and further
education of special school teschsrs in the GDR, J. Draperson
the higher and futther special education of teacher in Hol~
land, V. Gollesz on the training of defectologists at the
University College of Defectology in Budapest {the oldest
Buropean -institution of its kind founded in 1900), A, Cordix
on the training of spelial achool teachers at the yoinsu;;t%m
faculty of its kind of the Belgrade University established
only two years 280 and foﬁowing by-and~large the (zecho~-
slovak conceptions in this field ot special ‘sducational treat~
ment. Other lectures and discussion contributions wers made

.
.
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on this theme by Z. Doﬁreva‘lpeakiné on the differentiated .
training of special schcol teachers at the Sophia University,
and in two<«papers seént, but not presented at the symposium, P
by B.. Vassness on the care of handicapped children and thg
training of special achool teachere in Norway and by I. Skov
Jorgensen on the training of special school teachers in Den~
mark, '

Other papers by participants from home and abroad dealt

with varibus sepests of the conception and rpalizatién of ey
the further education of special school teachers. We may in- .

\ ¢lude in ‘this group lectures by L. Edelsberger on the parti-
cipation of the Central Institute for the Education of Edu~
-cational Personnel in Prague on the further education.of
apecial school teacheri, by J. ValiZovéd on the share of the
Regional Institute of Bducation in Brno in the further edu- \
cation of special school teachers, by M. Rehdk on adult
education and the further education of apecial school teachers
and by Z. Krejbich concerned with the question of logopedic
-sducation for special school teachers. The role of the ape=-
ctalized journal in the further education of special achool
teachers in the Czelhoslovak Sogialist Republic was the sub~-
ject under discussion by J. Stanka, editor of the journal
*Questions of Defectology™.

Interesting and s imulati;g remarks were made on this
theme by some of. the foreign participants. K. P. Becker (GDR) «
speaking of the,principleé/ror designing study plans tor the
training of special school teachere,'P. Eberhard discussing
the aystem of the further 9ducation of teachers in the GDR,

X, Tyborowské on the forms of post-diploma studies in Poland,
. E. Tomasikovd off the rsising of special school teachers -
- qualifications with regard to raising difficuvlt children in
", Polani and B. Bros on the unity of teaching and research in
teacher training at special ec§9ole in the QGDR.

A shitable aﬁpplement%to the programme were the contri=-
butions made to the discussion by P, Ruprecht (GDR) "On the

- e
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criteria of the connection bstween the basic studigs and
the further education of special school teachers and the
need to sducate handicapped children s parents”~, by- A. Tu- .
Zek, "On the content and specialization of the further edu~ )
cation of sPecial mchool teachers®, by F. Kibele "On the im-
portance of educating the parents of handicappsd children .
3 end on the experience gained with courses for the parents
of children suffering frcm cersbral polioryelitis,.by W. Lumd -

. *"The need for European co-opention in the cars of handi-

capped children and in training teecher.and aenaging person=

nel in ‘the field of special pedagogics® and by A. Hulek from
Warsay "The specialised trajning of teachers and the educa-~

tion of handicapped youth not for the present bui for the

: - future role they will play i1a society.” . .
f g ~ . . .
, ¢ . It is evident fron this brief review that in the'course
of the symposium on the further eduéation of sy 3ial school’
z{x} - teacthers extensive nterial was presented and ¢ ected, -

—

which, when it has been edited and’publiohcd in the procesd-
ings will serve a2 atudy material for solving these probleas.

In the final resolution and recozasndation, prepared by
the drafting committee consisting of S. Petréfek {chairman}, )
k. P, Becker, L. Edelsberger, A. Hulek, F. Kérele and ¥. Lund,
stress was laid on tie responsibility of society fovr the rasi- .
ing of the qualirzcationa of special achool teachiers and thus
also the social care of handicnpped children, fuxrther the
need for international co-operation and mutual exchange of
information in this field in the spirit of the Helsinki sgzres-
- merits and in colleboraticy with the UNESCO seorstariate, RASE -
and the continued activity of lhe Buropean Infe:mation Centre
for the Further Education of Teszhers affiliated o Charles
e AlBiversity in Prague. . L e
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R “symposium was orgagized by the Ruropesn Inforaation Cantwe
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by

| TH INTEMVATIONAL SEMPOSIOM ON TME FURTERR SDUCATION OF TEACHSRS ..

CIN THR s OIIDUOAIIOIAD nmqm
(Prague, Wovember 1977)
- Dans Tollingerovd .
Buropesn Inforsation Centre for the Further Zdusation of Tsaghe
ors, the Charles University, Prague ° -

» -

.
A

’m International Synpouip on the Further Rducatien ot
~ Tewiliers ia the Use of Bduontional: Technology took plsce in
' towarde’ the end of 1577 (15th - 38th November); The

for the Further Pducation of Teachers afrilliated to the .
icliu‘loi University Zn ‘Frague, :in conjungtion with the Pacule
ty of Bdusation, Charlesd University in Pragus and the Paoulty
of Fducation at Hradeo Krélové., . ~r

The synpoiium was attended by 38 Csechoslovak fnd 22 Lo~
reign expirts from Belgium, Bulgeria, Finland, Frahce, Hungae
ry, the German Democratic Republic, the German Pederal Repub-
1is, Norway, Poland, Austria end tr- USSa, Among the foreign’
partisipants there wes aleo an official ropxjonont}'t‘iv« of the
UMBSO00 seoretamiat rebident dn Paris, Mr. Guy Berger, and an °

: ofﬁoin“rownontatin: or the International Council for Edu~
cational Miiia (ICRM) siso resident in Paris, Mr. Walter .
Cappel. Dy. Svatopiuk Petrédek, CSc., director of the Ruro-

' “pedn Information Centre for the Furthér Zducation of Teachers,

presided at the osymposiuva, dr., Dana Tollingerové, CSc., acien~
tifdo secretary of ths centre, wal ite scientific qun:‘antor,}
’ 4

e opening session vs- attended by the Deputy Minister '
of Bducation of the CSR, 4r, karel epidka, Cso., who &ve
e account of ”thd'prupn,t. reorganisetion of the Czechoslovak )
Bdudation system and of its implicationsTor the initiel and
inmservide teacher. training. T™e opening of the symposium -
was also’attended by the chairman of the Czech Trade Union

Yo . o
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_Committes of Rducationsl and Scienmtific Workers, dr. Ladislav
Rubor!ut CSo., who gave a report on the various forss of
the care given by the trade union to tuchm and the hpro-
vement of their qualifications. Dr. Milan Barga¥, CSc., di-
rector of the Central Irnptitute £6¥ Teacher Training in Bre-
tislava, informed the participants of the comecpt of a uni- .
tied system of the further education of teachers ard wduca-
t.ionul persoznel. The information about the new concept of

. tescher training under promat:lon at higher educational
establishmsnts was given by dr. Jiff FPiker, CSc¢., Dean of
the Faculty of Education of the Charles University.

The symposium was historically as well es conceptumily
linked up with the results of the precsding international
events. They were mainly tho‘35§h International Confersnce
on Education (Ganeva 1975), the International Seminar on
Educational Technology (Budapest 1976), the International
Seminsr on Programsed Learning (Tbilisi 1976) and the Inter-
natiopal Seminar on the-Use of Television in the Further
Rducetion of Teachers (Warsaw 1977).

The starting-point for tha programme of e symposium

"was the disharmony generally felt detween equifibing schools

with educational media and.betwsen their effeotive use in
teaching. Tbia fact particularly appliu to the devices of
educational technology which have adnittodly hocou, on &
large scale, a component of the teehnical naterial basis of
the process of education, yet they have not substantially
affected this proc¥ss es such. It was pointed out that in-
adequate teacher training ‘wu one of the sources of these
difficulties. The main objective of the symposium was to make
a contribution to the solution of this problem b& exchanging

.

views on the following three groups of themes:
T, The changing role of sthe teacher in countemporary

.QCboolo

2. The content, methods qndkérganization forms of the
training of teachers in the use of modern educational media.

B
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media,

-1‘5-

3. International co=operation in the field of the fur-
ther education of teachers in the use of modern educational

I.

The discussion on tho theme on the changing role of the
teacher in oontnpoury school and on the implications re- ’
sulting from this change for an appropriate integration of
nodersn educationsl media into the process of education was

rranged in the form of a panel discussion. The main points

at the discussion concerned  the general questions of

tho various roles and functione of the teacher in diverse
educational situsticne, at varioud levels of the school cys-
tea, with the children and youth of various ages and in va-
Pious ‘school subjects. -Those kinds of activitiss were sought
in which the teacher cannot be substituted for by educational
nidia but must always act as & humen persdhality, On the other
hand, slse thoss kinds of situstions were searched in which.
the educaticnal media may aptly replace some of the teacher’s
activities by modelling his "live human work?

In conclusion, it was mni-ousu stated that the teacher
is-a factor that éannot be substituted for in the process of
education and the technocratic ways of solving this problea,
that is to say a xechanical replacesent of the teacher by
technology, were rejected. Educational media (even the most
perfect ones such’ as audio-vioual and computar technplogy)
are merely a ool in tha hands of the teacher, They do ot
#liminate his work, but make it more: intensive, raticnal or
promote its effectiveness in some other way. Thers is of
course cne assumption: educaticnal media may become effective

R
"u»"‘: Ea
Ly S e

B
i 3

ai¢s only in the hands of a well-trained and motivated edu-
cator willing to tpply them, and knowing how to work with
ther. Only then they w be naturally’ :mtegnted into the
educational process ancl positively affect its efficiency.

*
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Thie positive attitude towards modern educational media
together with the appropriate ekill to handle them and con-~
sciously make use of them in fulfilling the educstional ob-
jectivee do not, however, develop by themselves. Both must
be fostersd intentionally and systematically not only during
the teacher ‘e initiel training but aleo later on throughout
his teaching carser. For this reason the preparation for the
work with modern educational media must bncome an integral
part of teacher training and further education as well ae a
componen? of the training provided for the leading educational
and inspection personnel of the aohool adyinietration autho-
ritiee.. " .

Yet even this will not be sufficient. As the demande
made on the use of educational media are incressing and their
technical operation and maintenance are hecosing more com-
plicated the discuseants also suggested that it would be ex~ .

pedient to provide profeesional assisténce for the teachers
‘through upecially treained advisers, ina}ructor', technicians
or laboratory sseistants specialized ‘in the field of educe~-

«  tional technology. In thin way also. the eecond inportnnt
source of inau{;icient use of modern educationtl media in
teaching would be removed, reeulting frop-the chunging role
of the teacher in contemporary school. Ip.is the exscting 7,
sanipulation of educational media (incl ve of the prepara-
‘tion of progremmee and other brolrara of instruotionsl infore
pation) which with some of the devices of educational teoh-
nology is complicated to euch a degree that it distracts the
.teachere from carrying out his educational tasks and chnngoo
him into an operator of educational techmology.

. The third theme concerned with the queetion how to pre-
___vent_modern school equipment from hecoming an otiose inven-

<

o\-.

tory wae based on the fact that the role of the teacher in
* the present conditions excesde the narrow framework of ine

struction. The teacher is assigned a number of tasks in the

£ield of up~bringing, particularly in the education apart
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. from the classroom. He is conpetent to co-ordinate t‘he eGu~ o
cative influsace of all the outside schgol factors of edu-

sation. Accordingly, the educational uedia must also exceed

" the narrow bounderies of school instruction. They must assist
the tea_'cher not only in the process of the pupils ° cognitive
learning but must also have their share in shaping the pupil’s
parsonality and promoting their individual ii.uginutive and
active work. For that Pehson educational media must ge¢ not
only to the hands’ of the teachen but also to the hands of o
the pupils a8 a means of their self-education, The conglu-
sions of the discussion were summed up by dr. Marti H./rgas

“ (CSSR), .rapporteur of this theme, . R ’

-

II. - 1
Iwenty aspeakers took part in the discussion on thos con~
tsnt, meth'oda and foras aof the training provided for teachers
R in the use of modern educalional media. From Czechoslovakia
they were: Jitka Dvpﬂkoyd, who gave a report on the guidance
provided for the}teacbsrﬂ in the apprentice-training eatablishe
Bents vith a view to modernizing the process of education and
promoting their imaginative work; DuSan Hapala, who spoke
about the past-graduate tréining of higher school teachers
in the use of modern educational media; Viadim{r Harata,
who gave a Teport on the use of video-recotdingo in practising
.. the teaching skills; Ales ChlebeZek, who.gave an nccount of
" the work dqne' in the field of the preparation of temchers for
;the application of modern educational media at the Central .
Institute for the Training of Educational Personnel in Pragua;
Svitla Karfikovs, whg expressed some thoughts opn the class-
TOOR -environment and its impact on the effectiveness of teach~
ing and teacher’s work; Stepén KolaZek, who concentrated on
the_question-of- interlinking theory and practice in the train-
ing of teachers in deaigm.pg progranmed materials for self-
instruction; Jaromfr Kop#iva, who gave informstion about the
arrangenents made for the introduction of & apucigl courseqof

«

»
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dtudies in educational technology at the Faculty of Educh~
o " tion at Brnoj lLud¥®k Kouba, who talked about the training of
*  teachers in the application of taaching‘aida snd computer
technology; Josef Kubdlek who worked out a report>bn the re-
sults achieved in inveatigafing the effectiveness of a get
of media in initial teacher training; Old¥ick Lepil, who zade
some comments about the problems ef the training of natural
science teachers in the application of educational media;
 Kilos ReBdtko, who spoke gbout the content,. methods’ and
forps of teacher training and about an effective use of the
meterial educational iédia, and Boris Uher, who genersliged
the experience, gained\at the Paculty of Arts in Praguey with
the initial training of teachers of social science subjects
in the application of educational technology. The foreign
,discussants were the followi:g: Karl Bardl (GDR), who gave
* information about, the initial teacher training.in the use
of educational media included in the professional studies;
Hans Conrad (GDR) gave a report on ‘the initial teacher train-
ing at the Leipzig University; Asle Gire Dahl (Norway) sioke
atout the -training provided for teachers in the field of
. educational media at the teacher training college in Beré?n;
Peter Flamme (GDR) talked about the applicatién of educational’
3 technology .in the higher training of prospectiée teachers;
Andrds.Nédasi end Péter Véri {hungary) gave a report on the
role of multimedia sets-in the training of teachers in the
’ use of educational tecnnology; Erhard Strobl (Austria) gave”
an account of the content, methods and forms of the training
courses tocused on the appiication of educéfional mediae

This theme was also the topic of the two~plenary ses-
sions at whien comprehensive reports were given on the pre~ .
/’(__~ sent state of the training provided for teachers in the ef-
fective use of /ducational media in selected European coun-
tries. VéclévgélejékﬁI“Bpoke‘tnere’on~&he—themeuilna,pngaeg;ﬁ
state and prospects for the further development of the train- *
ing courses'provided for Czechoslovak teachers in the use of

\)I‘ -l‘ﬁkﬁ ‘ : .‘
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nodern sducationsl media®, Erich Muller (GDR) on the theme
“The application of educstioral technology as pert of the

gd further education of teachers®, Tafana Bednéfo-
vé (USSR) on\ghe subjgct -"Some problems of the present state
and the effectiwg uyh of educational tcchnolo&y in the soviet
general education chool" “Qive Heville {Great Britain) on
the theme “The workinrg approhch to ihe training of teachers

in the effective usde of educational pedih* and'Walter Cappel
(ICEM repreunt‘tin) on the theme "Teacher training courses
in the use of educational media®. It is also necessary to
include the report given by Guy Bergef informing of the view- -
poin!. held by the UNESCO secretariat (Department for the sys-
ten, contcnt{ methoda and technology of teaching) on the topic
under ‘discussion. - -

The discussion ca all the reports has shown that the
countries participating in the symposium have developed a num-
ber of very iuteresting coucopto ot higl\ler teacher training
and the further sdycationr of teachers many of which would ‘de-
serve to be made widely accessible.

Thers was a consensus that the methods of teaching assum~ .

ing the application of educational ucnnology are something
Guite new for nany teachers. For -this reason the older teachers
in particular foel that they need further training in this
respect. However, even those teachers who have already com~
'plct,cd a training course in educationsl technology during
their highet studies or attended soge other courses in edu~
cationsl technology must needs continue to systematically
raise their qualifications as educational technology is making
fast progress. They must of necessity receive further educa-
t{en in the field following other ayliabuou. Their further
education should take up the form of a desper opccinization.

In both cases; that is to say in the training of those
who get acquainted with eduoational technology for the firat
time snd of those teschers who were already scquainted with °

educationsl technology in their initial higher training, the ~

— T T
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courses providod for their further oducation nust be very
specific and include prsctical exanples of the appropriate

use of educational technology in the -teaching of a particulnr
subject. Only edvanced courses may include studies in the ge-
neral theory of sducational nedia and thd technical, socio-
logical, psychological and phylioi331c11 aopocio'it this
theory. All the discussants were in agreement with this view-
point. There was, however, no agresment on the optimum balance
between theoretical and practical components of the furthor ,
education of teachers. Neither was there any ns:olnont on
“how to ensure that the theoretical studies iacluded in the
syster of the further education of teachers are relsted to
the-practice in the classroom. )

r

But whether the training courses in educationdl techho~
logy are_more theoretical or nore practical they nust Le very
closely related to the teacher's .particular subjects. The in-
structors'in the courses in educational technology sust have
understanding for the conceptual structure and methodology
of these eubject;. The training courses in educational tech-
nology which do pot take into account the subject matter ahd
assume that the teacher himself will carry out the applica-
tion- of the knowledze acquired to his own asubject have proved,

everywhere to se little effective. . \

It was also found ilportant that the lecturero in the
training coure-s in educational technology should themselvas
heve a good command of educational technology and should aptly
integrate it into their own lectures as wull as into other
forms of their work.

The results of the diocusaicn were summarized by Clive t
Neville (Great Britain), rapporteur of this theme.

3 ;
- 111,

“

Of quite another character was the discussion on the
third thexe which concerned potential Ainternationsl co~-opera-
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tion 1n this field: among the Buropnn countries, It was_ar-
'rgngod as a free dt.l-;\auion {and went on at a high level .of N
.ctivity on “the part,or all who were preunt. Nine propoula ’
£or ‘a potential lnropcm’co«‘opention were v aitted for
diecussion amd carefullyjconsidered. Five proposals were un~-
aninolil§ adopted and included later in the fina} reconmen-
dation of the oynpoaiun. These proposals oonccrmd the co~
Mion in the field ot . e .

= obteining and. diuuinatins information about the further
education of teathers in the uvse of edytioml udia.

- working out compi ‘ative and case studies on the best expe~
rience of this training.in-Eufope, . .

-, publishing national or European directories of institutions
and pcuo cngagcd in this rield of education,

- orgmlsihg in%cmtional neotinge which would continue in
the work begun at the Pragus iynpoaiun and finally, -

« devéloping audio-visusl aids (the uo-callod audio=visua),
-uni which in ‘the fornm . of qunttc ¥ideo~tape récordings

would present the best’/strategies used in the individual

countries in introducing educational media into the teaching

‘ practic N

The x-apportcur who ‘suzmed up the rgault‘e was Zolun
Blthory (Hunsary).

® . 1v. . o

During the symposium the following events took place,
First it wi. a neeting with ‘the teachers from the East-Bohenia. -
region Arrangod in the form of .a colloqui at the Faculty of

: Xducation at Hradec Krdlové, The colloquy was opened and con~

= ‘ducted by dr. Jindbich "Hellberg, CSc., ‘Vice-Dean of the facul-
Sty w § ol

LI

i

The programme of the colloquy was divided into two parts.
. In the first part preparsd by Ji¥f Nikl the care gignn by the

v
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Faculty of Educdtion to its graduates by providing various
. forma of poat-grhd:i?e studies to those wishing to raise
L. their qualifications/ in the field of the theory and practice

this training. .All the reporta were accompanied by TV shots
of the instruction in the clasarcom and by the exhibition of
do-iteyourself teaching aids produced by the teachers from .
the Svitavy\giatrict. . -

In the second _part of the prosramme prepnréd by Jindﬁich

Bin, the teachers in the Faoulty of Education demonstrated

¥ the application of edhcational technology, mainly. telesvision,
to thexr.own teaching and showed how they 'train }hcir.atudento
in the approerate use §f educatxonal media of various types
and kinds. These reports were also accomﬁanied by Lelevision
shots and at*plemanted by a vxaxt to the television centre
of the faculty. -

<
The professional part of the programme of the symposium

was, Taleo enriched by a visit to the Information and Methodo-
« \ logiceal Centre Komenxum, National Eatablxahment Prague, ar-
h . ranged by Karel Jira. The guests were shown some selected ex~
\hibita as well as the short films dnd television recordings
which the symposium partigipants had brought along to illu-
atratn their reports in detail. In conclusion, a short "£ilm’
S¢hola Nova of Czechoslovak produetxon was shown, dealxng
with the international exhxbxtxon of teaching aids, “educatio=
nal technology and school equlpment held at Brno in 1975.
4
“ . V. ) . T
. - .
In conclusion of the symposium, the finas ncommenda-
I ‘tion was unanimously adopted It wps prwf_ y & group of
editors underLthe guidance of dr. Dana Tbllxnngové CSc.,

who waa rapporteur general &t the ‘sysposium.

t Ihe recommendatiQP states that the further educntif
of teachers in the use of modern educational media must

T 15y

’

- of edﬁcagéona} nedin wesyshown by giving specific examples of '
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neads be considered as an integral part of lifelong educa-
tion of teachers and an effort must be madz to promote its
fuither development and improvemsnt. T'.e UNESCO secretariai
and the respevtive i,ngema_tional orgarizations concerned -
\{ith initial training and further edt:cation of teachers are
therefoys  <ommended to pay due attention to this task. The
foli.«i* actitities are considered as prioritiess\

~ bileteral and luitn;ternl co~operation in the fiela of,

rescarth and information services, oL

~ collaboration of apecial'iats and their ex\change on the ha~
sis of réspective cultural agreements,

~ developing and improvifiz various forms of the further edu-
cation of teachers in the effsctive use of modern educatio-
nal media, and * :

.= further activities aimed at mutually advantageous co-opera-~
. "tion among Burppean countries.

. A1l tne participating countries were_also raguestsd to
Pay due attention to the identifica‘ .on of the organizutions
concer 4 with th~ problens 6% the further education of teach~
ers in the w. ¢. dweational media agd to mssist in compiling
" & national or European directory of the most important inati-
‘f:'\tiohé‘ and experts in this field. They should aleo attsmpt
t. reise the st..dard of the information provided on the
furtgﬁ‘m education of tachers in the us- of educational media.
They were further asked ¢o make.an analysis éf the experience
* in their own country with introducing various forms of the
Turther educution of teechers in the use of educational nedia
and to eldborate this experience for example in-the form of
a comparative or case study dogcribing some of the ﬂig:z__g_j._c_ant,,
" situations, solution models and efficient strategizs of the
training and further education of teschers in the given frield..
They were also recommended.to organize intornational mono-
- —thédatic seminara, workingjsessions and other active forms
' oft exchanging” experience Bhined during the past yoars.

)
[ -
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One par: of the final recommendgtion wss addressed di-
rectly to the UNESCO sechetariat. The symposium participants
appealed to UNESCO to design its future programmes with
a view to the probleme of the further edqution of teachers
in the use of modern educqtional media and suppori the pro-
posals for further meetings of experts on the selected ques=-
tions of this field. The next meeting of this ¥ind, in the
opinisn of the symposium participants, should tak: place in
five years at the lates.. N

/ s

/ & N -
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THE INTERNATIGNAL SURVEY 48 FFFECTIVE USE OF EDUCATIONAL
MEDIA AND FURTHER EDUCATION OF TEACHERS
(Prague 1977) :

Jir{ Tsexler
European Information Centre fcr the Purther Educatiop of
Teachers, the Charles University, Prague

&

The applicants for the participation in the Internatio-

' nal Symposium on the Further Education of Teachers in the .

Use of Educational Media (a detailed réport on this sympo-
sium is given in the present proceédings) were-sent a
questionnaire containing five questicns about the use of
educational media. The replies to thias questionnaire were
expacted to provide a'eurvey of the use of educational medim
in variols European countries and to indicdte the' possibili~
ties of their more efficient application in tne educational
process. !

The first item in the questionnaire concerned the\kela--
tion of the individual participants to the main theme of the
syrposium.

The second and third questions were related to the orga-
nigation of the training in the use of educational media in

| - (
1

Y
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the individu}l coun%riee. The second questiosn concentrated
on teachers ' post-graduate studies whereas the third con-
#¥ned the further education of teachers or in-servics

,5ﬁ¥$inin¢ for teachers. Repliee to these two questions were

to give detailed information about the numbsr of lessons de-
Yoted to the instruction in educationsl technology and
whethsr thers are any specialized courses:or whether the *
respective information applies to other specialist, subjects
ar well, ond about “the teuehins plans and eyllebunee, text~
books, isaghing methods Aveilable. etce

The resuvits of, the questionnaire, unrortunetely, aiq
not tome up to the authors’ expectetione. As a rule the re-
plies did not give all the eetietectory information. The same
applies to the fourth question (In.whet way is in-eervice
training of teschers reflected in the use of educatonxl media
in the process of sducation?)..

The 1aet Queation, however. brought a number of inte-
reating replies (¥hat are the negetive factors affecting ‘the
use of educational media and their ‘impact on the teacher).
The request for bibliography which was also amade in the question:
naire, was partially rulfilled.

The Synpouiun on in-aervice training of "teachers in the
us® of educational medig was held in Prague in September
1977 and was attended by 22 experte from various European
countries ipclusive of the representatives of the UNESCO
and ICEN') ana 34 repreaentatives from Czechosl.vakia, includ-
ing official guests and observers.

Unfortunately, not all the participants from the European
countries, except Cgechoslovakia, sent their‘repliea {o the
questionnaire in time, end some failed to send them at &ll.

On ihe other hand, some of the foreign experts who could not
take part in the symposiur have sent in their replies to tqk

-+

the Internstionsl COuncii'toﬁ Bducational Media .
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queationnsire. The total riimber of the replies obtained from
12 Buropean countries exclusive of Cuechoslovakia finally
smounted to 28 (including 5 from the socialist countries).
The particifents from Czecnoalovakia subpitted 9 replie:c to
the queationnaire.

Severll Questionnaires have been incomplete and there- 2
fore the symposium of November 1977 was used as a bage for? :
collecting additional informaticz directly from the parti-
cipants. Somg of the talks about the questionnaire were very
i..teresting and useful and shed a new light on the problem
of the use of educational technology. . R

Besides this, further information sources appeared in
the reports given at the symposium and in the discussion
commerits made during the: panel dilcussfun of the aynposiun.

It may be generally statep that spart from the, quoation-
naire filled in by 28 experts comxng from 12 European -
countries the orgauizsérs of the aympoaiun profitted by the
talks with some ofgthe symposicm participants and by the
respectxve ideas contained in the pepers as- well as discus~
sions “conducted during the symposium and used them as a source
of further ggfornatzon in compzling this survey. ;

“So it seems su'table’ to indicate the total information
underlying this survey, and which’ will be further analyzed,
as “"replies and further findinga®. D [

-

Replies to the queationnaire and further findings Gene£al
comments. It is imperative to note that most replies to the
questionnaire came from the spec1a116ta ip school education
of whom many have a close personal rélation to the use of
educational technclogy in instruction and exparience in this
respect. Some replies cdme from the teachera, lothers from
experta in educational media, only a few repliec were ngen
by the leading educational officials and one came from an
educational sociolugist. Several replies came from technical
expel'ts who were origine)ly concerned with the development

&

and preduction of educational technology.

i
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;- The teschers with pereonal experience with educational
fachnology thught mainly natursl science or langueges. This
ip not aurghising as it is a wdll-known faet that there are
subjects osely related to oducati‘onel technology, auch as
chéniatry, 'g,'eogrlphq or modern language phénet\ica, whereas
in ‘other subjects such as social sciences ‘educational tech-
nology ie being only graduslly .app;[ied. (Although it is some-
times’ argued that the largest extg¢nsion of educational tech-
noldgy ray be expected just in -t e/aociﬁf science .eub'.jects.)

/‘An to the general, characteristics of the repliea,‘ a1l
. ‘of them testify to the authors’ positive attitude towards an
increasing use of educational technology in schoole. These
positive attitudes, however, differ in their intensity. .
'I‘hf;-e is a marked d’ifferenc_e betwesn the attitudes main-
tained by the representatives of the science of acial‘iat.
educstion and those adv%cating other trands., Some experts
from.the latter group share in the opinion that educational’
tectnology will substentially alter the school and may -even
put the teacher.ika position widely different from tHe former
‘offe. The attityde mhintained by the socialist educators can
vest be esprassed as a conviction that the role of the teacher
in the process of -education cannot be substituted for pnd
that educational technology used by a well-trained and‘mo-
tivated teachdv who continuhs: to raise his qualification
Bay significantly promote the_effectiveness of instruction..
The uee of educationul techrology is to strengthen and not
weaken the key role of the teacher both from the formative

as well as inro_rmative'poigzt of view, ‘

Initiel training and further education of teachers. It
is neither simple ahd the less expedient to separate initial
teacher training (basic education - leading to a diploma)

* from the further education of teachers. -

The replies to the questionnaire dv not provide any ex~
haustive or precise report on the situation in European

—c?
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.countries conciming the period’ of the time allotted to
_ instruction in’educational tecbnologx, in"teacher training.

In initial t.rainmg there are uluanq about twelve lcfsons
per term or per two terms, when the teacher scta acquuintod
withithe practical cide of teaching his specialist nubauct&.
There is nog. usually any subject dealing solely with the me~
thodological aspect'of educntiona;'techno logy, but the
teacher-students are given the necessary technical data onh
the technology of educational nedia whenever it is consi-
dered to be most convenient and vhen this intornation is
closely related to “the proapective teacher s particular sube
Ject and is thus considered to be most notivating. It is,
however, indisputable -that ihe ahnro alloted to educational
technology in teacherstrainxng 18 modont and rather marginal.

‘e training in educationul tephnology cannot, of course,
include only a limited-number of informative lectures snd de-
lonatrations. A number of experts are.rzght in arguing that
the atudente in the faculties of education need above all to
aet acquainted with the use of the technology of educational ’

’ media in the léctures and practical training given by their

educators. A live eXample is cergainly moat~inr1uontial.~The
queutzon of an optimum period of the time allotted to the
training in educational technology caen best be answered to
the effect that apart from being informed of the technical
side of educationsl technOlogy tife studants should.get a~
cquainted with its use in the ingtruction given by their
educators: there is nothing more Rttractive than a live e~ '
xample. , . i} .

.

Thus, in this reapact, the moet 1nf1ue.t1&1 factors a=-
ffecting the teacher-student: ‘s habit of using educational
technology are not the .experts on educational nedia or edu~
cational technology but rather tne teacher-educstors in the
faculties of education or other inatitutiona, and the respect-
ive authoritiea should make tham.accpet this role and widely
use educational teohnology in their own teaching‘practice.

‘
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" A due_stress was 1aid én- the fact that the information’
about sducationsl technology should not be confined to only'
ong particular device or ifs technical properties, which -
ofter nerves #s an argusent for convincing the ~proopoc‘tiv‘e'

.users of technology that it is a means of a less demanding
nd essier teaching.*) Y - |

The experts stated that the situation is gradually inprév-
ing. The new students entering the faculties 9 education are
more technically-minded than their forerunners. Conxmicagion
media have already become part of social 1ife as well as of
the leisure-time of sach individual and so the introduction ~
of technology into.schools is beconﬁ’a Comaon matter,

" The main obstacle is ovid'eutl,y the c¢lder generation of
teachers. The fact that they are substantially less scquairited
with the technology prevent them from using it to a iaz;gcr
sxtent. The task concerning a widespread and immediate use
of educational technology will be throstened unless further

. training of teachers £ills in this 8%p ir education which
_of course does not lie only in supplying the respective in-
formation but also in proroting the necessary motivation. -
And this task cannot be postponed until a new generation

¥ .

of teachsr+.appcars. T

Some of the experts pognud out tbit'lthe consesvatisn
'0f the older generation stems from the fact that the teach~
ing caresr is usually taken up by women who are said to'be

o

- s .
*le,.. the objsctives of initiml training and further edu-
cation of teachers with respsct to the use of educational
media should not be based on the taxonomy of educationsl
nedia but rather on the prablems approach aimed ot develop-
indersteiding, analyzing the problems and pPoblem
polving so’ that «iucation would not be lagging behind on
adcount of the new development of educational technology,
i. e. Yy intrdducing new types of material into the school
e«ducation system.” « From a report prepared by the UNESCO
secretariat, Departuent of the structure, content and
methods of education. - g
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less technically-minded them men, to-be weigheﬁ dowmn by
family duties and therefore less liable to make an efrort
to innovate or bring their teaching up=to-date. Some coun-
tries believe to have found a solution by establishing
service centres, affilliated to schools, with a technical
staff facilitating the teachers’ work on the techniZal side.
Tre teachers, they argue, would then be momé willing to use
educational technology in teaching, with"the assistance of
tho school education authorities responsidle for the appro-

priate curricula, syllsbuses and programmes, &nd so the .

original unwillingness. to use . educational technology would

be overcode.

. ) .
It is a well-known fact that there is no uniried systea
of tcacher training in Burope. There is a large number of
various forms of education not only in the individuel coun~
tries in the German Federal Republic. This variety ranges
from an &bsolute autonomy of schools and teachers in Great
Britain where diverse forms of in-service training are pro-
vided for teachers and where the national institutions such
as the Council for Educational Technology have only a sti~
nulating and supporting role, and the experience in Norway
and Denmark wiere the academic institutions providing the
further educaiion of teachers - émong other subjects slso
in the use of educational technology =~ are attributed a de-
ecisive influence -'up to the institutiondlized systems of
he further education of teachers prevﬁzf:: in the socialiet
countries. .

Some of the experience obtained will be deseribed in
detail. The Bergen Faculty of Education in Norway provides
training in the use of educational technology (Mediapeda-~
gogik) in two types of courses of full-time studies, one '
lasting a yesr and the other six months. The training re-
ceived in these courses qualifies the students for school=~
broadcasts, production of films or printed materials, and
the graduates are in a poaition to work as achool librarisns
or heads of the centres for education in that country.

- "
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The further’ education of teachers in Norway is also
provided by the faculty of education and to a certain ox-~
tent by the regional.faculties &nd is supported by the Na~
tional Centre for the further Education of Teachers. These
institutions have’ prepared, an extensive ‘programme (ranging °
trom a few days schooling and’a fortnight ‘s_summer-school
Course up to one or two-tera a'tud;; courges) for the train-
ing in the wse of teghnology in teaching. The courses in- )
clude lectures en audio-'viaual devices, preparation of nulti-
media sets based on educational technology and practical
R traini/:'g in the use of educational u}ié. ‘ L

) The Hungarian National Centre for Educational Techno-

logy eltalﬁiahed with UNESCO assistance is concerned with
. a large scale project for sducation. The time alloted - to
’ educ'itional technology within the framework of the teacher’s
\ specialist sudjects in the ‘training of teachersin Hungarian
institutions amounts to 60 hours and is extended to :two
terns of these studies. The courses provide information about.-
the basic technical data cn various types of educational
media and practical training in their use, but one of the
aein objectives is to encourage the teachers ’in‘their cwn
prodioction and preparation of simple audio~visusl eide. The
. ratio of thedry to practice is 49 : 60 in these Courses. 4
ce The same ratio is applied in the further education of teach-

. ers. ,

4

-

In Hungary there are ‘twerly centres for th‘e further

educstion of teachers which in conjunction with the Natio-

nal Centhe for Educational Technology provide teacher train-

R ing in the use of educational media. The content of these

e studies ;is djvided into units consiating of 15 lessons. The
followix?g “target-groups have been qe’t‘r'up: headuasters ama

. their deputies, school inspectors, teachers in primary and
secondary: achools and finally experts on educational media.

~ The Hungarian experts claim to have actieved positive
rasults in introducimg educatidgnal technology into the teach~

~ \
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ing practico in schools. Thenks to the incressing use of nult%-
media the slower students have.achieved better results; si-
milar concluszona were drawn in Czechoslovekia where the uae
of multimedia almost wiped out the difference between the
best and average students.

4 The further education of teachers in Czechoslovakia is
being eyotematically organized and covers almost the’entire
period of a teacher ‘s career. It consists of. turéq stages:

the adaptation stage during which the young teacher +8 pe- -

ing intx ijuced into practical. teeching under the guidance 4
of his more experienced colleaguesy the, innovation stage
- . when the teacher gets acquainted with the new developments
in the theory of education with a view to his particular
. subjects, "and also with the new developments in educational
technology, and finally the specialization stage when the
mature teacher usually attempts to improve his professicnal -
qualification by studyiﬁg afother subject.

. In-aegvicc education and training of the Czechoslovak

teachers in the use of educational technology is mainly pro-
N vided by the regional and district institutes of education L
employing ezpertaAin the methodologx’of education.

To give at ieast one example, the Prague Research In-
stitute of Education offers in-service training courses con-

. simting Jf ten three=hours parzods mapped ou? for one aschool-
year. The training includes ten lessons of the theory of in-
atruction, 14 leasona of practical training and the rest is
devoted to specific traznzng in the use of p9éticular tech~

e nical educational medin. The qualzfzcatzon thus obtained’ en-
titles the teacher to take up a post as apecialist in the
teachinq methods in the above mentioned 1‘egional or district
institute of education.

14

The difficulties encumbering the us«e of educational
technology on a larger scale.

El{llC : L6
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.In their replies to the £ifth question of the question-
naire the participants were in agreement on the main obsta-
cles to a widespread and more exprdient use of educational
'tacfmo].;:gé in European primary and secondary schools. The
Teplies may be grouped together accardingi to the following )
categoriea: psychologicel and socisl ressons, technical and .

a

-administrative difficulties and lack of. information and mo-

tivation,

Payghological and socisl peasons. The«conser{atiam and
‘raditionalism of many ‘teachers were often indicated as the .
relavant negstive factors. It was stated that some teachexs
refuse to use educational technology at all, others are
atfaid that it might endanger their gosition or even their
leaching career (which is analugous to the machine~breaking
in the 29th century when machines were believed to be the
cause of unemployment). The conservatiam in some coufftries

ie also due to the feminization of tne teaching profession.

Another common reason lies in the fact that the preparation
of the programmes is rather timg-consuming unless they are,
centrally prepared by the school education authorities., Ex-

‘cept for the educational techriology used for demonstration

purposes, which is sometimes believed to be ,suparf'luoiia, the
possibilitiga of a further '_development of the existing edu- .,
cational technology dedigred to sssist in self-education

were welcome. ‘

" Technicel and’ administrative difficltiss. A widespread
use of educational technology is hampered by frequent tech~ ’
nical failures in some devices and also by their excessive
weight which often discourages the teacher - and 4 woman
teacher above &ll - from using them. « .

For this reason the devices should be as light as pos-
eidble and easy to control. The seésvice centres affilliated
to schools would”substantially improve the situaiion and

.assist in equipping epecialized class-rooms with built-in

.
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educational technology. {This method is used id particular
in the sdBi:iiet countries.) ’ )

Certain types of ;aucational technélogy are most suit>
shle for a wider use in smaller, groups of pupils and too
ge clases (30 - 4C students) are considered to be an ob-
tacle, nainly in foreign language teaching. The problem .
nould be solved with a view to the technical @8 well as
administrative side and should receive an adequate financial
suppori.

- .,

We should note that the reasons cogcegniﬁg a lack of
Aoney or programmes for the use¢ of educational technology .
,did not prevail in the replies to the questionnaire. It is
evident that only the school policy efficlently promoting

the use of educational technology and prov1d1ng a sufficient

 financial support, anticipating the use of educational tech~

nology alfeady 'in the teaching plans and syllabuse. and at
the same time providing schools with the necessary teaching
, materials prepaoretl centrally and sold at a moderate prlce,
7111 best ensure that the use of educational technology w111
. become more widespread.

Lack of information and motivation. A thorough éxamina-
tiog of the replies.hés shown that insuffieient educatioxn
wag not very often considered to be an obstacle to a wider
use of educational technology. -

One of the reasons lies in the fact that the -further
dducation of teachérs whicn in some European countries has
been institutionalized and provides a source of edditional
knowledge and motivation doef not exist at all or is proT?
vided onl} to a limited extent in the other countries. Its
influence has*not therefore been fully investigated.

The further euucation of teachers should not be confined
oply to imparting knQwledge of technology, however important -
it may be. If educational technology really 18 to promote
the pupilc‘ activity, first the teachers ~ enthusiassm must be
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aroused and inspire tha&&e apply oducatioul technology %o
& wider extent. This of course 8093 boyond nere infomtion )
¢.control and operaticn of the devices and a oupor—
ledge of their auihbuity.

A certain Jropagstion of good results achieved in the
use.of ‘educatio tochnolosy aight alep be of some help.
Teachers confn‘oncu, mtinp, seminars aad’ newspapers
would help; tho, in many noncu. Gott:ln; acquainted with °
_ the good results achieved in thb teachers innantion actiw
“vities has become the main objective of the so-celled “teach~

" ers poduogicll.rudim'c of long standing in Czechoslovakia.

' . The further eddcation of teachers. ohou].td thus not be '
comidor«l as just-snotdey} institution but c;t an effective
means of. breaking through the teacher’s ioo{uﬁon and as a
source of inmnovaetidn, motivation And aound conpotition amnong
the teachers. . -
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